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Indicator D1. How much time do
students spend in the classroom?

Highlights

e Students across the OECD receive an average of 7 634 hours of compulsory instruction during their
primary and lower secondary education, ranging from 5 245 hours in Poland to double that in Australia
(11 000 hours).

e Compulsory instruction time for primary students averages 805 hours per year across the OECD, while
lower secondary students receive an average of 111 more hours of compulsory education per year
than primary students (916 hours).

e Across the OECD, instruction in reading, writing and literature and in mathematics represents 41% of
compulsory instruction time for primary school students, but only 27% of compulsory instruction time
for lower secondary school students.

Context

Providing instruction in formal classroom settings accounts for a large portion of public investment in
education. Countries make various choices about the overall amount of time devoted to instruction and which
subjects are compulsory. These choices reflect national and/or regional priorities and preferences concerning
what material students should be taught and at what age. Almost all countries have statutory or regulatory
requirements regarding hours of instruction. These are most often stipulated as the minimum number of hours
of instruction a school must offer and are based on the understanding that sufficient time is required for good
learning outcomes. During the COVID-19 pandemic, actual practices on organisation of the school year and
distribution of instruction time across subjects may have differed from the statutory requirements in some
countries due to school closures and changes in learning environment (e.g. remote learning, sanitary
restrictions upon school reopening; see The State of Global Education — 18 Months into the Pandemic (OECD,
2021p1;) and https://doi.org/10.1787/d7f76adc-en (OECD, 20232)) for more information).

Matching resources with students’ needs and making optimal use of time are central to education policy.
Teachers’ salaries, institutional maintenance and the provision of other educational resources account for the
main costs of education. The length of time during which these resources are made available to students (as
partly shown in this indicator) is an important factor in determining how funds for education are allocated (see
Indicator C7, which shows the factors influencing the salary cost of teachers per student, and Indicator D6 on
the allocation of funding to schools in OECD (20213))). There is growing awareness of the importance of time
spent outside the classroom during the school day in activities other than instruction, including recesses and
breaks. In addition to formal instruction time, students may participate in extracurricular activities before or
after the school day or during school holidays, but these activities (as well as examination periods) are outside
the scope of this indicator.
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Figure D1.1. Compulsory instruction time in general education (2023)

In hours, in primary and lower secondary education, in public institutions
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Note: Instruction hours for each grade refer to average hours per grade for the level of education. Numbers in square brackets refer to the total
number of years for primary and lower secondary education.

1. Estimated number of hours by level of education based on the average number of hours per year, as for some subjects, the allocation of instruction
time across multiple levels is flexible.

2. Year of reference 2022.

3. The number of grades in lower secondary education is three or four, depending on the track. The fourth year of pre-vocational secondary education
was excluded from the calculation.

Countries and other participants are ranked in ascending order of the total number of compulsory instruction hours.

Source: OECD (2023), Table D1.1. For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232).

StatLink Si=r https:/stat.link/s40p3f

Other findings

e Primary education lasts six years on average across the OECD, ranging from four to seven years,
while lower secondary general education lasts three years on average, ranging from two to six years.
In three out of five OECD and partner countries and other participants, at least one year of upper
secondary education forms part of compulsory full-time general education.

e Apart from a few countries where the compulsory curriculum is mostly devoted to subjects with a
flexible timetable, one-half of the countries do not devote instruction time to flexible subjects chosen
by schools and only few countries devote some compulsory instruction time for primary and lower
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secondary students to compulsory subjects with a flexible timetable (4-9% at the primary level and 5-
28% at lower secondary level). On average, 3% of compulsory instruction time at both the primary
level and at the lower secondary level is devoted to flexible subjects chosen by schools.

e In more than one-quarter of countries with available data, the instruction time for a specific subject is
defined for a certain number of grades or even the whole of compulsory education, without specifying
the time to be allocated to each grade.

Analysis

Compulsory general education

Both annual instruction time and the length of compulsory education have an impact on the total duration of
instruction over the course of compulsory education. In some countries, where compulsory education is shorter,
students could face a heavier annual workload to meet the country’s statutory requirements. In other countries
the workload is distributed evenly over more years. This indicator focuses on compulsory education at primary
and lower secondary levels (in public institutions). However, 25 OECD and partner countries have at least one
year of compulsory pre-primary education, so the starting age for compulsory education is younger than the
starting age for primary education (see Figure X3.D1.1 in https://doi.org/10.1787/d7f76adc-en (OECD, 2023(2),
for more details on the number of years of compulsory education). Moreover, in around three-fifths of countries
and other participants with available data, compulsory full-time education extends into at least one year of upper
secondary education (Table D1.1). In most countries a large majority of students remain enrolled after the end of
compulsory education (see Indicator B1).

In nearly three-quarters of countries and other participants with available data, students are required to start
primary education at the age of 6. In eight other countries and other participants, primary education does not start
until children are 7. Only in Australia, England (United Kingdom), New Zealand and Scotland (United Kingdom)
does primary education start at age 5 (Table D1.2).

There are also substantial variations in the duration of primary and lower secondary education. On average
across OECD countries and other participants, primary education lasts six years, but it ranges from four to seven
years. Lower secondary education averages three years, but ranges from two to six years (Table D1.2). The
number of grades allocated to each level of compulsory education may also differ within countries, across
subnational entities, for example in federal countries such as Canada and the United States (Box D1.2).

Countries and other participants allocate annual instruction time differently over the year. The number of
instruction days and the way they are distributed across the school year can vary significantly between countries
and other participants, in part because countries organise holidays differently (Box D1.1). The distribution of
instruction time during the week also varies. For example, although students go to primary and lower secondary
school five days per week in most countries and other participants, students in Belgium and France typically do
not attend school on Wednesday afternoon (see Box D1.2 in Education at a Glance 2019 (OECD, 2019y).
Countries and other participants also differ in the way they organise recesses and breaks within the school day
(see Box D1.2 in Education at a Glance 2020 (OECD, 2018;s)).

EDUCATION AT A GLANCE 2023 © OECD 2023


https://doi.org/10.1787/d7f76adc-en

| 359

Box D1.1. Organisation of breaks within the school year in primary education (2023)

The length of the school year varies greatly between countries and other participants, implying that there is
also wide variation in the number of weeks students are not at school. Countries and other participants
organise the school year in different ways, both in the frequency and the length of school breaks.

In 26 out of 40 OECD countries and other participants, the total length of school breaks is harmonised across
the whole country, ranging from about 11 weeks in Costa Rica and Denmark to more than 17 weeks in Latvia,
with an average of 14 weeks. However, the distribution of breaks during the school year might be flexible
across subnational entities. For example, dates for school breaks are defined according to three zones in
France (see Figure X3.D1.2 in https://doi.org/10.1787/d7f76adc-en (OECD, 20232, for the organisation of
the school year at primary level).

In another 11 OECD countries, the total length and the distribution of school breaks can differ between
subnational entities (especially in federal countries) and/or individual schools (e.g. Italy), although decisions
related to these school breaks may still need to be based on guidelines from a higher level of government.
For example, schools in Italy autonomously organise school breaks under regional guidelines.

In all countries and other participants, the longest break is the one between two successive school years.
This ranges in length from 4 weeks in some cantons in Switzerland to 13 weeks or more in some regions in
Italy and Latvia. In nearly all countries and other participants with available information, the break between
two school years represents at least half of the school holiday time (Figure D1.2).

In addition to this long break, students usually have two to four shorter holiday periods during the school year,
although England (United Kingdom) and Luxembourg as well as some Lander in Germany offer a fifth break.

The timing of the breaks during the school year differ, but the main common break period is at the end of
calendar year, corresponding to either an approximately two-week break in the northern hemisphere, or the
end of the school year break in the southern hemisphere.

For most countries and other participants the length of the different breaks varies from a few days to more
than two weeks. Exceptions to this pattern are countries with only one-week breaks (four in Slovenia) one-
week and one-day breaks (two in Bulgaria) or two-week breaks (Australia and the French Community of
Belgium). The Flemish Community of Belgium, Latvia, Lithuania, Luxembourg, the Netherlands, Scotland
(United Kingdom) and the Republic of Tirkiye alternate one-week and two-week breaks during the school
year (Figure D1.2).

In most countries and other participants, the organisation of breaks is usually similar at primary and lower
secondary levels. However, the breaks at the end of the school year are two weeks shorter at lower secondary
level than at primary level in Lithuania while they are about two weeks longer in Portugal, and four weeks
longer in Ireland (see Figure X3.D1.3 in https://doi.org/10.1787/d7f76adc-en (OECD, 2023jz), for the
organisation of school year at the lower secondary level).
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Figure D1.2. School breaks in compulsory primary education (2023)

In weeks, in public institutions
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Note: Breaks exclude public/religious days, except if these days are included in longer breaks.

1. Minimum length of breaks. Length of breaks may vary by region, by programme and/or by individual school.

2. End-of-year break includes examination periods.

Countries and other participants are ranked in descending order of the total number of weeks of breaks for a school year.
Source: OECD (2023). For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232)).

StatlLink Su=r https:/stat.link/g8ozu2

Intended instruction time

Intended instruction time is the total number of hours during which schools are obliged to offer instruction in
compulsory and, if applicable, non-compulsory subjects. However, intended instruction time could be different
from actual instruction time.

In most countries, the total statutory number of hours of intended and/or compulsory instruction time are defined
at the national level (i.e. uniform across the country). The total statutory hours of intended and/or compulsory
instruction time are defined at the subnational level in some federal countries (e.g. Belgium, Canada, Germany
and the United States) and in some countries with a decentralised education system (e.g. Spain and
the United Kingdom) (Box D1.2).
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Box D1.2. Subnational variation in instruction time at the primary and lower secondary levels
(2023)

Even if all children within a country are enrolled in compulsory education for the same number of years,
they do not necessarily receive the same amount of instruction time within each country. Subnational
data provided by five countries (for 2023 for Belgium, Spain, the United Kingdom and the United States,
and 2022 for Canada) show how instruction time can vary significantly across subnational entities within
a single country.

In four of these countries, the number of grades in primary and lower secondary education is the same
for all subnational entities (Belgium, Canada, Spain and the United States). In the United Kingdom, the
total number of grades at the primary and lower secondary levels differ by one year between subnational
entities with available information (England and Scotland). Primary education ranges from six years (in
England) to seven years (in Scotland), while lower secondary is three years for both. As the number of
grades of compulsory education at upper secondary level also varies between one and two years, the
total length of compulsory education is 11 years in both subnational entities.

Despite a similar number of grades at primary and lower secondary levels at the subnational level in
most countries, the number of compulsory instruction hours varies at the subnational level to different
degrees. At the primary level, the number of compulsory instruction hours per year varies by less than
1% in Belgium (5hours, from 821 hours in the Flemish Community to 826 hours in the
French Community), by 2% in Spain (15 hours, from 788 hours in most subnational entities to 802 hours
in the Comunidad Foral de Navarra) and by 75% in the United States (540 hours, from an estimated
minimum of 720 hours in New Jersey to 1260 hours in Texas). These variations can add up to
significant differences in the total number of hours of instruction over the whole course of primary
education. They range from a total difference of 28 hours between the French and
Flemish Communities in Belgium (4 958 hours compared with 4 928 hours) to 88 hours in Spain,
688 hours in Canada (for intended instruction time, considering compulsory and non-compulsory
intended instruction hours) and 3 240 hours in the United States.

The differences are similar at the lower secondary level: the annual number of compulsory instruction
hours varies by about 7% in Belgium, 2% in Spain and 75% in the United States. Differences in the total
number of compulsory instruction hours at the lower secondary level between subnational entities range
from 129 hours in Belgium to 70 hours in Spain and 1 620 hours in the United States. In Canada,
intended instruction time varies by 6% (168 hours) across subnational entities.

The extent of these variations may reflect differences in the number of annual days of instruction at
both the primary and lower secondary levels, except in Spain, where the number of instruction days
does not vary across subnational entities. In 2022, the annual number of instruction days at the primary
level varied by 1% in Belgium (1 day, from 176 days in the Flemish Community to 177 days in
the French Community), by 6% in Canada (10 days, from 180 days in Quebec to 190 days in
Saskatchewan) and 16% in the United States (26 days, from 160 days in Colorado to 186 days in
Kansas). Similar differences are found at the lower secondary level.

Source: Education at a Glance Database, http://stats.oecd.org/.

Instruction may also occur outside compulsory school hours and outside the classroom or school, but is not
covered in this indicator. In some countries, lower secondary school students are encouraged to take after-school
classes in subjects already taught in school to help them improve their performance. These lessons might take
the form of remedial catch-up classes or enrichment courses, with individual tutors or in group lessons provided
by school teachers, or other independent courses (see Box D1.2 in Education at a Glance 2017 (OECD, 2017)
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and Organisation of the School Day in https:/doi.org/10.1787/d7f76adc-en (OECD, 2023pz), for more
information).

Compulsory instruction time

Compulsory instruction time refers to the amount of instruction time that almost every public school must provide
and almost all public sector students must attend, and how it is allocated, in line with public regulations.

Across OECD countries and other participants, total compulsory instruction time in primary and lower secondary
general education averages 7 634 hours spanning across 9 years on average. This ranges from 5 245 hours in
Poland (in 8 years) to 11 000 hours in Australia (in 11 years) (Figure D1.1). In England (United Kingdom),
New Zealand and Scotland (United Kingdom), the regulations do not prescribe compulsory instruction time in
schools. However, schools are required to be open for instruction for a minimum number of hours per day (in
New Zealand) or for long enough to deliver a broad and balanced curriculum that meets all statutory requirements
(in England and Scotland [United Kingdom]).

On average across OECD countries and other participants, students receive 4 561 hours of compulsory
instruction over 6 years of primary education and 3 073 hours during 3 years of lower secondary general
education. The average annual number of compulsory instruction hours tend to increase with the level of
education in most countries and other participants (from 805 hours in primary education to 916 hours in lower
secondary general programmes on average), except in Costa Rica (2% decrease between primary and lower
secondary hours), Luxembourg (9% decrease) and Portugal (6% decrease) (Table D1.1.).

Compulsory instruction time per year also generally increases with age on average: 779 hours for 7-year-olds,
rising to 846 hours for 10-year-olds and 924 hours for 13-year-olds. In Bulgaria, Croatia, Korea, Latvia, Poland
and Romania, average annual compulsory instruction hours increase by more than 40% between the ages of 7
and 13 (Table D1.5, available on line).

Compulsory instruction time, by definition, only captures the time spent by students in formal classroom settings
(as established in public regulations). It does not show the actual number of hours of instruction that students
receive (for example, adjustment in the organisation of instruction during the COVID-19 pandemic
(OECD/UIS/UNESCO/UNICEF/WB, 2021(71) and nor does it cover learning outside the formal classroom setting.

Non-compulsory instruction time

About three-quarters of countries and other participants with available data have no non-compulsory instruction
time, so intended and compulsory instruction time are the same for primary and lower secondary students. In
another one-quarter of the countries and other participants (eight countries at primary level and nine at lower
secondary level), intended instruction time includes both compulsory instruction time and a specified amount of
non-compulsory instruction time (which must be provided in almost every public school, but which is not
compulsory for almost all students in public schools). Non-compulsory instruction time might cover various
subjects, for example moral and religious education at the primary level in Portugal, or remedial instruction or
work on specific projects at the secondary level in Greece (Table D1.1 and https://doi.org/10.1787/d7f76adc-en
(OECD, 2023y2), for more information).

In a few of the countries with available data, non-compulsory instruction time amounts to over 20% of compulsory
instruction time. At the primary level, it accounts for 21% of total compulsory instruction time in Slovenia, 25% in
Croatia and 52% in Greece. At the lower secondary level, non-compulsory time accounts for 23% of total
compulsory instruction time in Slovenia, and 29% in France and Greece (Table D1.3 and Table D1.4). However
these values need to be interpreted with caution. In France, for example, there are a wide variety of courses in
non-compulsory curriculum at the lower secondary level, and students could not physically attend all the subjects
and hours offered.
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Instruction time per subject

On average across OECD countries, 41% of compulsory instruction time at primary level is devoted to providing
students with fundamental skills in literacy and numeracy: 25% on reading, writing and literature and 16% on
mathematics. Croatia, France and Lithuania specifically allocate at least half of compulsory instruction time to
reading, writing and literature (first language), and mathematics; Ireland and Luxembourg could also be
considered to do the same, as the instruction time devoted to second languages includes other national
languages. Together with arts (11%), physical education and health (10%), natural sciences (7%), second and
other languages (7%), and social sciences (6%), these seven study areas account for more than 80% of
compulsory instruction time on average across OECD countries where instruction time per subject is specified
(Table D1.3 and Figure D1.3). The remainder of the non-flexible compulsory curriculum at the primary level is
taken up by religion, ethics and moral education; information and communication technologies (ICT); technology;
practical and vocational skills; and other subjects, accounting for about 13% of compulsory instruction time on
average across OECD countries (Table D1.3).

Figure D1.3. Instruction time per subject in primary education (2023)
In percentage of total compulsory instruction time, in public institutions
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Note: Some subject categories include subjects in different categories. See source table for details.

1. Reading, writing and literature includes social studies and other languages. Mathematics includes natural sciences.

2. Year of reference 2022.

3. Excludes the Flemish Community (Belgium), the French Community (Belgium), ltaly, the Netherlands, Poland and Portugal.

4. Excludes the last year of primary education (first four years of primary school) for which the instruction time is allocated to specific compulsory subjects.
Countries and other participants are ranked in descending order of the proportion of instruction hours devoted to reading, writing and literature.
Source: OECD (2023), Table D1.3. For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232).

StatLink Sa=r https://stat.link/fsvyzp
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At lower secondary level, the same seven major study areas at the primary level continue to account for the
majority of compulsory curriculum hours (80%), but with a significant shift in the allocation of time within those
subjects as the curriculum generally becomes more subject specific. On average across OECD countries where
instruction time per subject is specified, reading, writing and literature (15%) and mathematics (13%) make up
27% of the compulsory curriculum; 14 percentage points lower than in primary education. The share of time
allocated to physical education and health falls by 2 percentage points (to 8%) and to the arts by 4 percentage
points (to 7%) compared to primary education. Conversely, the proportion of compulsory instruction time spent
on natural sciences (12%) and social sciences (11%) each rise by 5 percentage points, while the time devoted
to second and other languages climbs by 7 percentage points (to 14%). The remaining subjects make up about
the same share of the curriculum as they do at primary level (Figure D1.4, Table D1.3 and Table D1.4, and
Box D1.3 explores the teaching of vocational subjects in compulsory general education).

Figure D1.4. Instruction time per subject in general lower secondary education (2023)

In percentage of total compulsory instruction time, in public institutions
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Note: Some subject categories include subjects in different categories. See source table for details.

1. Reading, writing and literature includes social sciences. Mathematics includes natural sciences.

2. Excludes the Flemish Community (Belgium), the French Community (Belgium), Ireland and the Netherlands.

3. Year of reference 2022.

Countries and other participants are ranked in descending order of the proportion of instruction hours devoted to reading, writing and literature.
Source: OECD (2023), Table D1.4. For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232).

StatLink Sz https://stat.link/p2wtiq
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Box D1.3. Vocational subjects in compulsory general education (2023)

Compulsory general education at primary and lower secondary levels is mostly devoted to general academic
subjects, which prepare students for their future studies and careers but some subjects may also provide
practical knowledge and vocational experiences. These subjects can help students better understanding how
their learning is connected to the world of work.

The data collection on instruction time gathers data on the intended instruction time devoted to vocational
subjects such as technology and practical and vocational skills. “Technology” refers to subjects providing
knowledge on the practical use of scientific or technological discoveries that use specific instruments and
processes, covering subjects such as construction, electricity, electronics, graphics and design. “Practical and
vocational skills” refers to subjects preparing students for specific occupations, including accounting,
entrepreneurship education or business studies, career guidance, clothing and textiles, driving and road
security, home economics, nursing, secretarial studies, tourism and hospitality, woodwork, metalwork, and
sewing. The coverage of these subjects varies across countries and other participants. For example, in
Greece and Slovenia, the subject categorised as practical and vocational skills at the primary level refers to
home economics, while in Sweden it refers to home and consumer studies. In some countries, such as
France, practical and vocational skills include career guidance.

On average among OECD countries and other participants, only a small part of the compulsory curriculum is
devoted to these subjects. About 3% of instruction time at primary level and 4% at lower secondary level is
devoted to technology and practical and vocational skills combined.

However, not all countries include these subjects in their compulsory instruction time or define a specific
number of compulsory instruction hours for them (i.e. as independent subjects in their own right). For example,
vocational and practical skills are part of the compulsory curriculum in nearly half of the 38 countries and other
participants with available information at primary level and about two-thirds of them at lower secondary level.
Even when they are included in the curriculum, only about half of these countries and other participants
consider them independent subjects, while the other half teach them alongside other subjects (Figure D1.5).

The fact that technology and practical and vocational skills are taught with other subjects may be due to them
combining different skills and topics. For example, in Austria, Textiles Werken (technical and textile shop) is
reported as a practical and vocational skills subject, although some aspects of it relates to the arts.

Vocational subjects can also be a compulsory part of the flexible curriculum, meaning that different schools
can offer different subjects across the country. For example, in Slovenia, basic schools providing lower
secondary education have the autonomy to offer different choices of subjects within compulsory options for
students, which may include vocational subjects like technology, woodworking, embroidery, bobbin lace,
beekeeping and agriculture as well as academic subjects. In Norway, practical crafts is offered as one of the
compulsory subject options at lower secondary level.
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Figure D1.5. Instruction time dedicated to practical and vocational skills in compulsory general
education (2023)
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Source: OECD (2023), Tables D1.3 and D1.4. For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232).

StatLink Si=m https://stat.link/b160zc

At the lower secondary level, there is substantial variation in how countries and other participants allocate time
to the different subjects within the compulsory curriculum. For example, reading, writing and literature account
for 12% or less of compulsory instruction time in Costa Rica, the Czech Republic, Finland, Ireland, Japan and
Sweden, but more than 25% in Greece, Israel and ltaly (in Israel and ltaly, this also includes time devoted to
social sciences). In Ireland, reading, writing and literature are taught in two national languages, with the combined
instruction time of the two languages reaching around 17% of the total compulsory instruction time. Natural
sciences account for 10% or less of compulsory instruction time in the French Community of Belgium, Iceland,
Luxembourg and Norway, but 20% or more in Estonia and Korea (in Korea, this also includes time devoted to
ICT, technology, and practical and vocational skills). Compulsory instruction time devoted to second and other
languages also varies widely between countries and other participants. Second-language instruction accounts
for 7% or less of compulsory instruction time in Costa Rica and Greece and 13% or more in
the French Community of Belgium, Iceland, Japan, Latvia and Luxembourg. More than two-fifths of countries with
available data allocate some compulsory instruction time to instruction in a further language (Figure D1.4,
Table D1.3 and Table D1.4).
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As the differences between the primary and lower secondary levels show, there are significant differences in how
time is allocated to school subjects as students grow older. For example, on average across OECD countries
and other participants, 27% of instruction time is devoted to reading, writing and literature for 7-year-olds, 18%
for 11-year-olds, and 12% for 15-year-olds. In contrast, an average of 4% of instruction time for 7-year-olds is
devoted to a second language, and this rises to 11% for 11-year-olds (and 1% of time spent studying other
languages), while for 15-year-olds, the percentages are 10% for second languages and 5% for other languages.
The share of instruction time devoted to other subjects also changes in similar ways across ages (Table D1.6,
available on line).

Flexibility in the curriculum

In most countries and other participants, central and state authorities establish regulations or recommendations
regarding instruction time and the curriculum. However, local authorities, schools, teachers and/or students also
have varying degrees of freedom to organise instruction time or choose subjects.

In more than one-quarter of countries and other participants with available data, the allocation of instruction time
across grades is flexible in primary and lower secondary general education. In these countries and other
participants, the instruction time for a specific subject is defined for a certain number of grades or even the whole
of compulsory education, but the time to be allocated to each grade is not specified. In such cases, schools or
local authorities are free to decide how much time should be allocated within each grade (Table D1.2).

Setting compulsory subjects within a flexible timetable is the practice for most subjects in a few countries and
other participants. In Portugal, more than half of the compulsory curriculum at the primary level is organised within
a flexible timetable, and the proportion exceeds 80% in the Flemish and French Communities of Belgium and in
Italy. In the Netherlands and Poland (in each of the first three grades), the entire curriculum at the primary level
is organised as a flexible timetable. In Italy, primary schools have autonomy on the allocation of instruction time
across subjects in all but a few subjects. The picture is similar at the lower secondary level in
the Flemish Community of Belgium and the Netherlands. In these countries and other participants, compulsory
subjects and/or total instruction time are specified, but not how time should be allocated to each subject. Local
authorities, schools and/or teachers are free to decide how much time to allocate to each compulsory subject. In
Scotland (United Kingdom), some compulsory subjects are specified at both primary and lower secondary levels,
but total instruction time is the responsibility of local authorities and schools themselves. Excluding these
countries and other participants, compulsory subjects with flexible timetables account for only 1% of the
compulsory instruction time at both primary and lower secondary levels on average, even if they are a significant
part of the curriculum in some countries and other participants (Table D1.3 and Table D1.4).

Flexibility in the choice of subjects is less common across OECD countries and other participants. On average,
3% of compulsory instruction time at the primary level is allocated to subjects chosen by schools. At the lower
secondary level, 3% of compulsory instruction time is allocated to subjects chosen by schools and another 3%
to subjects chosen by students. However, some countries and other participants allocate a substantial part of the
compulsory instruction time to flexible subjects. For example, about 10% or more of compulsory instruction time
is allocated to subjects chosen by schools in Chile, the Czech Republic, Estonia (primary),
the Flemish Community of Belgium (lower secondary), Israel (primary), the Slovak Republic (lower secondary)
and Spain (lower secondary). At least 20% of compulsory instruction time is allocated in this way in Ireland (57%
at lower secondary level). In Iceland, Norway and Turkiye, 15-20% of compulsory instruction time is allocated to
subjects chosen by lower secondary students (Table D1.3 and Table D1.4).

Definitions

Compulsory instruction time/curriculum refers to the amount and allocation of instruction time that has to be
provided in almost every public school and must be attended by almost all public sector students. The compulsory
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curriculum may be flexible, as local authorities, schools, teachers and/or students may have varying degrees of
freedom to choose the subjects and/or the allocation of compulsory instruction time.

Compulsory flexible subjects chosen by schools refers to the total amount of compulsory instruction time
(indicated by the central authorities) which regional authorities, local authorities, schools or teachers allocate to
subjects of their choice (or subjects chosen from a list defined by central education authorities). It is compulsory
for the school to offer one of these subjects, and students must attend.

Compulsory options chosen by the students refers to the total amount of instruction time in one or more
subjects that students have to select (from a set of subjects that are compulsory for schools to offer) in order to
cover part of their compulsory instruction time.

Compulsory subjects with a flexible timetable refers to the total amount of instruction time indicated by the
central authorities for a given group of subjects which regional authorities, local authorities, schools or teachers
allocate to individual subjects. There is flexibility in the time spent on a subject, but not in the subjects to be
taught.

Flexible allocation of instruction time across multiple grades refers to the case where the curriculum only
indicates the total instruction time for a specific subject for a certain number of grades, or even the whole of
compulsory education, without specifying the time to be allocated to each grade. In such cases, schools/local
authorities are free to decide how much time should be assigned for each grade.

Instruction time refers to the time a public school is expected to provide instruction to students on all the subjects
integrated into the compulsory and non-compulsory curriculum, on school premises or in before-school/after-
school activities that are formal parts of the compulsory programme. Instruction time excludes breaks between
classes or other types of interruptions, non-compulsory time outside the school day, time dedicated to homework
activities, individual tutoring or private study, and examination periods (days for non-school-based examinations,
e.g. national examinations).

Intended instruction time refers to the number of hours per year of the compulsory and non-compulsory part of
the curriculum that students are entitled to receive in public schools. The intended curriculum can be based on
regulations or standards of the central (or top-level) education authorities or may be established as a set of
recommendations at the regional level.

The non-compulsory part of the curriculum refers to the total amount of instruction time that public schools
must offer on top of the compulsory instruction time, but which is not mandatory for all students. Subjects can
vary from school to school or from region to region and take the form of optional subjects. Additional activities
before/after classes offered by the school are not per se part of the non-compulsory curriculum; for instance, if
there is no obligation upon public schools to provide this instruction time or it is not part of the official curricula.
In particular, non-compulsory education excludes morning or after-school care classes, even if they are officially
regulated.

Methodology

This indicator captures intended instruction time (as established in public regulations) as a measure of learning
in formal classroom settings. It does not show the actual number of hours of instruction that students receive and
does not cover learning outside of the formal classroom setting. Differences may exist across countries and other
participants between the regulatory minimum hours of instruction and the actual hours of instruction received by
students. Given such factors as school timetables, lesson cancellations and teacher absenteeism, schools may
not consistently attain the regulatory minimum instruction time (see Box D1.1 in Education at a Glance 2007
(OECD, 20071g))).

This indicator also illustrates how minimum (and/or recommended) instruction hours are allocated across different
curricular areas. It shows the intended net hours of instruction for those grades that are part of compulsory full-time
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general education. Although the data are difficult to compare among countries and other participants because of
different curricular policies, they nevertheless provide an indication of how much formal instruction time is
considered necessary for students to achieve the desired educational goals.

When the allocation of instruction time across grades is flexible (i.e. instruction time for a specific subject is
defined for a certain number of grades, or even the whole of compulsory education, without specifying the time
to be allocated to each grade), instruction time per age or level of education was estimated by assuming equal
distribution of the total number of instruction hours between grades.

For more information please see the https://doi.org/10.1787/9789264304444-en (OECD, 2018pg;) and
https://doi.org/10.1787/d7f76adc-en (OECD, 20232).

Source

Data on instruction time are from the 2022 Joint Eurydice-OECD Instruction Time data collection and refer to
instruction time during compulsory primary and full-time (lower and upper) secondary general education for the
school year 2022/23. Data on school calendars are from the 2022 Joint Eurydice-OECD data collection on school
calendars and refer to dates on holiday periods for students at primary and (lower and upper) secondary
education for the school year 2022/23.
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Indicator D1 Tables

Tables Indicator D1. How much time do students spend in the classroom?

Table D1.1 Instruction time in compulsory general education (2023)

Table D1.2 Organisation of compulsory general education (2023)

Table D1.3 Instruction time per subject in primary education (2023)

Table D1.4 Instruction time per subject in general lower secondary education (2023)
WEB Table D1.5 Instruction time in compulsory general education, by age (2023)

WEB Table D1.6 Instruction time per subject for 6-17 year-olds (2023)

StatLink Sazm™ https://stat.link/5bxmfa

Cut-off date for the data: 15 June 2023. Any updates on data can be found on line at

http://dx.doi.org/10.1787/eag-data-en. More breakdowns can also be found at http://stats.oecd.org/,
Education at a Glance Database.
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Table D1.1. Instruction time in compulsory general education' (2023)

By level of education, in public institutions

Primary Lower secondary

s> Average hours peryear Total number of hours s> Average hours peryear Total number of hours

s 35 s 35

0 s ]

32| g|fr & | & Ge| zi3E | zl|Ez & | & % 2

28 | g5 | 22| T |&t|22| T |°8.|zT |22 | T |zt it <

585/ 82 | ES | gS | 82| E2| g2 |8B5 88 | £ | g2 | 88 | E2 | g

288/ 82| 22| =2 |82 | 22| 22 |28%| 82 | 22 2 82 | 22 2
OECD countries 1 (4)=(2)+3) (7)=(5)+(6) (14)=(12)+(13)
Australia 7 1000 m m 7000 m m 4 1000 m m 4000 m m
Austria 4 705 m m 2820 m m 4 930 m m 3720 m m
Canada 6 922 m m 5531 m m 3 925 m m 2774 m m
Chile 6 1028 a 1028 6165 a 6165 2 1066 a 1066 2132 a 2132
Colombia 5 1000 a 1000 5000 a 5000 4 1200 a 1200 4800 a 4800
Costa Rica 6 1147 a 1147 6880 a 6880 3 1120 a 1120 3360 a 3360
Czech Republic 5 687 a 687 3434 a 3434 4 888 a 888 3550 a 3550
Denmark 7 1000 a 1000 7000 a 7000 3 1200 a 1200 3600 a 3600
Estonia 6 661 a 661 3964 a 3964 3 823 a 823 2468 a 2468
Finland? 6 660 33 693 3962 195 4157 3 808 87 894 2423 261 2683
France® 5 864 a 864 4320 a 4320 4 968 279 1247 3872 1116 4988
Germany**® 4 724 a 724 289% a 2896 5 896 a 896 4480 a 4480
Greece 6 AT 392 1139 4483 | 2349 6832 3 811 238 1049 2433 715 3148
Hungary 4 679 a 679 2718 a 2718 4 803 a 803 3212 a 3212
Iceland 7 729 a 729 5100 a 5100 3 839 a 839 2516 a 2516
Ireland 6 903 a 903 5415 a 5415 3 918 a 918 2755 a 2755
Israel 6 918 a 918 551 a 551 3 976 a 976 2929 a 2929
Italy 5 904 a 904 4521 a 4521 3 990 a 990 2970 a 2970
Japan 6 778 a 778 4669 a 4669 3 890 a 890 2669 a 2669
Korea 6 655 a 655 3928 a 3928 3 842 a 842 2525 a 2525
Latvia 6 584 m m 3506 m m 3 778 m m 2334 m m
Lithuania 4 644 54 698 2576 216 2792 6 842 19 961 5053 713 5766
Luxembourg 6 924 a 924 5544 a 5544 3 845 a 845 2535 a 2535
Mexico m m m m m m m m m m m m m m
Netherlands® 6 940 a 940 5640 a 5640 3 1000 a 1000 3000 a 3000
New Zealand 6 m m m m m m 4 m m m m m m
Norway 7 753 a 753 5272 a 52712 3 874 a 874 2622 a 2622
Poland 4 558 56 613 2230 223 2453 4 754 64 817 3015 254 3270
Portugal 6 874 144 1018 5245 864 6108 3 818 25 843 2455 74 2529
Slovak Republic 4 677 a 677 2707 a 2707 5 823 a 823 4117 a 4117
Slovenia 6 682 140 822 4091 840 4931 3 766 179 944 2298 536 2833
Spain 6 792 a 792 4754 a 4754 3 1057 a 1057 3171 a 3171
Sweden? 6 714 m m 4283 m m 3 869 m m 2607 m m
Switzerland 6 799 m m 4792 m m 3 963 m m 2889 m m
Tiirkiye 4 720 a 720 2880 a 2880 4 843 a 843 337 a 33n
United States 6 974 m m 5841 m m 3 1023 m m 3068 m m

[ Other participants
Flemish Comm. (Belgium) 6 821 a 821 4928 a 4928 2 949 a 949 1899 a 1899
French Comm. (Belgium) 6 826 a 826 4956 a 4956 2 885 a 885 1770 a 1770
England (UK) 6 m a m m a m 3 m a m m a m
Scotland (UK) 7 m a m m a m 3 m a m m a m
OECD average | 6 | 85| m | m |4%1 | m]|] m | 3 | 916 m m 3073 m m
I Partner and/or accession countries

Argentina m m m m m m m m m m m m m m
Brazil 5 800 m m 4000 m m 4 800 m m 3200 m m
Bulgaria 4 507 81 588 2028 325 2353 3 736 92 828 2207 271 2484
China m m m m m m m m m m m m m m
Croatia 4 473 118 591 1890 473 2363 4 663 131 794 2651 525 3176
India m m m m m m m m m m m m m m
Indonesia m m m m m m m m m m m m m m
Peru m m m m m m m m m m m m m m
Romania 5 720 a 720 3600 a 3600 4 1001 a 1001 4002 a 4002
Saudi Arabia m m m m m m m m m m m m m m
South Africa m m m m m m m m m m m m m m
EU25 average ‘ 5 ‘ 738 ‘ m ‘ m ‘ 3943 ‘ m ‘ m ‘ 4 ‘ 876 ‘ m ‘ m ‘ 3070 ‘ m ‘ m
G20 average m m m m m m m m m m m m m m

Note: See Statlink and Box D1.4 for the notes related to this Table.
Source: OECD (2023). For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232

StatLink Sz https://stat.link/4e5nwd
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Table D1.2. Organisation of compulsory general education’ (2023)

By level of education, in public institutions

Primary Lower secondary
Number of Flexible Number of Flexible
grades that Average allocation of grades that Average allocation of
are partof number of instruction time are partof number of instruction time
compulsory Theoretical instruction across multiple compulsory Theoretical instruction across multiple
education startingage days per year grades education starting age days per year grades
l OECD countries ™) () (3) 4) (5) (6) (7) (8)
Australia 7 5 200 No 4 12 200 No
Austria 4 6 180 No 4 10 180 No
Canada 6 6 185 No 3 12 185 No
Chile 6 6 181 No 2 12 180 No
Colombia 5 6 200 No 4 1 200 No
CostaRica 6 6 200 No 3 12 200 No
Czech Republic 5 [ 194 Yes 4 1 194 Yes
Denmark 7 6 200 No 3 13 200 No
Estonia 6 7 175 Yes 3 13 175 Yes
Finland' 6 7 187 Yes 3 13 187 Yes
France 5 6 180 No 4 1 180 No
Germany?? 4 6 188 No 5 10 188 No
Greece 6 6 174 No 3 12 164 No
Hungary 4 6 183 No 4 10 183 No
Iceland 7 6 170 Yes 3 13 170 Yes
Ireland 6 6 181 No 3 12 164 No
Israel 6 6 209 No 3 12 201 Yes
Italy 5 6 200 No 3 1 200 No
Japan 6 6 203 No 3 12 203 No
Korea 6 6 190 Yes 3 12 190 Yes
Latvia* 6 7 169 Yes 3 13 173 Yes
Lithuania 4 7 175 Yes 6 11 185 Yes
Luxembourg 6 [ 180 No 3 12 169 No
Mexico m m m m m m m m
Netherlands® 6 6 m Yes 3 12 m Yes
New Zealand 6 5 195 m 4 1 193 m
Norway 7 6 190 Yes 3 13 190 Yes
Poland 4 7 177 No 4 11 177 No
Portugal 6 6 173 No 3 12 164 No
Slovak Republic 4 6 188 No 5 10 188 No
Slovenia 6 6 190 No 3 12 185 No
Spain 6 6 175 No 3 12 175 No
Sweden 6 7 178 Yes 3 13 178 Yes
Switzerland 6 6 188 No 3 12 188 No
Tiirkiye 4 6 180 No 4 10 180 No
United States 6 6 180 m 3 12 180 m
l Other participants
Flemish Comm. (Belgium) 6 6 176 No 2 12 178 No
French Comm. (Belgium) 6 6 177 No 2 12 177 No
England (UK) 6 5 188 m 3 1 188 m
Scotland (UK) 7 5 190 m 3 12 190 m
OECD average ‘ 6 6 186 a 3 12 184 a
l Partner and/or accession countries
Argentina m m m m m m m m
Brazil 5 6 200 No 4 1 200 No
Bulgaria 6 7 187 No 3 13 187 No
China m m m m m m m m
Croatia 4 7 175 No 4 1 175 No
India m m m m m m m m
Indonesia m m m m m m m m
Peru m m m m m m m m
Romania 5 6 180 No 4 11 179 No
SaudiArabia m m m m m m m m
South Africa m m m m m m m m
EU25 average 5 6 182 a 4 12 180 a
G20 average m m m m m m m m

Note: See Statlink and Box D1.4 for the notes related to this Table.
Source: OECD (2023). For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 2023)

StatLink Si=r https:/stat.link/khwrdc
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Table D1.3. Instruction time per subject in primary education (2023)

As a percentage of total compulsory instruction time, in public institutions

o
[ < 2 £ 8
& 2 £ 3 s |5 |8 |55
£ ° — 3 = = 2 S ° ]
= c s £ < > G @ E £
z s S | E_ 2 § |2 |2, 3| 3
i ® ) £ S s 2.1 8 a2 - o
2 H 2| 8 | = % | =L g S5 |50 | 38| & g
g 3 - g e ] 8 g S g |38 82|28 2 ]
E 8 ° 2 = ] 2 £ c8| = | B S |2 | >8| >0 3 3
= = o s s = 3 c | OS> > < = SE| 83| a> = a
gl E| s |2 |2 | =832 Telse| 5 |8 | 7 |23|2% (22| § | §
£ H ] r Pl ks 2% | g2 e = = 25 | 22| ag| 2 °
B €| 2| s e | & 2| & |25]155| S § | & |Ex|ES|ES| =B £
& = = @ @ o T < |&8|E2| &2 o S |88z |85 2
[l OECD countries (1) (2 (3 @4 5 (6 (7 (8) 9 (0 (1) (12 (13 (14 (15) (16 (17) (18
Australia xX(17) | x(17) | x(17) | x(17) | x(17) a | x(17) | x(17) | x(17) | x(17)| x(17) | x(17) | x(17) | x(17) | x(17) | x(17) | 100 m
Austria 30 17 13¢ X(3) 2 a 1 9 9 x(17)|  x@) 6 4 a a a 100 m
Canada x(17) | x(17) | x(17) | x(17) | x(17) | x(17)| x(17) | x(1%7) | x(17) | x(17)| x(17) | x(47) | x(17) | x(17) | x(17) | x(17) | 100 m
Chile 20 17 9 9 3 x(16) 9 10 6 x(16) 2 | x(16) 2 a a 13¢| 100 a
Colombia m m m m m m m m m m m m m m m m m a
CostaRica 23 19 14 9 12 a 5 5 5 a a a 9 a a a 100 a
Czech Republic 28 17 10¢ X(3) 8 a 8 10 X(13) 1 491 x(11) | x(16) a | x16) 14¢| 100 a
Denmark 22 13 5 3 5 2 5 9 3 x(14) a 6 19 9¢ a a 100 a
Estonia 23 15 7 5 8 2 1 15 x(16) | x(16) 3 a a a a 12°| 100 a
Finland' 23 15 10 4 8 1 9 16 5 x(17) a a a 4 a 4 100 5
France 38 2 7 8 6 a 13 8 4| x2,3)| x@) a a a a a 100 a
Germany? 27 21 4 6 5 a 1 13 6 0 2 0 4 a 1 a 100 a
Greece 26 14 1 5 9 2 9 10 3 3 a a a a a 7 100 52
Hungary 25 16 2 a 2 a 20 16 4 1 4 a a a a 9 100 a
Iceland 20 16 8 13¢ 6 | x5, 15) 9 199 x(4) 3 a X(8) a a 5¢| x15)| 100 a
Ireland® 20 17 4¢ 8 14 a 4 12 10 x(17)|  x(3) a 11 a a a 100 a
Israel 29¢ 15 8¢ x(1) 7 x(16)| x(12) | x(12) 8 al x@) 16¢ a a a 16¢ | 100 a
Italy* x(14) | x(14) | x(14) | x(14) | x(14) a 1 x(14) 7 a| x4 a a 91¢ a | x17)| 100 a
Japan 23 16 7 6 3 a 10 12 3 a a a 13 7 a a 100 a
Korea 21 14 9¢ 9¢ 6 a 7 9 [x(4,13) x(12,13)| x(12) X(3) 25 a a a 100 a
Latvia 23 18 8 6 i x(5) 1 4 m 8| x(10) | x(10) 1 a a a 100 m
Lithuania 31 19 4 4 8 a 13 17¢ 4 X(8) a a a a a 100 8
Luxembourg® 29 19 7 2 15 a 10 1 7 a a El a a a a 100 a
Mexico m m m m m m m m m m m m m m m m m m
Netherlands* x(14) | x(14) | x(14) | x(14) | x(14) a | x(14) | x(14) | x(14) | x(14)| x(14) | x(14) a | 100° a a 100 a
New Zealand m m m m m m m m m m m m m m m m m m
Norway 26 17 7 7 7 a 1" “ 8 a a 2 a a a 1 100 a
Poland*® x(14) | x(14) | x(14) | x(14) | x(14) a | x(14)| x(14) a x(14)| x(14) a | x(14) | 100° a a 100 10
Portugal* 19 19 | x(14) | x(14) 3 a 3| x(14) a )| X(#) a | x(16) | 52 a 49| 100 16
Slovak Rep ublic 32 17 6 3 6 a 8 10 4 a 2 | x(16) a | x16) 84| 100 a
Slovenia 22 17 8 7 8 a 14 15 x@) | x(17) 5 2 1 a a a 100 21
Spain 23 18 7 7 1 x(16)| 10 9 6 a a 1 a | x16) 891 100 a
Sweden 28 19 8 12 7 1 7 7 a 3 5 a a 3 a 100 m
Switzerland x(17) | x(17) | x(17) | x(17) | x(17) | x(17)| x(17) | x(17) | x(17) | x(17)| x(17) | x(17) a a a a 100 m
Tiirkiye 30 17 5 13 5 a 14 7 2 a a 1 7 a a a 100 a
United States m m m m m m m m m m m m m m m m m m
l Other participants
FlemishComm. (Belgium)* | x(14) | x(14) | x(14) | x(14) | x(14) a | x(14) | x(14) 7 x(17)|  x(@) a | x(17) 93¢ a | x(14)| 100 a
French Comm. (Belgium)* x(14) | x(14) | x(14) | x(14) 4 a 7 x(14) 7 al| x4 a a 824 a a 100 a
England (UK) m m m m a a m m m m m El a m a a m a
Scotland (UK) m m m m m a m m m m m m a a a a m a
OECD average* 25 16 6 7 0 10 1 5 1 1 2 4 1 0 3 \ 100 3
l Partner and/or accessioncountries
Argentina m m m m m m m m m m m m m m m m m m
Brazil x(17) | x(17) | x(17) | x(17) a al| x(17) | x(17) | x(17) a a a a a | x17) | x(17) | 100 m
Bulgaria 28 15 3 5 8 a 9 14 x(15) 2 x(12) 44 a a il a 100 16
China m m m m m m m m m m m m m m m m m m
Croatia 28 22 13¢ X(3) 1 a 15 1" a a a a a a a a 100 25
India m m m m m m m m m m m m m m m m m m
Indonesia m m m m m m m m m m m m m m m m m m
Peru m m m m m m m m m m m m m m m m m m
Romania 28 18 5 4 7 a 12 9 5 a a a 12 a a a 100 a
SaudiArabia m m m m m m m m m m m m m m m m m m
South Africa m m m m m m m m m m m m m m m m m m
EU25average’ 26 17 7 5 8 0 10 1 5 1 2 1 3 1 1 3 100 7
G20 average m m m m m m m m m m m m m m m m m m

Note: See Statlink and Box D1.4 for the notes related to this Table.
Source: OECD (2023). For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232)

StatLink Sa=r https:/stat.link/53cmf6
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Table D1.4. Instruction time per subject in general lower secondary education (2023)

As a percentage of total compulsory instruction time, in public institutions
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l OECD countries ™) (2) (3) 4) (5) (6) (7) 8) 9) (10) (11) (12) (13) (14) (15) (16) (] (18)
Australia x(17) | x(17) | x(17) | x(17) | x(17) al| x17) | x(17) | x(17) | x(17) | x(7) | x(17) | x(17) | x(17) | x17) | x(17) | 100 m
Austria 13 12 12 1 1 x(15) 1 12 3 a x(15) a 1¢ a 100 m
Canada x(A7) | x(17) | x(17) | x(17) | x(17) | x(17)| x(17) | x(17) | x(17) | x(17) | x(17) | x(17) | x(17) | x(17) | x(17) | x(177) | 100 m
Chile 16 16 1 1 8 X(16, 5 8 5 | X16) 3 | x(16) 3 a a 15¢ | 100 a
Colombia m m m m m m m m m m m m m m m m m a
CostaRica 12 12 12 14 7 7 5 10 2 5 a 7 5 a a 2 100 a
Czech Republic 12 12 17 9 10 5 8 8 x(13) 1 291 x(11) | x(16) a | x16) 15¢| 100 a
Denmark 18 13 13 8 8 8 5 | x(15) 3| x15)| x(15) 2 19 a 5¢ a 100 a
Estonia 13 14 21 1 10 10 6 6 X(16) | x(16) 5) a a a a 4°1 100 a
Finland' 12 13 16 8 8 5 12 7 41 x17) a 6 a 6 a 4 100 1
France? 16 14 12 12 12 7 12 7 x@) | x17) 4 1 2 a a a 100 29
Germany® 13 13 1 12 12 5 9 9 5 1 3 2 2 a 5 a 100 a
Greece 25 12 13 9 6 6 6 6 4 3 1 a a a 3 100 29
Hungary 13 12 10 10 10 a 17 8 3 3 3 a 3 a a 7 100 a
Iceland 14 14 8 8 19¢ | x(5, 15) 8 8¢ x(4) 2 a X(8) a a 204 | x15)| 100 a
Ireland*s 9 9 | x16) 10 9 x(16) 5 | x(16) | x(16) | x(16)| x(16) | x(16) 3 a a 5741 100 a
Israel 34¢ 14 (55 x(1) 1 8| x(12) | x(16) 2 x@)| x@) 11¢ a a a 74 100 a
Italy 33 2041 x(2) x(1) 10 7 7 13 3 a 7 a a a a | x17)| 100 a
Japan 12 12 12 1 13 a 10 7 3 a 3 a 12 5 a a 100 a
Korea 13 1" 20¢ 159 10 a 8 8 x(4) x@)| x12) X(3) 9 a | x16) 5¢1 100 a
Latvia 15 15 14 15 15¢ x(5) 9 7 m 10¢| x(10) | x(10) 1 a a a 100 m
Lithuania 17 13 13 14 10 5 9 7 3 3 5 a 1 a a a 100 14
Luxembourg* 14 14 9 1 14 7 8 7 5} 2 a a 4 a 4 a 100 a
Mexico m m m m m m m m m m m m m m m m m m
Netherlands® X(14) | x(14) | x(14) | x(14) | x(14) | x(14)| x(14) | x(14) | x(14) | x(14)| x(14 | x(14) a 100¢ a a 100 a
New Zealand m m m m m m m m m m m m m m m m m m
Norway 15 12 9 9 8 x(15) 9 9 6 | x15)| x(15) 7 | x(15) a 159 | x(15) | 100 a
Poland 18 14 1 13 1 4 14 5 a 4 2 0 4 a a a 100 8
Portugal 13 13 19 16 | x(14) | x(14)| 10 | x(14) a | x(14)| x4 a a 28 a a 100 3
Slovak Rep ublic 16 14 12 1" 10 x(16) 7 6 3 3 a 3 | x(16) a | x16) 1391 100 a
Slovenia 13 13 17 15¢ 1" x(15) 9 8 x@) | x17) 4 a 2 a 7t a 100 23
Spain 16 12 1 10 1 x(16) 7 9 4 a | x16) a 3 a | x16) 16¢| 100 a
Sweden 1 15 10 14 8 10 1 7 a a 3 9 a a 2 a 100 m
Switzerland x(17) | x(17) | x(17) | x(17) | x(17) | x(17)| x(17) | x(17) | x(17) | x(17) | x(17) | x(17) a a | x17) a 100 m
Tiirkiye 16 14 1 8 10 x(15) 5 6 8 3 3 1 a a 16¢ a 100 a
United States m m m m m m m m m m m m m m m m m
l Other participants
FlemishComm. (Belgium)® | x(14) | x(14) | x(14) | x(14) | x(14) | x(14)| x(14) | x(14) 6 | x(14)| x(14 a | x(14) 754 | X(16) 19¢ 1 100 a
French Comm. (Belgium)® 18 15 10 13 13 a 10 3 71 X16) 3 | x(16) a a | x16) 74 100 a
England (UK) m m m m m a m m m m m a m m a a m a
Scotland (UK) m m m m m m m m m m m m a a a a m a
OECD average® | 5| 3] 122 | 0| 4] 8] 7| 3| 2| 2| 2] 3] 1| 3| 3] w0 4
l Partner an dlor accessioncountries
Argentina m m m m m m m m m m m m m m m m m m
Brazil x(17) | x(17) | x(17) | x(17) | x(17) al| x(17) | x(17) | x(17) a a x(17) a a | x(17) | x(17) | 100 m
Bulgaria 17 16 1 13 9 x(15) 7 1" x(15) 4 | x(12) 4 a a 8¢ a 100 13
China m m m m m m m m m m m m m m m m m m
Croatia 18 16 15 15 12 a 8 8 a 4 4 a a a a a 100 20
India m m m m m m m m m m m m m m m m m m
Indonesia m m m m m m m m m m m m m m m m m m
Peru m m m m m m m m m m m m m m m m m m
Romania 14 14 % 13 7 7 7 7 4 4 4 a 4 a a a 100 a
SaudiArabia m m m m m m m m m m m m m m m m m m
South Africa m m m m m m m m m m m m m m m m m m
EU25 average® 15 13 13 1 10 5 8 7 & & B 2 2 1 2 3 100 7
G20 average m m m m m m m m m m m m m m m m m m

Note: See Statlink and Box D1.4 for the notes related to this Table.
Source: OECD (2023). For more information see Source section and https://doi.org/10.1787/d7f76adc-en (OECD, 20232)

StatLink Sa=m hitps:/stat.link/58m6sa
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Box D1.4. Notes for Indicator D1 tables

Table D1.1. Instruction time in compulsory general education’ (2023)

Columns showing instruction time combined for compulsory primary and lower secondary education (i.e.
Columns 15 to 18) and compulsory upper secondary education (i.e. Columns 19 to 25) are available for
consultation on line (see StatLink below). See Definitions and Methodology sections for more information.
Data available at: http://stats.oecd.org/, Education at a Glance Database.

1. Refers to full-time compulsory education and excludes pre-primary education, even if compulsory.

2. Estimated number of hours by level of education based on the average number of hours per year, as for some
subjects, the allocation of instruction time across multiple levels is flexible.

Non-compulsory instruction time are theoretical maximum limits.
4. Year of reference 2022.

Excludes the last year of compulsory education, which can be classified at either the lower secondary or the
upper secondary level.

6. The number of grades in lower secondary education is three or four, depending on the track. The fourth year of
pre-vocational secondary education was excluded from the calculation.

Table D1.2. Organisation of compulsory general education? (2023)

Students go to school five days a week (six days in some schools in Israel and secondary education in Italy).
In some countries, the statutory length of the school day varies within the school week. Columns showing the
organisation of compulsory upper secondary education (i.e. Columns 9 to 12) are available for consultation
on line (see StatLink below).

Refers to full-time compulsory education and excludes pre-primary education, even if compulsory.
For some subjects, allocation of instruction time across multiple levels of education is flexible.

Year of reference 2022.

na I

Excludes the last year of compulsory education, which can be classified at either the lower secondary
or the upper secondary level.

5. Flexible allocation of instruction time across three consecutive grades, is applicable for grades 1, 4
and 7.

6. The number of grades in lower secondary education is three or four, depending on the track. The
fourth year of pre-vocational secondary education was excluded from the calculation.
Table D1.3. Instruction time per subject in primary education (2023)

The averages were adjusted to add up to 100% and do not correspond exactly to the average of each column.
Please refer to Table D1.6, available on line, for instruction time per subject for each age (see StatLink at the
end of the indicator).

For some subjects, allocation of instruction time across multiple levels of education is flexible.

Year of reference 2022.

The second language of instruction includes other national languages taught.

P oDbd =

The Flemish Community of Belgium, the French Community of Belgium, Italy, the Netherlands, Poland
and Portugal are not included in the averages.

5. Excludes the last year of primary education (first four years of primary school) for which the instruction
time is allocated to specific compulsory subjects.
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Table D1.4. Instruction time per subject in general lower secondary education (2023)

The averages were adjusted to add up to 100% and do not correspond exactly to the average of each column.
Please refer to Table D1.6, available on line, for instruction time per subject for each age (see StatLink at the
end of the indicator).

For some subjects, allocation of instruction time across multiple levels of education is flexible.
Non-compulsory instruction time are theoretical maximum limits.

Year of reference 2022,

The second language of instruction includes other national languages taught.

The Flemish Community of Belgium, the French Community of Belgium, Ireland and the Netherlands
are not included in the averages.

o kw0~

See Definitions and Methodology sections. For more information see Source section and
https://doi.org/10.1787/d7f76adc-en (OECD, 20232).

Data and more breakdowns are available at http://stats.oecd.org/, Education at a Glance Database.

Please refer to the Reader's Guide for information concerning symbols for missing data and abbreviations.
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