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Chapter 1 Emerging gender gaps in education

Table 1.1a
Table 1.1b
Table 1.1c
Table 1.1d
Table 1.1e
Table 1.1f
Table 1.2a
Table 1.2b
Table 1.2¢
Table 1.2d
Table 1.3a
Table 1.3b
Table 1.3¢
Table 1.3d
Table 1.4a
Table 1.4b
Table 1.5
Table 1.6
Table 1.7
Table 1.8
Table 1.9a
Table 1.9b
Table 1.9¢
Table 1.9d
Table 1.9e
Table 1.10a
Table 1.10b
Table 1.10c
Table 1.10d
Table 1.10e
Table 1.10f
Table 1.10g
Table 1.11a
Table 1.11b
Table 1.11¢

Educational attainment of 25-64 year-olds, by gender

Upper secondary graduation rates, total population and under 25 years old

Percentage of qualifications awarded to women at different tertiary levels

Change between 2000 and 2012 in the percentage of tertiary qualifications awarded to women, by field of education
Distribution of tertiary new entrants, by field of education and gender

Educational attainment of men and women who were born between 1896 and 1980

Student performance in reading, by gender

Trends between PISA 2003 and PISA 2012 in reading, by gender

Student performance in digital reading, by gender

Mean score-point difference between paper-and-pencil and computer-delivered reading test, by gender
Student performance in mathematics, by gender

Trends between PISA 2003 and PISA 2012 in mathematics, by gender

Student performance in computer-delivered mathematics test, by gender

Mean score difference between paper-and-pencil and computer-delivered mathematics tests, by gender
Student performance in science in PISA 2012, by gender

Student performance in science in PISA 2006, by gender

Student performance in problem solving, by gender

Relative variation in performance in problem solving, mathematics, reading and science, by gender
Top performers in mathematics, reading and science, by gender

Low achievers in mathematics, reading and science, by gender

Student performance in the reading subscale access and retrieve, by gender

Student performance in the reading subscale integrate and interpret, by gender

Student performance in the reading subscale reflect and evaluate, by gender

Student performance in the reading subscale continuous texts, by gender

Student performance in the reading subscale non-continuous texts, by gender

Student performance in the mathematics subscale formulating, by gender

Student performance in the mathematics subscale employing, by gender

Student performance in the mathematics subscale interpreting, by gender

Student performance in the mathematics subscale change and relationships, by gender

Student performance in the mathematics subscale space and shape, by gender

Student performance in the mathematics subscale quantity, by gender

Student performance in the mathematics subscale uncertainty and data, by gender

Student performance in the science subscale identifying scientific issues, by gender

Student performance in the science subscale explaining phenomena scientifically, by gender

Student performance in the science subscale using scientific evidence, by gender

Chapter 2 Tackling underperformance among boys

W23 Table 2.1
%233 Table 2.2
%223 Table 2.3
\}Y2:3 Table 2.4
\\=:) Table 2.5a

Adult proficiency in problem solving in technology-rich environments, by age and gender

Percentage of students who reported that they have never used a computer or the Internet

Percentage of students who reported that they first used a computer or the Internet at age 6 or younger
Intensity of Internet use, by gender

Frequency of computer use outside of school to play one-player games, by gender
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Table 2.5b  Frequency of computer use outside of school to play collaborative online games, by gender

Table 2.5¢  Frequency of computer use outside of school to download material from the Internet, by gender
Table 2.5d  Frequency of computer use outside of school to upload self-created content for sharing, by gender
Table 2.5e  Frequency of computer use outside of school to read news on the Internet, by gender

Table 2.5f  Frequency of computer use outside of school to participate in social networks, by gender

Table 2.5g  Frequency of computer use outside of school to e-mail, by gender

Table 2.5h  Frequency of computer use outside of school to chat on line, by gender

Table 2.5i  Frequency of computer use outside of school to browse the Internet for fun, by gender

Table 2.5]  Frequency of computer use outside of school to obtain practical information from the Internet, by gender
Table 2.6a  Frequency of computer use outside of school to browse the Internet for school work, by gender
Table 2.6b  Frequency of computer use outside of school to e-mail other students about schoolwork, by gender
Table 2.6¢c  Frequency of computer use outside of school to e-mail teachers and submit schoolwork, by gender
Table 2.6d  Frequency of computer use outside of school to access material from the school’s website, by gender
Table 2.6e  Frequency of computer use outside of school to check the school’s website for announcements, by gender
Table 2.6f  Frequency of computer use outside of school to do homework, by gender

Table 2.6g  Frequency of computer use outside of school to share school-related materials with other students, by gender
Table 2.7a  Frequency of computer use at school to chat on line, by gender

Table 2.7b  Frequency of computer use at school to e-mail, by gender

Table 2.7¢  Frequency of computer use at school to browse the Internet for schoolwork, by gender

Table 2.7d  Frequency of computer use at school to access material from the school’s website, by gender

Table 2.7e  Frequency of computer use at school to post their work on the school’s website, by gender

Table 2.7f  Frequency of computer use at school to play simulations, by gender

Table 2.7g  Frequency of computer use at school to practice and drill, by gender

Table 2.7h  Frequency of computer use at school to do homework, by gender

Table 2.7i  Frequency of computer use at school for group work, by gender

Table 2.8a  Relationship between performance and playing video games, by type of assessment delivery

Table 2.8b  Difference in performance, by type of assessment delivery and frequency of playing video games
Table 2.9a  Reading performance, by whether students spend time reading for enjoyment, and gender

Table 2.9b  Reading performance, by time spent reading for enjoyment

Table 2.9c  Percentage of students in PISA 2000 and PISA 2009 who read for enjoyment, by gender

Table 2.9d  Percentage of boys and girls who read diverse materials

Table 2.9e  Percentage of students in PISA 2000 and PISA 2009 who read diverse materials, by gender

Table 2.9f  Percentage of students, by what they enjoy about reading

Table 2.9g  Index of enjoyment of reading in PISA 2000 and PISA 2009, by gender

Table 2.9h  Change between PISA 2000 and PISA 2009 in enjoyment of reading, by gender

Table 2.9i  Score-point differences associated with reading different types of materials

Table 2.9]  Score-point differences associated with reading different types of materials, by gender

Table 2.9k  Predicted reading performance of boys if they enjoyed reading as much as girls do

Table 2.10a Time spent learning, by gender

Table 2.10b Relationship between the gender gap in performance and time spent doing homework

Table 2.10c Relationship between the gender gap in performance and time spent doing homework, by performance decile
Table 2.11a Mathematics performance, by arriving late for school

Table 2.11b Change between 2003 and 2012 in the percentage of students who arrive late for school, by gender
Table 2.12  Gender differences in performance, by skipping classes or days of school

Table 2.13a Association among gender gaps, PISA 2000 performance, and marks given by teachers

Table 2.13b The gender gap in grade repetition

Table 2.14  Gender differences in the effort invested in the PISA test

Table 2.15  Students’ attitudes towards the usefulness of school, by gender
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Chapter 3 Girls’ lack of self-confidence

Table 3.1a  Students’ self-efficacy in science, by gender

Table 3.1b  The gender gap in science self-beliefs

Table 3.1c  Association between students’ science self-efficacy and science performance, by performance decile

Table 3.2a  Students’ self-efficacy in mathematics, by gender

Table 3.2b  The gender gap in mathematics self-beliefs and engagement in mathematics activities

Table 3.2c  Association between students” mathematics self-efficacy and mathematics performance, by performance decile
Table 3.3a  Students’ science self-concept, by gender

Table 3.3b  Association between students’ science self-concept and science performance, by performance decile

Table 3.4a  Students’ self-concept in mathematics, by gender

Table 3.4b  Association between students’” mathematics self-concept and mathematics performance, by performance decile
Table 3.5a  Students and mathematics anxiety, by gender

Table 3.5b  Association between students” mathematics anxiety and mathematics performance, by performance decile
Table 3.6a  Association between students’ science self-beliefs and science performance, by performance decile

Table 3.6b  Association between students’” mathematics performance and mathematics self-beliefs, by performance decile
Table 3.6c  Mathematics self-beliefs among top-performers in mathematics, by gender

Table 3.7 Students and mathematics behaviours, by gender

Table 3.8a  Experience with mathematics, by gender

Table 3.8b  Familiarity with mathematics concepts, by gender

Table 3.8c  Gender differences in experience with pure and applied mathematics topics and familiarity with mathematics concepts
Table 3.8d  Relationship between opportunity to learn mathematics and mathematics performance

Table 3.8e  Relationship between opportunity to learn mathematics and mathematics performance, by performance decile
Table 3.9 Learning time in school, by subject and gender

Table 3.10  The interrelationship among mathematics anxiety, intrinsic motivation and mathematics performance

Table 3.11a Mean score and variation in student performance in problem solving, by gender

Table 3.11b Performance on problem-solving tasks, by nature of problem and by gender

Table 3.11¢c Performance on problem-solving tasks, by process and by gender

Chapter 4 Expectations and reality for school-leavers

Table 4.1 Gender disparities in participation in general, pre-vocational or vocational, and modular programmes

Table 4.2 Gender differences in students’ preparedness for future studies and careers

Table 4.3a  Gender differences in whether and where students acquired skills to prepare for future studies and careers (Part 1)
Table 4.3b  Gender differences in whether and where students acquired skills to prepare for future studies and careers (Part 2)
Table 4.4 Students’ indecision about their career plans

Table 4.5a  Percentage of students who expect to work as managers or professionals, by gender

Table 4.5b  Percentage of students who expect to work in one of the ten most popular jobs

Table 4.5c  Percentage of boys and girls who expect to have a career in engineering and computing

Table 4.5d  Percentage of students who expect to work in health services, by gender

Table 4.6a  Gender differences in expectations of completing a university degree

Table 4.6b  Gender differences in expectations of completing upper secondary school as the highest level of attainment
Table 4.7 Gender differences in expectations for further study or a career in mathematics

Table 4.8a  Career expectations among 15-year-old students, and career outcomes

Table 4.8b  Education expectations among 15-year-old students, and education outcomes

Table 4.9a  Literacy proficiency, by gender

Table 4.9b  Numeracy proficiency, by gender

Table 4.10a Literacy and numeracy proficiency among 16-29 year-olds, by gender

Table 4.10b Literacy and numeracy proficiency among 30-49 year-olds, by gender

Table 4.10c Literacy and numeracy proficiency among 50-65 year-olds, by gender

Table 4.10d Differences in literacy and numeracy proficiency across age groups, by gender
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Table 4.11a The use of information-processing skills at work among 16-29 year-olds, by gender
Table 4.11b The use of information-processing skills at work among 30-49 year-olds, by gender
Table 4.11c The use of information-processing skills at work among 50-65 year-olds, by gender
Table 4.12a The use of generic skills at work among 16-29 year-olds, by gender

Table 4.12b The use of generic skills at work among 30-49 year-olds, by gender

Table 4.12¢c The use of generic skills at work among 50-65 year-olds, by gender

Table 4.12d Differences in the use of generic skills at work across age groups, by gender

Table 4.13a Reading and writing at home and at work, by gender

Table 4.13b Skills use at home, by gender

Table 4.13c Skills use at work, by gender

Table 4.14  Field of study, by gender

Table 4.15  Numeracy scores of individuals working in STEM occupations, by gender

Table 4.16a Student performance in financial literacy, by gender

Table 4.16b Percentage of students at each proficiency level in financial literacy, mathematics and reading, by gender

Table 4.16¢c Gender differences in financial literacy, after accounting for performance in mathematics and reading

Chapter 5 How family, school and society affect boys’ and girls’ performance at school

Table 5.1a  Mathematics performance of boys and girls, by family’s socio-economic status

Table 5.1b  Reading performance of boys and girls, by family’s socio-economic status

Table 5.1c  Science performance of boys and girls, by family’s socio-economic status

Table 5.1d  Problem-solving performance of boys and girls, by family’s socio-economic status

Table 5.1e  Gender differences in the socio-economic gradient in academic performance

Table 5.2 Gender gaps in mathematics, reading, science and problem solving related to socio-economic status

Table 5.3 Gender gaps in mathematics, reading, science and problem solving, by gender and parents’ immigrant background
Table 5.4 The role of parental expectations

Table 5.5  Percentage of parents of PISA participants who work in STEM occupations

Table 5.6 Mathematics, reading and science performance, by parents’ occupation

Table 5.7a  Mathematics performance of boys and girls, by their school’s socio-economic profile

Table 5.7b  Reading performance of boys and girls, by their school’s socio-economic profile

Table 5.7c  Science performance of boys and girls, by their school’s socio-economic profile

Table 5.7d  Problem-solving performance of boys and girls, by their school’s socio-economic profile

Table 5.7e  Relationship between the gender gap in performance and the socio-economic profile of students and schools
Table 5.8a  Teachers’ use of cognitive-activation strategies

Table 5.8b  Teachers’ student orientation

Table 5.8c  Teachers’ use of formative assessment

Table 5.9 The role of teachers’ stimulation of their students’ enjoyment of reading

Table 5.10a The relationship between system-level factors and the gender gap

Table 5.10b Summary statistics for system-level indicators

Table 5.11  Marginal effect of gender on mathematics performance in countries with more gender-equal social norms

These tables, as well as additional material, may be found at: www.oecd.org/pisa.
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