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The following tables are available in electronic form only.

Chapter 1 Why access to mathematics matters and how it can be measured
http://dx.doi.org/10.1787/888933377718

\\Y2:3 Table 1.1a
\}2: Table 1.1b
\\Y2: Table 1.2
\}=2: Table 1.3
W23 Table 1.4
\\=2: Table 1.5
123 Table 1.6
\\/3:] Table 1.7
\\=2: Table 1.8
\\2:3 Table 1.9a
\}Y/2:) Table 1.9b
\}Y2: Table 1.10
\"Y2:3 Table 1.11a
\\2: Table 1.11b
\\2: Table 1.11¢
\\/34: Table 1.11d
\)3: Table 1.12

Numeracy skills used at work, all workers

Numeracy skills used at work, by wage

Relationship between years of education and numeracy, and economic and social outcomes
Coverage of selected mathematics topics in the intended and implemented curriculum
Responsibility for choosing textbooks, course content and courses availability

Use of standardised practices for curriculum and teaching

Change between 2003 and 2012 in the time spent in mathematics classes

Students’ self-reported familiarity with mathematics concepts

Students’ self-reported familiarity with algebraic and geometric concepts

Indices of exposure to applied and pure mathematics

Students’ self-reported exposure to applied and pure mathematics tasks at school

Indices of exposure to applied and pure mathematics, and familiarity with mathematics concepts, by grade
Exposure to algebraic word problems during mathematics lessons and assessments

Exposure to contextualised mathematics problems during mathematics lessons and assesments
Exposure to procedural mathematics tasks during mathematics lessons and assesments

Exposure to pure mathematics problems during mathematics lessons and assessments

Correlation among exposure to different types of mathematics problems during mathematics lessons

Chapter 2 Variations in exposure to and familiarity with mathematics
http://dx.doi.org/10.1787/888933377728

\\Y=: Table 2.1

%333 Table 2.2

\}Y=: Table 2.3

\\2:) Table 2.4a
\\Y/2:) Table 2.4b
\\2: Table 2.5a
\\/3 Table 2.5b
\\=: Table 2.6

W23 Table 2.7

\\=: Table 2.8

\}Y/2:3 Table 2.9a
\\Y/2:) Table 2.9b
)3 Table 2.10
\)3: Table 2.11
\\Y/2:) Table 2.12
\\3: Table 2.13
\\3:) Table 2.14
\\/3: Table 2.15
\\/2:) Table 2.16
\\2:3 Table 2.17

\)/3: Table 2.18
\}2:3 Table 2.19a
\\Y=:) Table 2.19b
\}Y2:3 Table 2.20a
\\Y/=2:) Table 2.20b
\)/3: Table 2.21

Variation in familiarity with mathematics

Variation in familiarity with mathematics, explained by students” and schools’ socio-economic profile
Mathematics learning time at school, by students’ socio-economic status

Exposure to applied and pure mathematics, by socio-economic status

Familiarity with mathematics, by socio-economic status

Familiarity with mathematics concepts, by parents’ highest level of education

Familiarity with mathematics concepts, by gender

Percentage of immigrants in schools, by school-level familiarity with mathematics

Familiarity with mathematics, by immigrant background

Effects of ethnic diversity on the learning environment, by schools’” socio-economic profile
Percentage of students who attended at least one year of pre-primary education, by students” socio-economic status
Familiarity with mathematics and attendance at pre-primary education

Familiarity with mathematics concepts and students’ characteristics

Parents’ preferences for schools, by socio-economic status

Academic selectivity and equity in familiarity with mathematics

Residency requirements and equity in familiarity with mathematics

Familiarity with mathematics and students’ socio-economic status, by level of education

Grade repetition and equity in familiarity with mathematics

Age at first tracking and equity in familiarity with mathematics

Enrolment in vocational school and likelihood of socio-economic disadvantage and/or being less familiar
with mathematics

Effects of ability differences on the learning environment, by schools’ socio-economic status
Prevalence of ability grouping, by schools’ socio-economic profile

Ability grouping and students’ familiarity with mathematics

Percentage of students attending advanced mathematics classes, by students’ socio-economic status
Attendance of advanced mathematics classes and students’ socio-economic status

Teachers’ beliefs about the need to adapt academic standards to ability
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\43:3 Table 2.22
\\/3] Table 2.23
\\/3: Table 2.24
\}2:3 Table 2.25a
\\/3: Table 2.25b
\}23 Table 2.25¢
\\/3: Table 2.26

Teachers assigning different tasks to students based on ability, by schools” socio-economic profile

School transfers and equity in familiarity with mathematics

Student-teacher ratio and the percentage of qualified mathematics teachers

Teachers” use of cognitive-activation strategies, by schools’ socio-economic profile

Teachers’ use of cognitive-activation strategies and students’ performance in mathematics, by schools” socio-economic profile
Teachers’ use of cognitive-activation strategies and students’ familiarity with mathematics, by schools’ socio-economic profile
Disciplinary climate and familiarity with mathematics, by students” socio-economic status

Chapter 3 Exposure to mathematics and performance in PISA
http://dx.doi.org/10.1787/888933377738

\\Y=: Table 3.1

\)/3: Table 3.2a
\\Y/2:) Table 3.2b
\\Y/2: Table 3.3a
\}2:3 Table 3.3b
\\/3: Table 3.4a
\/3: Table 3.4b
\1/4: Table 3.5

\\=2: Table 3.6

W23 Table 3.7

\\/3: Table 3.8a
\)3: Table 3.8b
\\/3: Table 3.8¢
\}/2:3 Table 3.8d
V123 Table 3.9

\}Y/2:1 Table 3.10
\)3: Table 3.11
\\Y/2:) Table 3.12
\\2:) Table 3.13
\\/2:) Table 3.14
\\Y2:) Table 3.15
\)/3: Table 3.16
\\3:) Table 3.17
\}/2:) Table 3.18

Comparing countries/economies on the different mathematics content subscales

Mean score on mathematics subscales

Difficulty of PISA tasks, by content area

Change between 2003 and 2012 in mathematics performance across content areas

Change between 2003 and 2012 in the percentage of students answering correctly to mathematics items across content areas
Average performance in mathematics, reading and science, by time spent per week in school lessons

Average performance in mathematics, reading and science, by time spent per week in after-school lessons
Mathematics performance and instruction time, after accounting for school characteristics

Disciplinary climate, by time spent per week in school lessons

Relationship between exposure to mathematics content and performance in mathematics

Performance in mathematics, by exposure to algebraic word problems during mathematics lessons
Performance in mathematics, by exposure to contextualised mathematics problems during mathematics lessons
Performance in mathematics, by exposure to procedural tasks during mathematics lessons

Performance in mathematics, by exposure to pure mathematics problems during mathematics lessons

Average performance in mathematics, by levels of exposure to applied and pure mathematics

Exposure to mathematics and the likelihood of top and low performance

Difference in mathematics performance across grades related to exposure to pure mathematics

Familiarity with mathematics and success on PISA items, by items’ difficulty

Familiarity with mathematics and performance on a very difficult mathematics task

Familiarity with mathematics and performance on the most difficult mathematics task

Familiarity with mathematics and success on complex items

Differences in performance related to exposure to mathematics, by socio-economic status

Socio-economic status and mathematics performance, by item difficulty

Relationship between socio-economic status and success on PISA mathematics tasks, by required mathematics competencies

Chapter 4 Opportunity to learn and students’ attitudes towards mathematics
http://dx.doi.org/10.1787/888933377744

72 Table 4.1

\}Y12: Table 4.2

\\Y=2: Table 4.3

\\2: Table 4.4a
\\/3:] Table 4.4b
\\Y2: Table 4.4c
\\12:) Table 4.5a
\}Y2:1 Table 4.5b
\WI2: Table 4.6

\\/3:] Table 4.7a
\\/3: Table 4.7b
\\2:3 Table 4.7¢
\\/3: Table 4.7d
\\2: Table 4.7e
\\/3 Table 4.7f
\}2:) Table 4.8a
\\2:3 Table 4.8b
\\=: Table 4.9

Change between 2003 and 2012 in the percentage of students enjoying or interested in mathematics
Mathematics self-concept, by gender and students’ socio-economic status

Mathematics anxiety, by gender and students’ socio-economic status

Mathematics intentions, by gender and students’ socio-economic status

Students” motivation to learn science, by gender and socio-economic status

Students’ career expectations, by gender and socio-economic status

Students’” mathematics self-concept

Relationship between exposure to pure mathematics and mathematics self-concept

Relationship between exposure to mathematics and mathematics self-concept

Relationship between frequent exposure to mathematics tasks in lessons and mathematics self-concept
Relationship between frequent exposure to mathematics tasks in lessons and mathematics anxiety
Relationship between frequent exposure to mathematics tasks in tests and mathematics self-concept
Relationship between frequent exposure to mathematics tasks in tests and mathematics anxiety
Percentage of students who are more frequently exposed to mathematics tasks in tests than in lessons
Relationship between more frequent exposure to mathematics tasks in tests than in lessons and mathematics anxiety
Students’” mathematics anxiety

Relationship between exposure to pure mathematics and mathematics anxiety

Relationship between exposure to mathematics and mathematics anxiety
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\}2:3 Table 4.10a
\\Y/2:) Table 4.10b
\\3: Table 4.11
\\[2:3 Table 4.12a
\\/3: Table 4.12b
\\2: Table 4.13
\\/3: Table 4.14a
\\/3: Table 4.14b
\\2:3 Table 4.15
\\2:) Table 4.16
\\2:) Table 4.17
\\Y/3:) Table 4.18
\\/3: Table 4.19

Relationship between exposure to and familiarity with mathematics and mathematics self-concept, by level of performance
Relationship between exposure to and familiarity with mathematics and mathematics anxiety, by level of performance
Motivation to learn mathematics and peers’ attitudes, by schools’ average level of familiarity with mathematics

Students who reported that their peers work hard in mathematics, by schools’ average level of familiarity with mathematics
Mathematics self-concept and relative familiarity with mathematics compared with schoolmates

After-school study time with parents, by students’ familiarity with mathematics

Students” mathematics anxiety, by students’ performance

Relationship between parents’ attitudes towards mathematics and students” anxiety, by performance

Relationship between teachers” communication and students’ mathematics anxiety, by students’ familiarity with mathematics
Relationship between teaching practices and students’ mathematics self-concept, by students’ familiarity with mathematics
Students” interest in mathematics and their use of computers in mathematics lessons

Performance gap between disadvantaged and other students, by context of task

Relationship between exposure to pure mathematics and mathematics performance, by interest in mathematics
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