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Highlights 

• Bachelor’s programmes are the most popular programmes for first-time entrants into tertiary education 

by a clear margin in almost all OECD countries. On average, more than three-quarters (76%) of all 

first-time entrants enter a bachelor’s programme. 

• Short-cycle tertiary programmes providing the professional knowledge and competencies to enter the 

labour market are an important part of the tertiary education system in some countries. In Austria, 

Colombia, Türkiye and the United States, more than 40% of first-time entrants into tertiary education 

enrol in short-cycle tertiary programmes. In contrast, in many other OECD countries, short-cycle 

tertiary programmes are much less prevalent or even non-existent. 

• There are significant gender differences in enrolment by field of study at all levels of tertiary education. 

Less than one-quarter of first-time entrants into short-cycle tertiary science, technology, engineering 

and mathematics (STEM) programmes are women, compared to more than three-quarters of first-time 

entrants into health and welfare, and education. Similar gender differences among first-time entrants 

can also be found at other levels of education. 

Context 

Participation in tertiary education plays an essential role in developing young adults’ skills so they contribute 

fully to society. Yet students’ profiles and academic aptitudes can be very diverse, as are their pathways into 

tertiary education. While it is common in some countries for students to enter tertiary education directly after 

completing upper secondary education, in other students often postpone entry to higher education, by taking 

a gap year or alternating periods of employment with periods of study. Attractive employment opportunities 

and booming economies have prompted young people in some countries to defer education in favour of 

learning in the workplace, particularly when financial support for further study is limited. The possibility to enter 

tertiary education at later stage in life is increasingly considered important as lifelong learning is essential to 

allow individuals to adapt to changing labour market trends (OECD, 2021[1]). 

To address the growing needs of a diverse population, some countries have progressively adapted their 

tertiary-level programmes to make them more flexible so as to suit a wide range of students’ skills and learning 

aptitudes. This includes building more pathways between upper secondary and tertiary programmes, including 

vocational upper secondary programmes, and expanding the types of programmes available to first-time 

tertiary students: short-cycle tertiary, bachelor’s or long first degrees at master’s level. Flexible entrance 

criteria can support lifelong learning and second-chance programmes can offer new opportunities to older 

students who might have dropped out of the education system or for those who wish to develop new skills. 

Offering a range of educational options adapted to the needs and ambitions of young adults also ensures a 

smoother transition from education to work. 

Indicator B4. Who enters tertiary 

education? 
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Analysing the distribution of new entrants across different fields of education allows policy makers to 

understand how their students are choosing between different professional paths and to plan specific actions 

to combat future shortages in some professional occupations. 

Figure B4.1 Share of first-time entrants to short-cycle programmes among all first-time tertiary 
entrants (2015 and 2021) 

In per cent 

1. Year of reference differs from 2021. Refer to the source table for more details. 

2. Short-cycle tertiary data refer to the Flemish Community of Belgium only. 

Countries are ranked in descending order of share of new entrants into short-cycle programmes among all first-time tertiary entrants in 2021. 

Source: OECD/UIS/Eurostat (2023), Table B4.1. For more information see Source section and Education at a Glance 2023 Sources, Methodologies 

and Technical Notes, (OECD, 2023[2]). 

StatLink 2 https://stat.link/ybx9sq 

Other findings 

• The distribution of first-time entrants across short-cycle tertiary, bachelor’s and master’s programmes 

has remained largely unchanged across OECD countries. However, some countries have experienced 

large changes, such as Luxembourg, where bachelor’s students increased from 48% of first-time 

entrants in 2015 to 72% in 2021. 

• The age of new entrants into short-cycle tertiary programmes varies widely across countries. In some 

countries, such as France, most new entrants are young and tend to be close in age. In these countries, 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/ybx9sq
https://oecdch.art/7401ce5937
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new entrants tend to enter short-cycle tertiary programmes shortly after completing upper secondary 

education. In other countries, new entrants tend to be older and fall into a much wider age range, 

indicating that short-cycle tertiary programmes in those countries offer opportunities to acquire new 

skills in mid-career. 

• International mobility of tertiary students increases with levels of education. On average across the 

OECD, just 6% of new entrants into short-cycle tertiary programmes and 8% of new entrants into 

bachelor’s programmes are internationally mobile. This share increases to 19% in master’s 

programmes and 31% in doctoral programmes (see Education at a Glance Database). 

Analysis 

Profile of new entrants into tertiary education 

Tertiary education is the most flexible and diverse level of education today, with a vast array of programmes on 

offer, from professional courses that provide students with practical skills to enter the labour market directly, to 

research-oriented degrees that prepare students for doctoral studies and academia. As a non-compulsory level 

of education, there is a variety of different pathways for those who wish to pursue further education after 

secondary school and students may engage in other personal or professional activities before starting their 

tertiary education. 

In some countries, not all vocational upper secondary programmes provide eligibility to enter tertiary education. 

On average across OECD countries, 19% of upper secondary vocational students are enrolled in programmes 

which do not provide direct access into tertiary education (see Indicator B1). However, entering tertiary education 

is becoming more and more common among all young adults. Over the past two decades, the proportion of 25-

34 year-olds who have attained a tertiary degree has increased by more than 20 percentage points to 47% (see 

Indicator A1 and Education at a Glance Database). 

Level of education 

A large majority of first-time entrants to tertiary education enrol in bachelor’s programmes. Across the OECD, 

76% of first-time entrants into tertiary programmes in 2021 were bachelor’s students compared to 75% in 2015. 

In Greece, the share is 100%, as bachelor’s programmes are the only pathway into tertiary education, while in 

many other countries, the share is above or close to 90% (Table B4.1). 

Countries with below-average shares of bachelor’s students among first-time entrants usually have well-

developed short-cycle tertiary programmes. These programmes are designed to provide participants with 

professional knowledge, skills and competencies and usually last 2-3 years. Typically, they are occupation 

specific and prepare students to enter the labour market directly. Short-cycle tertiary students made up 19% of 

all first-time entrants to tertiary education in 2021, almost unchanged from 2015. This makes it the second most 

common route into tertiary education on average across OECD countries after bachelor’s programmes (Table 

B4.1).  

Figure B4.1 shows that countries vary widely in the prevalence of short-cycle tertiary programmes. In some, more 

than one-third of all tertiary students enter tertiary education through such programmes. In Austria and Türkiye, 

they have even become the most common entry route. In contrast, in other countries the share of short-cycle 

tertiary students among first-time entrants is well below 10% and there is a considerable number of OECD 

countries that do not offer any short-cycle tertiary programmes. 

Given the diverse nature of short-cycle programmes and their different roles within tertiary education systems, it 

is not surprising that the outcomes from short-cycle tertiary education also differ across countries. In general, the 

employment rates and wages of 25-34 year-olds with short-cycle tertiary degrees tend to be lower than those 

https://stats.oecd.org/
http://stats.oecd.org/
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with bachelor’s degrees. However, in some countries, such as Norway, wages are higher for workers with short-

cycle tertiary degrees (see Indicators A3 and A4). Moreover, even if labour-market outcomes are slightly less 

positive for workers with short-cycle tertiary degrees than with bachelor’s degrees, it can make economic sense 

to choose these programmes. Their shorter duration means the direct costs and the foregone earnings from 

participating in them are lower than they would be for four-year programmes. 

Master’s long first-degree programmes are the third possible route into tertiary education. These programmes 

typically last 5-7 years and are often offered in highly specialised professional subjects, such as medicine. 

Accounting for just 10% of all first-time entrants on average, a slight decline from 11% in 2015, they are by far 

the least common option. Two notable exceptions are Romania and Sweden, where more than one-quarter of all 

first-time entrants enter a master’s long first-degree programme and where the popularity of such programmes 

has increased since 2015 (Table B4.1). 

Fields of study  

Many factors influence students’ future career aspirations and their choice of field of study, including their parents 

and other role models, career guidance given in schools, internship experiences, and the opportunities available 

in the labour market (Hofer, Zhivkovikj and Smyth, 2020[3]). The choice of field of study is important as tertiary 

students gain specialised skills and knowledge, which can open doors to certain career paths. 

In 2021, 27% of new entrants chose one of the science, technology, engineering and mathematics (STEM) fields 

(Education at a Glance Database). Taken together, these fields were the most common choice of field of study 

followed by business, administration and law, chosen by 24% of all students, health and welfare (14% of 

students), the arts and humanities (10%), and social sciences and journalism (10%). As a large majority of new 

entrants enrol in bachelor’s programmes, it is not surprising that the distribution of new entrants into bachelor’s 

programmes by field of study is very similar to the overall distribution of fields of study. 

Figure B4.2 shows that across the OECD, short-cycle tertiary students also show similar patterns for fields of 

study, with two exceptions. Services are chosen by 12% of new entrants into short-cycle tertiary programmes 

compared to just 4% of those at bachelor’s level. In contrast, social sciences and journalism are very rare among 

short-cycle tertiary students with just 2% of all new entrants choosing this field. Among first-time entrants into 

master’s programmes, health and welfare dominates with over half of students choosing this field. This can be 

explained by the prevalence of long first degree programmes in health and welfare in many OECD countries. As 

these figures are unweighted averages of all OECD countries with available data, it is important to keep in mind 

that they can be influenced by countries with very few students in a particular level of education. For example, 

48% of new entrants to short-cycle tertiary programmes in Germany choose the field of services. This has driven 

up the corresponding overall OECD average, even though short-cycle tertiary students make up only 1% of first-

time new entrants to tertiary education in Germany. 

The nature of short-cycle tertiary programmes and their role within tertiary education systems varies greatly 

across countries. This explains the significant differences in the distribution of new entrants by field of study at 

this level. For example, in the Czech Republic, the only short-cycle tertiary programmes on offer are for students 

of the performing arts. Thus, 100% of new entrants into short-cycle tertiary education in the Czech Republic have 

chosen the field of arts and humanities. In contrast, in Norway, short-cycle tertiary programmes are predominantly 

used to acquire a master craftsman qualification in technical fields, so 69% of all new entrants at that level enrol 

in a STEM field (Table B4.). 

At bachelor’s level, cross-country differences in fields of study are smaller due to the greater similarity of the 

programmes offered at this level. Nevertheless, important differences still exist. In Colombia, 35% of new entrants 

to bachelor’s programmes enrol in business administration and law, compared to only 13% in Korea (Table B4.). 

At master’s level, the choice of fields that are offered as long first-degree programmes strongly affects the 

distribution of new entrants across fields. In many countries, medicine and related subjects are only offered as 
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long first-degree programmes and so the share of new entrants in the field of health and welfare is 

correspondingly high.  

Figure B4.2. Distribution of new entrants to tertiary education, by field, gender and educational level 
(2021) 

OECD average, in per cent 

 

Note: STEM refers to the fields of science, technology, engineering and mathematics. 

Fields are ranked in descending order of the share of new entrants to short-cycle tertiary programmes. 

Source: OECD/UIS/Eurostat (2023), Table 4.2 and Table 4.3. For more information see Source section and Education at a Glance 2023 Sources, 

Methodologies and Technical Notes,. (OECD, 2023[2]) 

StatLink 2 https://stat.link/nswbq1 

Gender and age 

Women make up a small but clear majority of those starting tertiary education across OECD countries, at 55% 

of all new entrants. Notably, there is no longer a single OECD country where women are not in the majority 

among first-time entrants to tertiary education. Iceland has the largest gender gap, as women make up 62% of 

first-time entrants compared to 38% for men, whereas in Germany, Japan and Switzerland, women are just barely 

in the majority. In general, the gender gap among first-time entrants is slightly smaller than the gender gap in 

tertiary attainment among 25-34 year-olds and among graduates from tertiary education (see Table B5.1, 

Indicator B5 and Education at a Glance Database). This is due to gender differences in the completion rates of 

tertiary students (OECD, 2022[4]). As women are more likely to complete their tertiary studies than men, the 

gender gap among graduates is wider than among entrants. 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/nswbq1
https://stats.oecd.org/
https://oecdch.art/a0e9888123
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Although women are in the majority overall, there are significant gender differences in the choice of field of study 

among first-time entrants to tertiary education. Figure B4.2 shows the gender breakdown for short-cycle tertiary 

programmes. More than three-quarters of first-time entrants into short-cycle tertiary STEM programmes are men, 

whereas in health and welfare, and education programmes, more than three-quarters of first-time entrants are 

women. The fields of business administration and law, services, and arts and humanities are more evenly 

balanced. Similar gender patterns are also found at higher levels of tertiary education, although the overall gender 

gap tends to narrow slightly with increasing level of education and is smallest among entrants into doctoral 

programmes (OECD, 2022[4]). 

A large majority – 83% – of first-time entrants into tertiary education in all OECD countries are aged under 25. 

The average age of first-time entrants into tertiary education is 22 years. However, there are wide differences 

across countries in how common it is to enter tertiary education for the first-time later in life. Only 4% of first-time 

entrants in Belgium, and just 1% in Japan, are 25 or older. In contrast, more than 30% of first-time entrants in 

Colombia, Sweden, Switzerland and Türkiye are 25 years or older (Table B4.1). This illustrates the fundamental 

differences in pathways into tertiary education that exist across countries, and the varying roles that tertiary 

education can play in lifelong learning. 

Figure B4.3. Age distribution of new entrants to short-cycle tertiary programmes (2021) 

In years 

 

1. Short-cycle tertiary data refer to the Flemish Community of Belgium only 

2. Year of reference differs from 2021. Refer to the source table for more details. 

Countries are ranked in descending order of the median age of new entrants to short-cycle tertiary programmes. 

Source: OECD/UIS/Eurostat (2023), Table B4.3. For more information see Source section and Education at a Glance 2023 Sources, Methodologies 

and Technical Notes, (OECD, 2023[2]) 

StatLink 2 https://stat.link/lw10a3 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/lw10a3
https://oecdch.art/0b9270a3b2
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Figure B4.3 shows that the age distribution of first-time entrants into short-cycle tertiary programmes varies 

widely among countries. The difference can be explained by the fact that in some countries, these programmes 

are often adult education programmes. In Austria, at bachelor’s level, several short-cycle programmes are 

classified as adult education, such as the Berufsbildende höhere Schule für Berufstätige and the Werkmeister- 

und Bauhandwerkerschule. 

The age distribution of new entrants to short-cycle tertiary programmes is also considerably wider than for 

bachelor’s or master’s long first-degree programmes. In many countries, there is more than a 10-year gap 

between the ages of entrants at the 75th percentile of the age distribution and those at the 25th percentile 

(Figure B4.3). Again, this can be explained by the diverse roles that short-cycle tertiary programmes have in 

many countries, covering both initial education and adult education. Two exceptions in this respect are France 

and Mexico where, even at the 75th percentile, entrants into short-cycle tertiary programmes are aged slightly 

below 20. In contrast to most other countries, short-cycle tertiary programmes in France are primarily targeted at 

students who have just completed upper secondary education. 

International mobility 

Many factors at the individual, institutional, national and global levels drive patterns of international student 

mobility. These include personal ambitions and aspirations for better employment prospects, a lack of high-quality 

tertiary institutions at home, the capacity of tertiary institutions abroad to attract talent, and government policies 

to encourage cross-border mobility for education (Bhandari, Robles and Farrugia, 2018[5]).  

Across the OECD, 10% of all first-time entrants into tertiary education are international students (Table B4.1) The 

share of internationally mobile students increases with the level of education in most OECD countries. Short-

cycle tertiary programmes have the lowest share, of just 6% of new entrants on average, followed by bachelor’s 

programmes, with 8% of new entrants. At master’s level, 19% of new entrants are internationally mobile and the 

share reaches 31% at doctoral level (see Education at a Glance database). 

Definitions 

Adult education is specifically targeted at individuals who are regarded as adults by their society to improve 

their technical or professional qualifications, further develop their abilities, enrich their knowledge with the 

purpose of completing a level of formal education, or to acquire, refresh or update their knowledge, skills and 

competencies in a particular field. This also includes what may be referred to as “continuing education”, “recurrent 

education” or “second-chance education”. 

Initial education is the education of individuals before their first entrance to the labour market, i.e. when they 

will normally be in full-time education. It thus targets individuals who are regarded as children, youth and young 

adults by their society. It typically takes place in educational institutions in a system designed as a continuous 

educational pathway. 

Internationally mobile students or international students are those students who left their country of origin 

and moved to another country for the purpose of study. 

Master's long first degree (LFD) is a five- to seven-year master’s programme (ISCED 7-LFD) that prepares for 

a first degree or qualification that is equivalent to master’s level programme in terms of its complexity of content. 

This includes highly specialised fields such as medicine, dentistry or, in some cases, law and engineering. 

New entrants to a tertiary level of education are students enrolling for the first-time in a tertiary level of 

education but who may have previously entered and completed a degree in another tertiary level of education.  

https://stats.oecd.org/


   221 

EDUCATION AT A GLANCE 2023 © OECD 2023 
  

Methodology 

The average age of students is calculated from 1 January for countries where the academic year starts in the 

second semester of the calendar year and 1 July for countries where the academic year starts in the first semester 

of the calendar year. As a consequence, the average age of new entrants may be overestimated by up to six 

months, while that of first-time graduates may be underestimated by the same. 

International students are a significant share of the total student population in some countries, and their numbers 

can artificially inflate the proportion of today’s young adults who are expected to enter tertiary programmes. When 

international students are included in the calculation, the percentage of expected first-time entrants into tertiary 

programmes can change significantly. 

The field of education is determined by the main subject matter of a student’s programme of study. For practical 

purposes, the main subject of a programme or qualification is determined by the detailed field in which the majority 

(i.e. more than 50%) or a clearly predominant part of the learning credits or students’ intended learning time is 

spent. Learning credits, where available, should be used. Otherwise, an approximate assessment of the intended 

learning time should be made. Learning time includes time spent in lectures and seminars, as well as in 

laboratories or on special projects. Private study time is excluded (as it is difficult to measure and varies between 

students). Programmes and qualifications are classified in the detailed field containing their main subject 

(UNESCO Institute for Statistics, 2014[6]). 

For more information see the OECD Handbook for Internationally Comparative Education Statistics (OECD, 

2018[7]) and Education at a Glance 2023 Sources, Methodologies and Technical Notes. (OECD, 2023[2]) 

Source 

Data refer to the 2020/21 academic year and are based on the UNESCO-UIS/OECD/Eurostat data collection on 

education statistics administered by the OECD in 2022. Data for some countries may have a different reference 

year. For more information see Education at a Glance 2023 Sources, Methodologies and Technical Notes. 

(OECD, 2023[2]) 
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Indicator B4 Tables 

Tables Indicator B4. Indicator. Who enters tertiary education? 

Table B4.1 Profile of first-time entrants to tertiary education (2021) and share by level of education (2015 and 2021) 

Table B4.2 Distribution of new entrants to short-cycle tertiary, bachelor's and master's long first degree programmes, by field of study (2021) 

Table B4.3 Profile of new entrants to short-cycle tertiary programmes (2021) 

StatLink 2 https://stat.link/b3lxch 

Cut-off date for the data: 17 June 2023. Any updates on data can be found on line at 

http://dx.doi.org/10.1787/eag-data-en. More breakdowns can also be found at http://stats.oecd.org/, 

Education at a Glance Database. 

  

https://stat.link/b3lxch
http://dx.doi.org/10.1787/eag-data-en
http://stats.oecd.org/
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Table B4.1. Profile of first-time entrants to tertiary education (2021) and share by level of education (2015 
and 2021) 

 

Note: See StatLink and Box B4.6 for the notes related to this Table. 

Source: OECD/UIS/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical 

Notes, (OECD, 2023[2]) 

StatLink 2 https://stat.link/suf45h 

Share of
female

first-time
entrants

Share of
first-time
entrants

below
the age of 25

Average age
of first-time

entrants

Share of
international

first-time
entrants

Share of first-time entrants by level
of education in 2021

Share of first-time entrants by level
of education in 2015

Short-cycle
tertiary

Bachelor ’s
or equivalent

Master’s
or equivalent

Short-cycle
tertiary

Bachelor’s
or equivalent

Master’s
or equivalent

OE CD countries (1) (2) (3) (4) (5) (6) (7) (8) (9) (10)

Austra lia m m m m m m m m m m

Austria 54 81 22 25 42 41 17 46 37 17

Belgium 56 96 19 9 3 97 a 1 96 2

Canada 54 80 22 27 38 53 8 m m m

Chile 55 81 22 2 39 59 2 47 51 1

Colombia 53 69 23 0 44 56 a 39 61 a

Costa Rica m m m m m m m m m m

Czech Republ ic 56 88 22 18 1 87 12 1 89 10

Denmark 55 76 25 7 26 74 a 21 72 7

E stonia 56 87 22 8 a 92 8 m m m

Finlan d 54 76 23 11 a 93 7 a 94 6

France m m m m m m m m m m

Germany 51 78 23 9 1 84 15 0 82 18

Greece 54 92 20 2 a 100 a a 100 a

Hungary 54 90 21 13 10 73 17 11 74 16

Iceland 62 75 24 8 6 93 1 6 88 7

Ire land m m m m m m m m m m

Is rae l 56 74 24 3 24 76 a 25 75 a

Italy 55 93 20 3 2 88 10 1 84 15

Jap an 51 99 18 m 35 63 2 36 62 2

Kor ea m m m m m m m m m m

Latv ia m m m m m m m m m m

Lithuania 57 86 22 9 a 90 8 a 95 5

Luxembourg 56 92 21 21 28 72 a 18 48 34

Mexico 53 86 21 1 7 93 a 10 90 a

Netherlands 55 94 20 16 4 96 a 1 92 6

New Zealand 59 76 23 9 26 74 a 32 68 a

Norway 56 85 22 2 8 81 11 7 82 11

Poland 57 90 21 9 0 85 14 m m m

Portugal 53 91 20 11 11 76 13 1 84 16

Slovak Republic 56 84 22 12 2 92 6 2 98 m

Slovenia 55 94 20 12 16 79 5 17 78 5

S pain 53 83 22 7 38 50 12 35 55 10

S weden 57 69 24 12 13 59 27 13 62 25

S witzerland 51 69 25 18 2 86 11 5 68 27

Türkiye 53 68 24 4 49 49 2 45 53 2

United Kingdom 57 74 23 13 24 74 1 18 80 1

United States 57 94 20 3 42 58 a 45 55 a

OE CD average 55 83 22 10 19 76 10 19 75 11

Partner an d/or accessio n countries

Argentina m m m m m m m m m m

Brazil m m m m m m m m m m

Bulgar ia 53 80 23 7 a 86 14 a 89 11

China m m m m m m m m m m

Croatia m m m m m m m m m m

India m m m m m m m m m m

Indonesia m m m m m m m m m m

Peru m m m m m m m m m m

Romania 56 78 23 5 a 61 39 a 91 9

Saudi Arabia m m m m m m m 18 81 1

South Africa m m m m m m m m m m

EU25 average 55 86 22 11 13 80 14 12 80 12

G20 average m m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/suf45h
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Table B4.2. Distribution of new entrants to short-cycle tertiary, bachelor's and master's long first degree 
programmes, by field of study (2021) 

 

Note: See StatLink and Box B4.6 for the notes related to this Table.  

Source: OECD/UIS/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical 

Notes, (OECD, 2023[2]). 

StatLink 2 https://stat.link/x5k93d 
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OECD countr ies (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) (14) (15) (16) (17) (18)

Austral ia 10 10 43 15 18 3 9 12 20 21 25 1 a a a a a a

Austria 10 4 24 35 5 19 13 13 19 33 9 1 2 7 59 0 28 0

Belgium1 0 0 28 26 45 0 9 9 24 20 24 2 a a a a a a

Canada2 2 7 26 28 19 13 5 10 20 35 10 5 0 0 46 0 50 0

Chi le 10 2 21 26 26 12 7 5 24 31 19 4 0 0 0 0 100 0

Colombia 1 3 45 34 2 9 10 5 35 25 7 1 a a a a a a

Costa Rica 8 4 27 48 0 8 16 12 23 28 6 2 a a a a a a

Czech Republ ic 0 100 0 0 0 0 10 10 19 28 13 8 15 2 23 0 52 5

Denmark 3 8 58 15 3 10 6 9 22 23 29 1 a a a a a a

Estonia a a a a a a 4 15 19 34 12 8 9 0 0 42 38 0

Finlan d a a a a a a 5 8 20 35 21 5 0 0 0 0 100 0

France 0 5 39 32 11 7 1 21 25 24 13 4 0 2 43 43 4 0

Germany 0 4 0 26 7 48 11 7 27 37 6 3 11 25 24 17 18 1

Gr eece a a a a a a 6 12 18 32 9 3 a a a a a a

Hungar y 0 3 57 17 1 15 6 13 20 29 8 8 14 5 28 3 43 0

I ce land 17 37 3 17 7 13 10 12 17 23 17 2 0 0 0 0 100 0

I reland 3 3 52 20 8 12 5 19 20 29 15 4 m m m m m m

I srael 50 2 4 43 2 0 13 8 16 32 7 0 a a a a a a

I taly 0 9 17 48 0 21 4 22 14 30 6 5 10 0 47 6 37 0

Japan3 9d 12 d 13d 17 22d 21d 8d 20d 26d 19 9d 3d 0d 0d 0d 0 95d 0d

Kor ea 4 15 8 27 26 19 6 17 13 34 13 8 a a a a a a

Latv ia 13 1 31 15 26 13 4 9 28 32 7 7 0 0 0 0 93 0

Lithuania a a a a a a 4 12 27 26 17 2 0 0 24 6 59 2

Luxembourg 0 9 31 24 34 0 16 12 23 25 8 0 a a a a a a

Mexico 0 3 27 51 6 10 10 4 32 27 12 3 a a a a a a

Nether lands 3 2 40 15 18 14 9 7 28 19 18 5 a a a a a a

New Zealand 3 15 23 29 12 8 9 15 16 29 15 1 a a a a a a

Norway 0 19 2 69 0 10 8 13 23 16 18 5 45 1 11 23 12 0

Poland 12 12 11 6 52 0 4 12 22 29 7 12 15 4 20 0 36 0

Por tugal 0 8 23 38 9 17 3 13 27 21 13 8 0 0 0 56 28 2

S lovak Rep ubl ic 20 19 8 17 22 13 14 7 20 25 14 7 0 4 0 0 86 0

S lovenia 0 6 18 44 2 27 9 9 20 29 13 6 6 1 0 15 69 0

S pain 7 8 19 30 19 15 11 14 22 24 11 4 0 0 0 18 72 0

S weden 0 10 24 51 5 8 9 21 15 21 14 3 33 0 15 39 9 0

S witzerland 3 12 42 11 29 0 7 6 29 27 16 5 100 0 0 0 0 0

Türkiye 0 7 32 15 21 16 6 16 19 18 15 7 0 0 0 0 92 0

United Kingdom 4 4 39 15 30 1 3 16 24 24 15 0 a a a a a a

United S tates m m m m m m m m m m m m a a a a a a

O ECD average 6 11 25 27 15 12 8 12 22 27 13 4 11 2 15 12 53 0

Partner and/or accession countries

Argentina m m m m m m m m m m m m m m m m m m

Braz il m m m m m m m m m m m m m m m m m m

Bulgar ia a a a a a a 14 12 16 28 7 11 0 1 27 14 53 0

China m m m m m m m m m m m m m m m m m m

Croatia 0 0 0 100 0 0 5 9 19 35 11 12 16 4 49 1 24 0

India m m m m m m m m m m m m m m m m m m

Indonesia m m m m m m m m m m m m m m m m m m

P eru m m m m m m m m m m m m m m m m m m

Romania a a a a a a 4 11 30 31 6 5 0 0 0 7 83 0

S audi Arabia m m m m m m m m m m m m m m m m m m

South Africa m m m m m m m m m m m m m m m m m m

EU25 aver age 4 11 25 29 14 12 8 12 22 28 12 5 7 3 19 14 49 1

G20 average m m m m m m m m m m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/x5k93d
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Table B4.3. Profile of new entrants to short-cycle tertiary programmes (2021) 

 

Note: See StatLink and Box B4.6 for the notes related to this Table. 

Source: OECD/UIS/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical 

Notes, (OECD, 2023[2]). 

StatLink 2 https://stat.link/hd801i 
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OECD countries (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13)

Australia 56 35 23 29 37 89 61 65 49 25 55 75 69

Austria 53 3 18 19 21 88 71 82 60 17 50 71 83

Belgium1 55 1 21 23 27 41 97 52 58 9 a 76 30

Canada 2 51 30 19 21 25 84 56 71 51 24 59 84 50

Chi le 57 2 20 22 30 98 40 65 61 12 56 83 57

Colombia 50 0 19 22 29 37 53 66 62 33 52 62 45

Costa Rica 52 m 19 21 23 67 62 69 69 37 56 63 69

Czech Republic 62 4 20 21 24 a 62 a a a a a a

Denmar k 48 8 22 26 37 63 65 58 47 25 46 83 51

Estonia a a a a a a a a a a a a a

Finland a a a a a a a a a a a a a

Fran ce 49 m 18 19 20 80 59 71 58 21 41 85 56

Ger many 46 0 23 27 32 a 39 a a 27 19 57 64

Greece a a a a a a a a a a a a a

Hungar y 55 1 20 21 24 99 35 65 65 14 56 91 66

Ice land 63 21 26 32 42 73 68 84 14 45 a 97 48

Ire land 51 4 24 31 41 75 68 81 53 35 0 81 39

Israel 52 2 18 19 24 82 74 a 91 29 a 80 a

Italy 27 0 20 21 23 a 50 a 25 13 27 a 41

Japan3 60 m m m m 91d 65 d 36 d 59 d 17 31d 71d 71 d

Korea 51 2 18 19 21 92 59 77 63 14 49 70 55

Latvia 67 1 21 27 35 99 81 100 72 16 35 88 42

Lithuania a a a a a a a a a a a a a

Luxembourg 56 13 20 21 23 a 55 38 64 19 a 77 a

Mexico 42 0 18 19 20 72 57 59 62 26 37 63 51

Netherlands 49 3 21 22 26 76 58 82 44 11 19 80 45

New Zealand 57 7 21 27 37 68 64 63 61 37 71 79 57

Nor way 22 1 22 25 30 a 62 a 57 10 a 90 13

Poland 71 13 27 35 46 59 58 50 55 81 a 81 a

Portugal 37 17 19 20 23 86 40 88 52 13 43 86 40

Slovak Republic 69 1 20 22 34 95 65 a 82 39 67 71 60

Slovenia 38 5 20 22 26 a 41 a 67 15 40 81 53

Spain 48 2 19 20 24 91 49 83 55 16 33 78 43

Sweden 49 0 23 28 34 74 59 81 71 30 77 79 65

Swi tz erland 57 0 25 30 40 83 36 60 54 7 a 87 4

Türk iye 53 2 20 22 28 97 57 47 54 25 47 76 45

Uni ted Kingdom 59 6 21 27 37 73 61 74 54 27 65 77 55

Uni ted States 57 2 19 20 25 m m m m m m m m

OECD aver age 52 6 21 24 29 79 58 68 58 24 45 78 51

Par tner and/or accession countries

Ar gen tina m m m m m m m m m m m m m

Br azil m m m m m m m m m m m m m

Bulgaria a a a a a a a a a a a a a

China m m m m m m m m m m m m m

Croatia a a a a a a a a a a a a a

India m m m m m m m m m m m m m

Indonesia m m m m m m m m m m m m m

P eru m m m m m m m m m m m m m

Romania a a a a a a a a a a a a a

S audi Arabia m m m m m m m m m m m m m

South Africa m m m m m m m m m m m m m

EU25 average 52 4 21 24 29 79 58 72 58 24 39 79 52

G20 average m m m m m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/hd801i
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Box B4.6. Notes for Indicator B4 tables 

Table B4.1. Profile of first-time entrants to tertiary education (2021) and share by level of education 

(2015 and 2021) 

1. Short-cycle tertiary data refer to the Flemish Community of Belgium only. 

2. Year of reference differs from 2021: 2020 for Canada. 

Table B4.2. Distribution of new entrants to short-cycle tertiary, bachelor's and master's long first 

degree programmes, by field of study (2021) 

STEM refers to the fields of science, technology, engineering and mathematics. Additional columns showing 

the share for social sciences, journalism and information, and agriculture, forestry, fisheries and veterinary 

are available for consultation on line (see StatLink below). 

1. Short-cycle tertiary data refer to the Flemish Community of Belgium only. 

2. Year of reference differs from 2021: 2020 for Canada. 

3. All fields of study include the field of information and communication technologies. 

Table B4.3. Profile of new entrants to short-cycle tertiary programmes (2021) 

STEM refers to the fields of science, technology, engineering and mathematics.  

1. Short-cycle tertiary data refer to the Flemish Community of Belgium only. 

2. Year of reference differs from 2021: 2020 for Canada. 

3. All fields of study include the field of information and communication technologies. 

 

For more information see Definitions, Methodology and Source sections and Education at a Glance 2023 

Sources, Methodologies and Technical Notes (OECD, 2023[2]). 

Data and more breakdowns are available in the Education at a Glance Database (http://stats.oecd.org/).  

Please refer to the Reader's Guide for information concerning symbols for missing data and abbreviations. 

 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
http://stats.oecd.org/
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