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This chapter commences with an explanation of the purpose of the self-

reflection survey on educational innovation towards equity, the different 

versions of the questionnaire, and the scope and meaning of equity in this 

context. The outline and sections of the questionnaires are then discussed, 

with explanations of the questions and items which are part of the survey, 

why they are included as well as their response categories. As a self-

reflection instrument, the administration of the questionnaires is meant to be 

followed by a workshop involving all categories of stakeholders who took part 

in the survey. The self-reflection questionnaires are included in Annex 5.A, 

Annex 5.B, Annex 5.C, Annex 5.D and the workshop is included as Annex 

5.E. 

  

5 Educational innovation towards 

equity: Self-reflection 

questionnaire and workshop 
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Introduction 

The questionnaire on innovation towards equity is designed for secondary schools and higher education 

institutions to collect data for self-reflection on innovation activities of relevance to equity, but the questions 

could be adapted for other goals.  

There are four questionnaires aimed at school (or university) leaders, teachers, secondary school students, 

and higher education students. The idea is to administer the questionnaires within a high school or a tertiary 

education institution to three different stakeholders: institutional leaders, teachers and students. Following 

this data collection, the results of the data collection should be discussed during a workshop aimed at 

preparing an action plan for further innovation or improvement. All versions of the questionnaires begin 

with a short description of the purpose and scope of the survey. Equity in education and other key terms 

are defined in an annex, but many terms are briefly defined where they appear in the questionnaire, such 

as ‘students with special educational needs’ and “low socio-economic status students”. 

Equity in education is about giving students with different disadvantages the opportunities to succeed to 

the same extent as their more advantaged peers. Disadvantages can come from socio-economic status, 

gender, migrant background, minority ethnic group, sexual orientation (LGBTQI+), national minorities, 

indigenous backgrounds, giftedness, and special educational needs (further divided into learning 

disabilities, mental disorders, and physical impairments). Lastly, student well-being is defined and divided 

into academic, material, physical, psychological, and social well-being. Equity thus covers inclusion and 

(lack of) bullying. 

The summary of the questionnaire below focuses on the version of the questionnaire for teachers, which 

is similar to the questionnaire for school leaders. There are more differences with the two versions for 

students. A common difference for both student versions is that all questions are formulated to reflect the 

position of students. The version for higher education students does not include some questions on 

evaluation or administrative issues, but includes questions on how students are consulted about changes, 

detailed questions on bullying and harassment, on class discussion of equity issues, which are not included 

in the version for teachers. The version for secondary school students is considerably shorter (11 pages 

instead of 15 pages for higher education students and 16 pages for teachers) and covers consultation, 

disciplinary actions, and bullying, in addition to some questions on the practices in use in the school. 

The questionnaire uses several types of response categories. The most common is ordinal importance 

scales, but a few questions use yes or no categories or check lists.  

In addition to describing the structure of the questionnaire, this introductory chapter includes a discussion 

of a post-survey workshop on equity. It is indeed recommended that a workshop allowing for individual and 

collective reflection – and hopefully action ultimately – follows answering those types of questionnaires. 

The individual self-reflection can thus generative collective reflection and the design of an innovation action 

plan for the institution to improve its practices to support educational equity. 

Questionnaire structure 

The questionnaire contains three main parts: Part 1 includes seven questions on innovation needs and 

diagnosis, Part 2 includes six questions on practices, and Part 3 on inclusive education contains four 

questions. A short final section uses two questions to collect general information. The unit of analysis is 

mainly equity within the establishment where the questionnaire is administered (rather than equity at the 

system level).  
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Part 1: Innovation needs and diagnosis 

Question 1.1 of Part 1 contains eight sub-questions that ask about the importance of reasons to improve 

equity in the respondent’s school. The purpose is to identify the needs for possible future innovation and 

improvements to achieve more equity. The goals include increasing student performance, addressing 

concerns of parents/guardians, closing achievement gaps, promoting equity for disadvantaged students, 

meeting national targets, addressing safety, and contributing to a more equal society.  

Question 1.2 uses check lists to identify the three types of students, out of ten types, that “require the most 

support to improve educational equity in the next two years”. The self-reflection goal is to open an internal 

discussion within the school on which groups to focus on for high-impact or priority innovations.  

Question 1.3 asks respondents to rate the importance of new practices in ten areas for improving 

educational equity in the educational institution. The practices cover teaching and learning, assessment, 

admission policy, discipline and expulsion policy, class composition, communication with students and 

parents, student support programmes, work responsibilities or communication among staff, and school 

facilities or infrastructure. Many of these practices can be linked to equity. For example, teaching, learning 

and assessment practices directly affect student academic performance and are the central tasks 

performed by schools. Differentiated strategies might be one way to close the achievement gap between 

students. Admissions, discipline, and expulsion policies are particularly relevant to equity in education. 

Selection processes and discipline and expulsion policies can discriminate against disadvantaged students 

or those with minority ethnic backgrounds (Skiba et al., 2011[1]). Effectively organising work responsibilities 

or communication among staff is a key mechanism to identify students facing or developing problems of 

any kind and ensure that staff intervene. School facilities or infrastructure provide opportunities to 

incorporate facilities to support specific groups of students.  

Question 1.4 asks about changes in the previous two years to improve educational equity in the identical 

list of ten areas covered in question 1.3. The purpose is to determine if changes have been made, and the 

degree of change, to address identified areas where new practices are needed.  

Question 1.5 asks respondents, on a “yes” or “no” basis, if they have “personally introduced new teaching 

and learning practices to improve educational equity.” The question covers six practices, including new 

approaches to assignments or problems, developing creativity or critical thinking, and collaborative class 

projects. 

For respondents that previously reported changes in their own or their educational institution’s practices, 

question 1.6 asks if nine equity outcomes have improved due to new practices. The outcomes include 

student well-being, school safety, academic outcomes, inclusive learning, dropout rates, etc. These factors 

can significantly affect students in ways that also influence academic performance. For example, students 

with higher levels of well-being tend to have better self-esteem, more satisfaction with their schools and 

life, and healthier relationships with others (OECD, 2017[2]; Park, 2004[3]). If students believe their school 

environment is safe, schools have fewer discipline problems, which improves academic achievement 

(Brackett et al., 2011[4]; Murkuria, 2002[5]; Way, 2011[6]; Raffaele Mendez, Knoff and Ferron, 2002[7]). 

Question 1.7 asks about the importance of six methods for evaluating the effect of new solutions for 

educational equity at their school. The evaluation methods include the use of key performance indicators, 

internal and external evaluation, and feedback from teachers, parents/guardians, or students. Evaluation 

is essential to ensure that a solution works and to identify areas that need improvement, while feedback 

can gain insights that are difficult to identify through key performance indicators or evaluation.  

Part 2: Practices  

The purpose of Part 2 is to raise self-reflection on the importance of specific practices to improve equality 

of opportunities and is divided into five topics, each of which is addressed by one question.  
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Question 2 covers the current use and expected future use of nine teaching and learning practices, many 

of which focus on personalised teaching methods that are appropriate for the needs of different students. 

These include personalised learning materials, individual learning plans, diversity-conscious learning 

materials, individual and group tutoring, and experiential learning.  

Question 3 asks about the respondent’s expectations for the effect of equity on changing six school 

administrative practices for admission, discipline, expulsion, dropout interventions, student performance 

tracking, and promotion of diversity in teaching staff. Administrative practices can have a large effect on 

equity as they determine who can enrol in the educational institution, why students are disciplined or 

expelled and for how long and whether some students are more likely to be disciplined than others.  

Question 4 asks about the effect on equity of changing ten services or activities to support students and 

their well-being. The services include guidance and counselling, loans, nutrition, and funding for extra 

activities. All of these services can improve equity, although the focus is on support for students from low-

income families. Counselling services can help students struggling with school transitions, bullying, home 

situations, or other well-being concerns – all of which are key contributors to students dropping out or 

underperforming. Other activities include school projects on minority cultures, prevention of bullying and 

discriminatory behaviour, engagement with parents/guardians, and projects with the school’s community. 

These activities can enrich and diversify learning experiences and prevent (or diminish) bullying and 

discriminatory behaviours. Projects that aid in the understanding of different identities can foster 

understanding by other students and reduce social distance, out-group bias and help to create an inclusive 

learning environment (Allport, 1954[8]; Abrams, 2010[9]). Engagement with parents/guardians and the 

educational institution’s external community can obtain broader support to reduce bullying and 

discrimination. 

Question 5 asks about the importance of eleven knowledge and learning practices to improve educational 

equity. The focus is on research, training and learning practices in four areas: school-level knowledge 

gathering and sharing, collaborations with other schools, sharing information on school practices, and 

research projects. These activities could make substantial contributions to improving equity by identifying 

good practices in use in other educational institutions or jurisdictions and improving the expertise of staff. 

However, as the focus is on research and knowledge sharing, some institutions and teachers could lack 

the time and resources for full participation in these activities. A desirable outcome for self-reflection is that 

respondents and their institutions recognise the importance of these activities and invest in them. 

Question 6 covers the importance of twelve obstacles to the respondent’s ability to innovate to improve 

educational equity. The obstacles concern resources, skills and knowledge, personal and management 

motivation (interest), and risks. Obstacles due to resource constraints are common and include a lack of 

finance, time, and training, all of which can create a lack of motivation (fatigue) to work on new solutions 

or reforms. Obstacles due to a lack of skills and knowledge affect the ability of individuals in the school to 

introduce new solutions as effectively as possible. Obstacles from a lack of motivation can affect multiple 

stakeholders in the educational institution, including management and teaching staff, and also the intended 

beneficiaries such as students, parents/guardians, and the broader community. A lack of interest by 

beneficiaries can have a demoralising effect on staff and reduce community political pressure for solutions. 

Finally, concerns over a “high risk of failure” can be debilitating, particularly if shared by several internal 

groups within the educational institution (teachers, school leader, administrators).  

Part 3: Inclusive education 

Part 3 covers facilities and equipment in two questions and has one question on the learning environment 

for inclusivity. In addition, there is a short question on priorities. Facilities can be an important factor for 

students with visual or other physical impairments, while specialised equipment can provide significant 

benefits for students with physical, mental, or learning issues. 
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Question 7.1 on facilities and equipment asks if three aspects of the institution’s physical infrastructure 

meet the needs of three groups of students: the blind and visually impaired, other physically impaired 

students, and a general category for students who need quiet spaces for tutoring, mentoring, or space for 

projects. The questions are measured on a scale (fully, partly and not at all) and include a “not relevant” 

option.  

Question 7.2 asks about the provision of equipment to meet the needs of students with various types of 

impairments as well as students with other special education needs. The same response options are used 

as in question 7.1. Each sub-question provides examples of the type of equipment that is relevant, many 

of which involve software. For instance, the visually impaired can be assisted through using screen 

magnification software on computers, learning materials in braille, etc. (Good, 2021[10]).  

Question 8.1 is a version of an outcome question, asking “to what extent do you think the well-being needs 

of [ten groups of students] are met at your school?” The presence of an inclusive school environment is 

reflected through the responses for specific student groups, which include students with special 

educational needs, a different native language, from ethnic minorities, migrant backgrounds, or of a 

minority religion; gifted students; students that are socio-economically disadvantaged; LGBTQI+; female, 

or male. The intention is to cover all groups of interest in the list of student types. It can of course be 

adapted and made more context specific.  

Question 8.2 on priorities asks: “which of the following areas of well-being require more attention at your 

school?” The areas are academic, physical, material, psychological and social well-being. The reason for 

separating each of these areas of well-being is to stress the importance of all four types of well-being on 

the experiences of students. Well-being of all types is important to equity because it has significant impacts 

on the learning outcomes of students, as well as their progression and graduation rates (Evangelou et al., 

2008[11]; Gutman and Vorhaus, 2012[12]). Academic well-being concerns the learning progress of students, 

as well as actions and behaviours that promote learning. Material well-being addresses the material 

resources families and institutions have or make available for students’ learning and healthy development. 

Physical well-being encompasses students’ health status, safety and security, and ability to interact with 

each other, whereas psychological well-being revolves around the students’ evaluations and views about 

life, engagement with their educational institution, and extent to which they feel a sense of agency, identity, 

and empowerment. Lastly, social well-being comprises the quality of students’ social lives and their 

relationships with family, peers, and teachers. None of these areas can be fully addressed by school 

programmes alone, but ensuring that well-being programmes touch on all these areas increases the 

chance that issues are identified, mitigated, or avoided.  

Final section: General information  

With respect to self-reflection, this section is mainly relevant to a possible statistical analysis of the 

responses, including providing quantitative benchmarks to respondents. Indeed, even a self-reflection 

questionnaire can be turned into statistical information (if implemented with a probability sample). The first 

question collects data on the current professional role of the respondent, which can be teaching, teaching 

assistant, administrative employee, or other for schools. The questionnaire for the tertiary education sector 

follows the hierarchy of professors plus includes categories for teaching assistant, administrators, and 

other. The second question is open and asks for the number of years the respondent has worked in 

education, since experience can be positively correlated with professional competences (OECD, 2018[13]).  

For comparative analysis, it is necessary to collect other data on the educational institution. This 

information can be collected from public sources or from the survey of institutional leaders. Relevant data 

include the number of employees and students in the institution, since larger institutions have more 

resources which could influence the capacity to innovate (OECD/Eurostat, 2018[14]). The teacher-to-

student ratio can affect the amount of time teaching staff have to innovate and is another indicator of 

institutional resources.  
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The last question in this general section in the institution leader survey asks respondents to estimate the 

share of students with seven characteristics: students from ethnic minority or indigenous backgrounds, 

minority language students, socio-economically disadvantaged students, students from a migrant 

background, students with learning disabilities, students with physical impairments, and students with 

mental disorders. This question includes most categories of disadvantaged students. Gender is not 

included, as most schools would hover around 50% of both sexes or 100% of a single sex, and schools 

are unlikely to have data on students who identify with other genders. Similarly, the share of gifted students 

could be similar across many schools, although schools may fail to recognise gifted students who also fall 

in a traditionally disadvantaged category. LGBTQI+ identities are proportionally related to the population, 

so most schools are likely to have comparable shares of students with such identities. Moreover, schools 

are unlikely to collect this data. 

The last question allows for statistical comparisons between schools with similar populations of specific 

types of disadvantaged students. The response categories are 0%, 1-10%; 11-30%; 31-60%; >60%; and 

don’t know. 

Workshop 

The self-reflection survey on equity collects the views of stakeholders within an institution about the areas 

for improvement, practices that could enhance equity, and the current situation around equity for various 

student groups. The survey thus mixes queries on innovation with reflections on equity. The goal is that 

answering the questionnaire would provide respondents with insights on where different stakeholders feel 

the most action is needed, and potentially present the school with practices that could contribute to 

improved equity. However, how these new solutions should best be carried out is neither addressed nor 

suitable for this questionnaire. These and other issues could appropriately be discussed in a workshop 

that builds on the questionnaire. The workshop is designed to include school leaders, teaching and 

administrative staff, and students; all of whom are important sources of information. Their participation 

would also increase “buy in” for solutions that the school decides to pursue. 

Primarily, the workshop provides an opportunity to have a structured discussion about the insights derived 

from the survey and about potential avenues to delve deeper into root causes, brainstorm on areas and 

pathways for improvement, and formulate plans to exact change. Additionally, the workshop provides an 

opportunity to have an open discussion with school stakeholders and to engage them in equity issues, one 

of the major challenges in education. The proposed workshop would require about half a day. Educational 

institutions or researchers are free to adapt content as they see fit and delve more deeply into areas of 

interest to them.  

Workshop content 

The workshop document consists of two sections, the first outlines organisational considerations and the 

second covers the content of the workshop.  

Organisation 

The section on the organisation of the workshop focuses on the facilitation and context. Although not 

always necessary, facilitation can help if discussion groups have questions or require more active 

guidance. Since the goal is to have students and teachers participate, the session should be planned at a 

time that does not conflict with exams or other busy times for students, staff, or school leaders and which 

also offers an opportunity for parents and students to attend. It is important that a concerted effort is made 

to involve a diverse set of participants from all stakeholder groups. Organisers could invite people they 
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might consider helpful to create such a diversity of views, but open-access participation is favoured as a 

general approach. 

Workshop 

The workshop content is divided into three sections: the introduction, activities, and guidance for ongoing 

activities after the workshop.  

The introduction includes icebreakers and a presentation on the context of the workshop. Depending on 

the familiarity of the workshop participants with each other, organisers could choose icebreakers that are 

personal or more focused on expectations and views with respect to the workshop content. It is important 

that participants get to know each other so they feel confident sharing opinions. The idea exchange will 

work best when it is made explicit that all (respectful) opinions are valid, no matter their source. A sense 

of who every participant is and why they have joined the workshop will help foster such an environment. 

The presentation on the context should include information about the purpose of the survey and workshop 

and the goals from the institution’s perspective. Moreover, the context could benefit from a presentation of 

the results from the self-reflection survey. These results should mainly focus on average results, but it 

might be useful to highlight surprising outliers. The context should help frame the discussion for 

participants, many of whom may have completed the questionnaire but be unaware of the institution’s 

goals for the survey.  

The activities include a brainstorming session, a practical discussion session, and a plenary session. 

Participants should be divided into groups of 5 to 7 individuals, which is large enough to generate a 

discussion, but not so large that certain members get lost in the mix. Group work also fosters a collaborative 

mindset and constructive discussions necessary for the workshop. The groups for the brainstorming 

session should be among similar individuals (e.g. teachers only), and formed based on interest. The groups 

for the discussion session should include representation from all stakeholder groups and be based around 

interests as well. 

The first activity is a brainstorming session of one hour on two or three topics to collect a range of ideas or 

solutions that can be discussed in-depth during the second activity. The topics are the same as the themes 

covered in the survey and include: 

1. Main achievements of the school around improving equity 

2. Teaching staff support for disadvantaged students 

3. The role of administrative practices in equity 

4. Student support practices to improve equity 

5. Knowledge sharing and learning practices for equity  

6. Overcoming obstacles to improving equity 

7. Possible improvements to facilities, space usage or software 

8. The process of introducing changes to improve equity 

9. Well-being of disadvantaged students 

Of these topic areas, items 5 and 6 are less relevant for students, and therefore, depending on the context, 

student participation could be limited to the other themes. 

The list of suggestions resulting from the brainstorming provides the input for the next activity, which 

revolves around a practical discussion of the suggestions provided in the first activity. These suggestions 

can be tested based on the resources needed, the processes required for successful implementation, and 

the timeline these ideas could be implemented in. The first topic from the brainstorming sessions does not 

need to be covered in the practical discussions, leaving eight topics. Each group should generally cover 
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one topic, as this will allow them to get through as much of the suggestions from the brainstorming session 

as possible.  

The workshop is then to be wrapped up with a plenary discussion. Participant groups can give a brief 

overview of the results of their practical discussions by detailing two ideas and/or provide main takeaways. 

This should be followed by a general discussion about workshop results, such as what participants have 

learnt, whether participants would like to continue working on this topic, and what, in their opinion, is 

needed to improve equity. It is important to create a sense of ownership over the process and progress of 

this work among participants, as their involvement in innovations around equity will determine the success 

and extent to which change is accomplished. The conclusions and next steps should include a description 

of what the institution would like to do with the results and how they will take the work forward. There 

should be a discussion about the process, such as whether participants liked the format, or if they feel 

anything should be changed for potential future workshops. The written work of the workshop participants 

should be collected and processed by the administrators after the workshop is finished. 

Guidance for ongoing activities 

Notes or observations from overseeing the activities of the workshops should be combined with the notes 

from participants. The key is to get a good grasp of the proposals coming out of the discussions. What 

were main points of agreement and disagreement among participants? Were there any differences 

between different stakeholder groups or different groups of students, staff, and school leaders? Moreover, 

the considerations of participants with regards to the resources, processes required, and timelines should 

be main inputs into formulating plans. To what extent can these plans be realised with internal and/or 

external resources, what is necessary to implement these innovations, what does buy-in appear to look 

like from the perspective of school stakeholders? How do the proposals from the workshop stack up against 

the most common problems identified in the survey? How should work around improving equity be 

progressed at the school?  

The school management needs to decide what changes to make and establish an action plan, and the 

results of the workshop may be one of the main inputs into such a discussion. At the very least, it would 

be a barometer. Hence, a written summary of the results of the workshop should be produced and sent to 

participants for comments. The workshop can also be used for research, if observers are present during 

the workshop to track the proceedings, interactions, and engagement with the activities.  

The workshop should also include suggestions for further activities, such as follow-up meetings and 

workshops to continue the conversation at an institution-wide level or for institutional leadership to receive 

feedback on their plans or progression of their work. Alternatively, a working group or taskforce can be 

created that includes some of the workshop participants with the responsibility to carry forward the 

discussion. This approach can involve a more diverse group of stakeholders in the planning and execution 

stage of innovations for greater equity in the institution. 
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Annex 5.A. Self-reflection survey on equity and 
innovation: Institution leaders 

This Annex presents the survey questionnaire to be answered by education 

institution leaders. The questionnaire can (and should) be adapted to the 

local context (in line with the adaptation of the other questionnaires 

targeting other stakeholders in the institution). Some terms will need to be 

changed depending on whether it is administered in secondary education 

schools or higher education institutions. The scope of the inequity issues 

can be adapted, although it is better to keep it as broad as possible. 
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Description  

This is an innovation survey specifically targeted at [schools]. Its purpose is to collect help promote self-

reflection around how new solutions affect equity at this [school], and how this [school] uses new solutions 

to improve equity. This version is specific to “[SCHOOL LEADERS]”. Please answer specifically to the 

campus or part of the [school] you are responsible for. If you are responsible for multiple campuses, the 

entire [school], and/or multiple levels of education – please answer with all of those in mind. The data 

collected in this survey is treated confidentially. Data from the school leader and teaching staff survey will 

be matched, but collected data will be treated anonymously. 

 

All terms in [brackets] should be adapted to terms appropriate for the level of schooling, and country 

context. Definitions or concepts may need to be altered to fit country contexts. 

 

 
Terminology 

 

 
Definition 

 
Equity in education Equity in education means that the achievement of educational potential 

in a [school] is not the result of personal and social circumstances, 
including factors such as gender, ethnic origin, immigrant status, special 

education needs and giftedness. Equity can be achieved both at the 
[school] level and system level, but given this is a [school] survey, 

ensuring equitable achievement of educational potential in the institution 
is the key focus of this concept. 
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PART I - Diagnosis 

1. Innovation need and diagnosis 

[Self-reflection: This section aims to make the respondent reflect on past new solutions targeted to equity, 

to reflect on how it was targeted on different types of possible beneficiaries of equity practices and to help 

identify the needs for possible future new solutions and improvement in this area. 

Statistics: In case of statistical treatment, this information will provide information about the intensity of past 

new solutions, perception about its impact and targeted populations. It will also allow to compare some of 

the responses in this section to responses in the next sections (feedback on areas for improvement and 

how this could be done).] 

1.1 VISSTRA Which of the following are true for the [school]’s vision on improving equity: 

 

Yes No Don’t know 

a. Improving equity is an objective included in the [school]’s strategy 

documents 

   

b. Strategy documents are used in internal communication    

c. Strategy documents are used in external communication    

1.2 MOTINO. How important are the following reasons for you in improving equity at your [school]? 

Disadvantaged students may be in a situation of vulnerability or have diverse needs, such as a minority background or identity, 

or are from low socio-economic status backgrounds.  

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 
applicable 

a. Increase the overall student performance     

b. Increase the overall student well-being     

c. Address the concerns of the external community (e.g. 

parents/guardians)  
    

d. Close achievement gaps between students at the [school]     

e. Close achievement gaps with other [schools]     

f. Promote equity for disadvantaged students in areas other than 

achievement at your [school] 
    

g. Meet national/state targets or regulations     

h. Address the safety of disadvantaged students at the [school]     

i. Contribute to a more equal society (beyond education)     

j. Other: [please describe] 

1.3 TARGETIMP. In your [school], which three groups of students require the most support to improve 

educational equity in the next two years? (Please select three of the options below) 
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Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

For more detailed definitions, see the end of the survey. 

a. Students with special educational needs        

Students with special education needs are affected by learning disabilities, physical impairments and/or mental disorders 

b. Students whose primary language is not the language of instruction or a dialect of this/these 

language(s)            

c. Students from minority ethnic groups        

A student that comes or is considered to come from a different ethnic background than the majority population in the country. An 

ethnic group is a group of people who have similar traditions, ancestors, languages, history, culture, religion, etc. 

d. Gifted students            

Gifted students are students who have been classified as having significantly higher than expected abilities given their age (e.g. 

intellectual, musical, athletically) 

e. Socio-economically disadvantaged students       

Students who grow up in low-income families, and tend to have lower health and education outcomes than other groups. 

f. LGBTQI+ students          

g. Students of a particular gender (female- or male-specific gender-related inequalities)  

h. Students of minority religions         

i. Students from a migrant background        

Students who themselves or of whom at least one of their parents was born in a country that is different from the country in which 

they access educational services. 

j. Other groups of students: [please describe]  

1.4 INNOVDIAG. How important are new practices in the following areas to improve educational equity in 

your [school]?  

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 

relevant 

a. Teaching and learning practices     

b. Assessment practices     

c. Admission policy     

d. Discipline and expulsion policy     

e. Class composition (including formal/informal tracks and ability 

groupings) 

    

f. Communication with students and parents/guardians     

g. Student support programmes     

h. Work responsibilities or communication among staff     
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i. Collaboration among teaching and non-teaching staff     

j. [School] facilities or infrastructure     

k. Other (please specify)     

1.5 PSTINN. In the past two years, to what extent did your [school] introduce new practices in the following 

areas in order to improve educational equity: 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Fully Partly Not at all 

Don’t 

know/not 
relevant 

a. Teaching and learning practices     

b. Assessment practices     

c. Admission policy     

d. Discipline and exclusion policy     

e. Class composition (including formal/informal tracks and ability 

groupings) 

    

f. Communication with students and parents/guardians     

g. Student support programmes     

h. Work responsibilities or communication among teaching staff     

i. Collaboration among teaching and non-teaching staff     

j. [School] facilities or infrastructure     

k. Other (please specify)     

1.6 IMPINN. How much have the following outcomes improved due to new practices that your [school] or 

yourself have introduced (see questions 1.5 and 1.6)? (If you answered “not at all to all options in Q1.5 

and Q1.6 please go to question 1.8).  

[definitions of these terms are included at the end of the survey] 

Disadvantaged students may be in a situation of vulnerability or have diverse needs, such as a minority background or identity, 

or are from low socio-economic status backgrounds.  

 

 

Not at all Somewhat A lot 

Don’t 

know/not 

relevant 

a. Student well-being      

b. Educational equality across socio-economic groups     

c. Equality across socio-economic groups in areas other than 

educational achievement at your [school] 
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d. Gender equality     

e. Educational attainment of disadvantaged students     

f. Academic outcomes of disadvantaged students     

g. Dropout rates of disadvantaged students     

h. Inclusive learning environment     

i. A safe [school] environment     

1.7 INEVAL How important do you think the following methods are for evaluating new solutions to address 

educational equity at your [school]? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 
relevant 

a. Monitoring through key performance indicators     

b. Internal evaluation of the impacts of new solutions     

c. Impact evaluation by external stakeholders     

d. Feedback from teachers (e.g. surveys, focus groups)     

e. Feedback from parents/guardians (e.g. surveys, focus groups)     

f. Feedback from students (e.g. surveys, focus groups)     

PART II - Practices 

2. Support for teaching and learning 

[Self-reflection: This section aims to raise awareness of the importance of proposing adapted learning 

resources, diagnosis assessment, additional support, and customised instruction. 

Statistics: In case of statistical treatment, this information will provide information about new pedagogical 

solutions and areas for future improvement.] 

2.1 EFFINC In which of the following areas have you made (and plan to make) a concerted effort to improve 

educational equity for different groups of students (e.g. students with special educational needs, socio-

economically disadvantaged students, students from minority ethnic groups, minority language students, 

students from a migrant background, LGBTQI+ students, female/male students, etc.)? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 In the past 2 years In the coming year 

 

Yes No 

Don’t 

know Yes No 

Don’t 

know 

a. Personalised learning materials/technology       

b. Diagnosis assessments to better tailor support       
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c. Individualised learning plans       

d. More diversity-conscious learning materials       

e. Individual tutoring (in or out of school)       

f. Group tutoring (in or out of school)       

g. In-class teaching aide/assistance        

h. Emphasis on experiential or “active” learning       

i. Emphasis on memorisation and repeated practice       

j. Interdisciplinary/community projects       

k. New assessment methods       

l. Small group instruction       

m. Other (specify)       

3. School administrative practices 

3.1 ADMPRA Which of the following administrative practices have you changed significantly in the past 2 

years (and do you plan to change) in order to improve educational equity? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 In the past 2 years In the coming year 

 
Yes No 

Don’t 

know Yes No 
Don’t 

know 

a. Admissions: The proportion of disadvantaged 

students enrolled (low socio-economic status, etc.) 

      

b. Admissions: Diversity in student characteristics       

c. Discipline and code of conduct 

(e.g. that affect certain groups of students disproportionately or 

have a negative impact on the academic learning of more 

disdavantaged students) 

      

d. Expulsion policy (both formal and informal)       

e. Interventions to prevent dropouts       

f. Tracking of student performance or development 

within the [school] 

      

g. Promotion of teaching staff diversity (gender, ethnic, 

religious, etc.) 

      

h. Other (specify)       

4. Student support and well-being 

4.1 SERINC Which of the following services/practices have changed significantly in the past 2 years (and 

do you plan to change) in order to improve educational equity for different groups of students in your 

[school] (e.g. students with special educational needs, socio-economically disadvantaged students, 

students from minority ethnic groups, minority language students, students from a migrant background, 

LGBTQI+ students, female/male students, etc.)? 
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Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 In the past 2 years In the coming year 

 
Yes No 

Don’t 

know Yes No 

Don’t 

know 

a. Guidance services (career guidance, study 

guidance, etc.) 

      

b. Counselling services       

c. Nutrition for low socio-economic status students       

d. Equipment loans to support students who need it to 

study at home and access online learning materials 

      

e. Funding to make all [school] activities inclusive 

regardless of family income 

      

f. School projects related to minority cultures or 

identities 

      

g. Programmes to prevent and raise awareness of 

bullying  

      

h. Sensitisation to and prevention of discriminatory 

behaviours 

      

i. More engagement and communication with 

parents/guardians of disadvantaged students 

      

j. Projects with communities and actors outside the 

[school] 

      

k. Other (please specify)       

5. Knowledge and innovation practices 

5.1 LEPRAC Which of the following knowledge and learning practices were in use in the past 2 years at 

your [school] to develop the capacity and knowledge to implement the most effective practices to improve 

educational equity? Which of these knowledge and learning practices do you plan to change significantly 

in the next year? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 In the past 2 years In the coming year 

 

Yes No 

Don’t 

know Yes No 

Don’t 

know 

a. Dedicated unit to support teaching and learning for 

students with special education needs 

      

b. Organisation of widely accessible, dedicated training       

c. Projects with other [schools]       

d. Action-research projects with education researchers       

e. Participation in intervention research 

(efficacy/effectiveness studies) 

      

f. [School] projects with education innovators (NGO,       
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government, etc.) 

g. Participation in [school] networks to exchange 

practices on educational  equity  

      

h. Proactive sharing of professional information on 

educational research and inclusion 

      

i. Regular reviews of evidence and practice about 

education for equity 

      

j. Digital community of practice to exchange information 

among teaching staff 

      

k. Retreats to discuss and plan projects to improve 

equity 

      

l. Other (specify)       

6. Obstacles to overcome 

6.1 INNOBS Which of the following factors have hampered your new solutions in the past 2 years and 

which would you need to overcome in the coming year in order to improve educational equity? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 Hampered in the past 2 years To overcome in coming year 

 

Yes No 

Don’t 

know Yes No 

Don’t 

know 

a. Lack of time       

b. Skill mismatch between staff skills and skills needed 

for the new solutions 

      

c. Inadequate continuous professional learning and 

development 

      

d. Lack of internal funding (e.g. funds to reallocate)       

e. Lack of external funding (e.g. government or 

stakeholder funding) 

      

f. Lack of interest of management at the [school]       

g. Lack of interest of teaching staff       

h. Lack of interest of end users (students, 

parents/guardians, community, etc.) 

      

i. Fatigue with new solutions or reforms        

j. Lack of knowledge about effective practices       

k. High risks of failure       

l. Lack of knowledge about how to monitor and 

evaluate success. 

      

m. Other (specify)       
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PART III – Inclusive education 

7. [School] facilities and equipment 

[Self-reflection: This section aims to raise awareness of possible limitations of the [school]’s building(s) for 

inclusion as well as put the need for some type of specific equipment/software/services for certain students 

with special education needs. 

Statistics: In case of statistical treatment, this information will provide information about the intensity of past 

new solutions, perception about its impact and targeted populations.] 

7.1 INFNEE. To what extent does the [school]’s current physical infrastructure (buildings, space, and 

furniture) meets the needs for learning and well-being of the following groups of students: 

 

Fully Partly Not at all 

Don’t 

know/not 

relevant 

a. Students with visual impairments including blindness  

(Tactile strips on the floor and near the classroom doors, etc.) 

    

b. Students with other physical impairments 

(Adjustable desks, accessible bathrooms, wide doorways, ramps, etc.) 

    

c. Other students 

(Quiet space, spaces for tutoring, mentoring, spaces for projects, etc.) 

    

7.2 FACNEE. To what extent does the [school]’s equipment (hardware and software) provide the following 

groups of students access to all learning materials and full access to the curriculum: 

 

Fully Partially Not at all 

Don’t 

know/not 

relevant 

a. Students with visual impairments including blindness 

(Software for screen magnification/braille reading, etc.) 

    

b. Students who are deaf or hard of hearing 

(Subtitles in multimedia materials, voice amplification for teaching staff, 

etc.) 

    

c. Students with other physical impairments 

(Equipment to aid mobility for writing, etc.) 

    

d. Students with learning disabilities 

(Software to help with reading or writing, etc.) 

    

e. Students with mental disorders 

(Equipment to help focus or reduce anxiety, etc.) 
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f. Other students with special education needs, such as 

those with long-term illnesses  

(Ensuring a virtual presence in the classroom, etc.) 

    

8. Inclusive [school] environment 

8.1 WBSUPP. Do you have programmes or other tailored support to improve the well-being of the following 

groups of students? [definitions of these terms are included at the end of the survey] 

 

Yes No 

Don’t know/not 

relevant 

a. Students with special educational needs 

Students with special education needs are affected by learning disabilities, physical 
impairments and/or mental disorders 

   

b. Students whose primary language is not the language of instruction or a 

dialect of this/these language(s)  

   

c. Students from minority ethnic groups 

A student that comes or is considered to come from a different ethnic background than the 

majority population in the country. An ethnic group is a group of people who have similar 
traditions, ancestors, languages, history, culture, religion, etc. 

   

d. Gifted students 

Gifted students are students who have been classified as having significantly higher than 
expected abilities given their age (e.g. intellectual, musical, athletically) 

   

e. Socio-economically disadvantaged students 

Students who grow up in low-income families, and tend to have lower health and education 
outcomes than other groups. 

   

f. LGBTQI+ students 

LGBTQI+ stands for Lesbian, Gay, Bisexual, Transgender, Queer and Intersex people. 

   

g. Female students    

h. Male students    

i. Students of minority religions 

Students whose religion is not very common in this country. 

   

j. Students from a migrant background 

Students who themselves or of whom at least one of their parents was born in a country that 
is different from the country in which they go to [school]. 

   

k. Other (specify) 

 

8.2 WBTYPE. Which of the following areas of well-being are captured as part of such support? (Please 

select all that apply) 

a. Academic well-being          

b. Physical well-being          

c. Material well-being          

d. Psychological well-being          

e. Social well-being          



118    

MEASURING INNOVATION IN EDUCATION 2023 © OECD 2023 
  

9. General information 

[Self-reflection: This section mainly matters to identify for possible statistical use of the responses and to 

provide external quantitative benchmarks to respondents. Two aspects remain key: identify this is the 

“leaders” responses and identifying the population possibly targeted by equity. 

Statistics: In case of statistical treatment, this information will allow to provide background information 

about the respondent and establishment – and allow for correlational analysis.] 

9.1 EDUPRO Which of the following best describes the educational provision of your [school]? 

a. Primary education          

b. Lower secondary education          

c. Upper secondary education          

d. Post-secondary non-tertiary education        

e. Tertiary education          

9.2a PROROL (if NOT tertiary education) Which of the following best describes your current professional 

role? 

a. District administrator, head of a multiple [schools]       

b. Principal of the [school]          

c. Vice/Deputy Principal, Assistant Principal        

d. Other: [please specify] 

9.2b PROROL (IF tertiary education) Which of the following best describes your current professional role? 

a. Dean or Principal          

b. Vice Dean, Head of Department          

c. Professor, Associate Professor, Assistant Professor, Lecturer, Reader    

d. Other: [please specify] 

9.3 PROEXP How long have you worked in a management position in education? 

Number of years: _______ 

9.4 ORGSIZ. How many students does your [school] have in [this year]? 

Number of students (Full Time Equivalent): _______ 

9.5 STASIZ. How many teaching staff does your [school] have in [this year]? 

Number of teaching staff (Full Time Equivalent): _______ 

9.6 SHADIS. Please estimate the percentage of students in your [school] who have the following 

characteristics (students may fall into multiple categories) 

 

 

 
0 1-10% 11-30% 31-60% >60% 

Don’t 

know 

a. Students from ethnic minority backgrounds  

A student that comes or is considered to come from a different 

ethnic background than the majority population in the country. An 

ethnic group is a group of people who have similar traditions, 

ancestors, languages, history, culture, religion, etc.  
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b. Students whose primary language is not the 

language of instruction or a dialect of this/these 

language(s) 

      

c. Socio-economically disadvantaged students 

Students who grow up in low-income families, and tend to have 

lower health and education outcomes than other groups. 

      

d. Students from a migrant background 

Students who themselves or of whom at least one of their parents 

was born in a country that is different from the country in which they 

access educational services 

      

e. Students with learning disabilities 

Learning disabilities are disorders that affect the ability to 

understand or use spoken or written language, do mathematical 

calculations, co-ordinate movements, or direct attention. The most 

common Learning Disabilities are: Dyslexia, Dyscalculia, 

Dysgraphia, and Auditory Processing Disorder (APD). 

      

f. Students with physical impairments 

Physical impairments affect the ability of individuals to access 

physical spaces due to reduced mobility or to access information 

that is delivered in specific ways: visual delivery for visual 

impairments and voice/sounds for hearing impairments. The most 

common physical impairments are: Mobility impairments, Visual 

impairments, and Hearing impairments. 

      

g. Students with mental disorders 

The most common mental health conditions affecting children in 

school include: developmental disorders, such as Attention Deficit 

Hyperactivity Disorder (ADHD), Autism Spectrum Disorder and 

Tourette’s Syndrome; Depressive Disorders; Anxiety Disorders; 

Disruptive, Impulse-Control and Conduct Disorder (Oppositional 

defiant disorder - ODD, Conduct Disorder). 

      

h. Other (please specify)       
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Definitions 

 
Terminology 

 
Definition 

Diversity in Education Diversity in education is about the effort to include or involve people 
from a range of different social and ethnic backgrounds and of 
different genders, sexual orientations, etc. Diversity has a lot of 

different aspects and might  be related to physical aspects and/or 
immaterial ones such as cultural practices and makes sense 
according to the boundaries defined by groups of individuals. 

Gifted students Gifted students are students who have been classified as having 
significantly higher than expected intellectual abilities given their age, 

with intellectual abilities assessed through psychometric tests of 
cognitive functioning and/or performance in classroom evaluations. 
Students can also be gifted in specific domains that are not strictly 

academic in nature, such as music. Some countries include giftedness 
among the conditions included in special education needs. 

LGBTQI+ students The LGBTQI+ acronym refers to lesbian, gay, bisexual, transsexual, 
queer and intersexual people. The “+” is often added to include people 

who do not self-identify as heterosexual and/or cisgender but who 
would not apply the LGBTQI+ label to themselves either. Gender is a 
word that is used to talk about how people express masculine (traits 
most people think of as male) or feminine (traits most people think of 

as female) traits. It is commonly used for a person's sex (male or 
female) but this word only means someone's biology (body parts). 

Sexual orientation means who someone loves/is attracted to (of any 
gender) 

Socio-economic status (socio-economically 
disadvantaged students) 

Socio-economic status is an economic and sociological combined total 
measure of a person's work experience and of an individual's or 
family's economic and social position in relation to others. Socio-

economic disadvantage, in this context, consists of students who grow 
up in low-income families, and tend to have lower health and 

education outcomes than other groups. 

Students from a migrant background People are considered to have a migrant background if they or at least 
one of their parents was born in a country that is different from the 

country in which they go to [school]. The terminology “students from a 
migrant background” will be used for all students with an experience of 

migration, i.e. immigrants, asylum seekers, refugees, internally 
displaced peoples, etc. 

Students from minority ethnic groups A student that comes or is considered to come from a different ethnic 
group than the majority population in the country. An ethnic group is a 
group of people who share characteristics that distinguish them from 
other groups such as a common set of traditions, ancestry, language, 
history, society, culture, nation, religion or social treatment within their 

residing area. 

Students with special education needs (SEN) “Special education needs” is a term used in many education systems 
to characterise the broad array of needs of students affected by 

learning disabilities, physical impairments and/or who suffer from 
mental disorders. SEN are categorised into three, broad groups in this 

survey. 

Learning Disabilities Learning disabilities are disorders that affect the ability to understand 
or use spoken or written language, do mathematical calculations, co-
ordinate movements, or direct attention. The most common Learning 

Disabilities are: Dyslexia, Dyscalculia, Dysgraphia, and Auditory 
Processing Disorder (APD). 

Mental disorders Poor mental health can be both a consequence of lack of support for 
students experiencing disabilities and impairments, as well as a 

distinct medical condition hampering students’ academic progress and 
broader well-being. The most common mental health conditions 

affecting children in school include: developmental disorders, such as 
Attention Deficit Hyperactivity Disorder (ADHD), Autism Spectrum 
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Disorder and Tourette’s Syndrome; Depressive Disorders; Anxiety 
Disorders; Disruptive, Impulse-Control and Conduct Disorder 

(Oppositional defiant disorder - ODD, Conduct Disorder). 

Physical impairments Physical impairments affect the ability of individuals to access physical 
spaces due to reduced mobility or to access information that is 

delivered in specific ways: visual delivery for visual impairments and 
voice/sounds for hearing impairments. The most common physical 

impairments are: Mobility impairments, Visual impairments, and 
Hearing impairments. 

Student well-being The project focuses on different dimensions of individual student well-
being: academic, psychological, social, physical and material well-

being. 

Academic well-being The academic dimension of students’ well-being refers to the skills 
and foundations students have to participate effectively in today's 

society, as lifelong learners, effective workers and engaged citizens. It 
comprises students’ proficiency in academic subjects, their ability to 
collaborate with others to solve problems and their sense of mastery 
in-school subjects. It incorporates actions and behaviours that may 
promote the acquisition of knowledge, skills or information that may 

aid them when they are faced with new, complex ideas and problems. 

Material well-being Material resources make it possible for families to better provide for 
their children’s needs and for schools to support students’ learning 

and healthy development. Households who live in poverty find it 
difficult to ensure that their children have access to the educational 

and cultural resources they need to thrive in school and to realise their 
potential. 

Physical well-being The physical dimension of students’ well-being refers to students’ 
health status, safety and security, having the opportunity to engage 
with others and not to be limited by physical barriers in access and 

mobility. It also encompasses the ability to exercise and adopt healthy 
eating habits. 

Psychological well-being The psychological dimension of student well-being includes students’ 
evaluations and views about life, their engagement with school, the 

extent to which they have a sense of agency, identity and 
empowerment, and having the possibility of developing goals and 

ambitions for their future. 

Social well-being The social dimension of students’ well-being refers to the quality of 
their social lives including their relationship with their family, their 

peers and their teachers (positive or negative), and how they perceive 
their social life in school and beyond. 

Disadvantaged students The notion of “disadvantage” is used to qualify students in a situation 
of vulnerability and with diverse needs. Factors affecting vulnerability 

might include special education needs, socio-economic status, migrant 
or minority ethnic backgrounds, sexual orientation (LGBTQI+ status), 

gender or giftedness. Similar terms used for such students include 
“vulnerable”, “at-risk” or “marginalised”. 

Creativity Creativity means coming up with new ideas and solutions. It entails: 
• Making connections to other concepts and knowledge from 

the same or other disciplines; 
• Generating and playing with unusual or radical ideas; 

• Producing, performing, or envisioning a meaningful output 
that is personally novel; 

• Reflecting on the novelty of the solution and its possible 
consequences. 

Critical thinking skills Critical thinking means questioning and evaluating ideas and 
solutions. It entails: 

• Identifying and question  assumptions and generally 
accepted ideas or practices; 

• Considering several perspectives on a problem based on 
different assumptions; 

• Being able to consider other theories and perspectives. 

Staff Staff is defined as any employee of the [school]. 
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Bullying Bullying is the repeated use of one’s strength or popularity to injure, 
threaten, or embarrass another person on purpose. Bullying can be 

physical, verbal, or social. 
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Annex 5.B. Self-reflection survey on equity and 
innovation: Teaching staff 

This Annex presents the survey questionnaire to be answered by teaching 

staff in the institution. The questionnaire can (and should) be adapted to the 

local context (in line with the adaptation of the other questionnaires 

targeting other stakeholders in the institution). Some terms (e.g. job titles) 

need to be customised depending on whether it is administered in 

secondary education schools or higher education institutions. The scope of 

the inequity issues can be adapted, although it is better to keep it as broad 

as possible. 
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Description  

This is an innovation survey specifically targeted at [schools]. Its purpose is to collect help promote self-

reflection around how new solutions affect equity at this [school], and how this [school] uses new solutions 

to improve equity. This version is specific to “[TEACHERS]”. Please answer specifically to the campus or 

part of the [school] you are responsible for. If you teach at multiple campuses and/or multiple levels of 

education – please answer with all of those in mind. The data collected in this survey is treated 

confidentially. Data from the school leader and teaching staff survey will be matched, but collected data 

will be treated anonymously. 

 

All terms in [brackets] should be adapted to terms appropriate for the level of schooling, and country 

context. Definitions or concepts may need to be altered to fit country contexts. 

 
Terminology 

 

 
Definition 

 
Equity in education Equity in education means that the achievement of educational potential 

in a [school] is not the result of personal and social circumstances, 
including factors such as gender, ethnic origin, immigrant status, special 

education needs and giftedness. Equity can be achieved both at the 
[school] level and system level, but given this is a [school] survey, 

ensuring equitable achievement of educational potential in the institution 
is the key focus of this concept. 
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PART I - Diagnosis 

1. Innovation need and diagnosis 

[Self-reflection: This section aims to make the respondent reflect on past new solutions targeted to equity, 

to reflect on how it was targeted on different types of possible beneficiaries of equity practices and to help 

identify the needs for possible future new solutions and improvement in this area. 

Statistics: In case of statistical treatment, this information will provide information about the intensity of past 

new solutions, perception about its impact and targeted populations. It will also allow to compare some of 

the responses in this section to responses in the next sections (feedback on areas for improvement and 

how this could be done).] 

1.1 MOTINO. How important are the following reasons for you to improve equity at your [school]? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but 

rather means making sure everyone has a similar chance to succeed in [school] – for example, 

academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 
applicable 

a. Increasing the overall student performance     

b. Addressing the concerns of the external community (e.g. 

parents/guardians)  

    

c. Closing achievement gaps between students at the [school]     

d. Closing achievement gaps with other [schools]     

e. Promoting equity for disadvantaged students in areas other than 

achievement at your [school]   

    

f. Meeting national/state targets or regulations     

g. Addressing the safety of disadvantaged students at the [school]     

h. Contributing to a more equal society (beyond education)     

i. Other: [please describe] 

1.2 TARGETIMP. In your [school], which three groups of students do you think require the most support 

to improve educational equity in the next two years? (Please select three of the options below) 

[definitions of these terms are included at the end of the survey] 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

a. Students with special educational needs        

Students with special education needs are affected by learning disabilities, physical impairments and/or mental disorders.. 

b.  Students whose primary language is not the language of instruction or a dialect of this/these 

language(s)           

c. Students from minority ethnic groups        

A student that comes or is considered to come from a different ethnic background than the majority population in the country. An 

ethnic group is a group of people who have similar traditions, ancestors, languages, history, culture, religion, etc. 
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d. Gifted students            

Gifted students are students who have been classified as having significantly higher than expected abilities given their age (e.g. 

intellectual, musical, athletically). 

e. Low socio-economic status students        

Students who grow up in low-income families, and tend to have lower health and education outcomes than other groups 

f. LGBTQI+ students          

g. Students of a particular gender (female- or male-specific gender-related inequalities)  

h. Students of minority religions         

i. Students from a migrant background        

Students who themselves or of whom at least one of their parents was born in a country that is different from the country in which 

they access educational services 

j. Other groups of students: [please describe]  

 

1.3 INNOVDIAG. How important are new practices in the following areas to improving educational equity 

in your [school]? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 

relevant 

a. Teaching and learning practices     

b. Assessment practices     

c. Admission policy     

d. Discipline and expulsion policy     

e. Class composition (including formal/informal tracks and ability 

groupings) 

    

f. Communication with students and parents/guardians     

g. Student support programmes     

h. Work responsibilities or communication among teaching staff     

i. Collaboration among teaching and non-teaching staff     

j. [School] facilities or infrastructure     

k. Other [please describe] 

1.4 PSTINN. In the past two years, that what extent did your [school] introduce new practices in the 

following areas in order to improve educational equity: 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but 

rather means making sure everyone has a similar chance to succeed in [school] – for example, 

academically or socially. 
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Fully Partly Not at all 

Don’t 

know/not 
relevant 

a. Teaching and learning practices     

b. Assessment practices     

c. Admission policy     

d. Discipline and exclusion policy     

e. Class composition (including formal/informal tracks and ability 

groupings) 
    

f. Communication with students and parents/guardians     

g. Student support programmes     

h. Work responsibilities or communication among teaching staff     

i. Collaboration among teaching and non-teaching staff     

j. [School] facilities or infrastructure     

k. Other [please describe] 

 

1.5 FLALRC. In the past two years, have you personally introduced (new) teaching and learning practices 

in the following areas in order to improve educational equity: 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Yes No 

Don’t 

know 

a. New approaches to assignments or problems in the course    

b. Encouraging students to explore different kinds of study methods    

c. Using different teaching methods across my course (e.g. by explaining things in 

different ways or using different mediums to do so) 
   

d. A focus on developing creativity 

Creativity means coming up with new ideas and solutions 

   

e. A focus on developing critical thinking  

Critical thinking means questioning and evaluating ideas and solutions 

   

f. Collaborative projects in class (preferably putting together different types of 

students in one group) 
   

1.6 IMPINN. How much have the following outcomes improved due to new practices that your [school] or 

yourself have introduced (see questions 1.4 and 1.5) to improve the equity of students at your [school]? (If 

you answered “not at all to all options in Q1.4 and Q1.5 please go to question 1.7).  

[definitions of these terms are included at the end of the survey] 

Disadvantaged students may be in a situation of vulnerability or have diverse needs, such as a minority background or identity, 

or are from low socio-economic status backgrounds. 
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Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not at all Somewhat A lot 

Don’t 

know/not 
relevant 

a. Student well-being      

b. Educational equality across socio-economic groups     

c. Equality across socio-economic groups in areas other than 

educational achievement at your [school] 

    

d. Gender equality     

e. Educational attainment of disadvantaged students     

f. Academic outcomes of disadvantaged students     

g. Dropout rates of disadvantaged students     

h. Inclusive learning environment     

i. A safe [school] environment     

1.7 INEVAL How important do you think the following evaluation methods are to evaluating new solutions 

to improve educational equity at your [school]? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 
relevant 

a. Monitoring through key performance indicators     

b. Internal evaluation of the impacts of new solutions     

c. Impact evaluation by external stakeholders     

d. Feedback from [teachers] (e.g. surveys, focus groups)     

e. Feedback from parents/guardians (e.g. surveys, focus groups)     

f. Feedback from students (e.g. surveys, focus groups)     

PART II - Practices 

2. Support for teaching and learning 

[Self-reflection: This section aims to raise awareness of the importance of proposing adapted learning 

resources, diagnosis assessment, additional support, and customised instruction. 

Statistics: In case of statistical treatment, this information will provide information about new pedagogical 

solutions and areas for future improvement.] 

2.1 EFFINC In which of the following areas have you made (and plan to make) a concerted effort to improve 

educational equity for different groups of students (e.g. students with special educational needs, socio-
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economically disadvantaged students, students from minority ethnic groups, minority language students, 

students from a migrant background, LGBTQI+ students, female/male students, etc.)? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

 In the past 2 years In the coming year 

 
Yes No 

Don’t 

know Yes No 

Don’t 

know 

a. Personalised learning materials/technology       

b. Diagnosis assessments to better tailor support       

c. Individualised learning plans       

d. More diversity-conscious learning materials       

e. Individual tutoring (in or out of school)       

f. Group tutoring (in or out of school)       

g. Emphasis on experiential or “active” learning       

h. Emphasis on memorisation and repeated practice       

i. Interdisciplinary/community projects        

j. New assessment methods       

k. Small group instruction       

l. Other [please specify] 

3. School administrative practices 

3.1 ADMPRA To what extent do you think changing the following administrative practices would improve 

educational equity? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not at all Somewhat A lot 

Don’t 

know/not 
relevant 

a. Admission (enrolment) practices     

b. Discipline and code of conduct 

(e.g. that affect certain groups of students disproportionately or have a negative 
impact on the academic learning of more disadvantaged students) 

    

c. Expulsion policy (both formal and informal)     

d. Interventions to prevent dropouts     

e. Tracking of student performance/development within the 

[school] 
    

f. Promotion of teaching staff diversity (gender, ethnic, religious, 

etc.) 
    

g. Other [please specify] 
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4. Student support and well-being 

4.1 SERINC To what extent do you think changing the following services/practices would lead to improving 

educational equity for different groups of students in your [school] (e.g. students with special educational 

needs, socio-economically disadvantaged students, students from minority ethnic groups, minority 

language students, students from a migrant background, LGBTQI+ students, female/male students, etc.)? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

A lot Somewhat Not at all 

Don’t 

know/not 

relevant 

a. Guidance services (career guidance, study guidance, etc.)     

b. Counselling services     

c. Nutrition for low socio-economic status students     

d. Equipment loans to support students who need it to study at 

home and access online learning materials 

    

e. Funding to make all [school] activities inclusive regardless of 

family income 
    

f. School projects related to minority cultures or identities     

g. Programmes to prevent and raise awareness of bullying      

h. Sensitisation to and prevention of discriminatory behaviours     

i. More engagement and communication with parents/guardians of 

the most disadvantaged students 

    

j. Projects with communities and actors outside [school]     

k. Other [please specify] 

5. Knowledge and innovation practices 

5.1 LEPRAC How important are the following knowledge and learning practices for you to develop the 

capacity and knowledge to implement the most effective practices to improve educational equity in your 

class and interactions with your students?  

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 

relevant 

a. Dedicated unit to support teaching and learning for students with 

special education needs 

    

b. Organisation of widely accessible, dedicated training     

c. Projects with other [schools]     
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d. Action-research projects with education researchers     

e. Participation in intervention research (efficacy/effectiveness 

studies) 
    

f. [School] projects with education innovators (NGO, government, 

etc.) 

    

g. Participation in a [school] network on educational equity to 

exchange practices 

    

h. Proactive sharing of professional information on educational 

research and inclusion 

    

i. Regular reviews of evidence and practice about education for 

equity 
    

j. Digital community of practice to exchange information among 

teaching staff 
    

k. Retreats to discuss and plan projects to improve equity     

l. Other [please specify] 

6. Obstacles to overcome 

6.1 INNOBS How important are the following obstacles to your personal ability to innovate to improve 

educational equity? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 

relevant 

a. Lack of time     

b. Skill mismatch between your skills and skills needed for the new 

solutions 

    

c. Inadequate continuous professional learning and development     

d. Lack of internal funding (e.g. funds to reallocate)     

e. Lack of external funding (e.g. government or stakeholder 

funding) 

    

f. Lack of interest of management at the [school]     

g. Personal lack of interest      

h. Lack of interest of end users (students, parents/guardians, 

community, etc.) 

    

i. Fatigue with new solutions or reforms      

j. Lack of knowledge about effective practices     
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k. High risks of failure     

l. Lack of knowledge about how to monitor and evaluate success     

m. Other (specify)     

PART III – Inclusive education 

7. School facilities and equipment 

[Self-reflection: This section aims to raise awareness of possible limitations of the [school] building(s) for 

inclusion as well as put the need for some type of specific equipment/software/services for certain students 

with special education needs. 

Statistics: In case of statistical treatment, this information will provide information about the intensity of past 

new solutions, perception about its impact and targeted populations.] 

7.1 INFNEE. To what extent does the [school]’s current physical infrastructure (buildings, space, and 

furnishing) meet the needs for learning and well-being of the following groups of students:  

[definitions of these terms are included at the end of the survey] 

 

Fully Partly Not at all 

Don’t 

know/not 
relevant 

a. Blind and visually impaired students 

(Tactile strips on the floor and near the classroom doors, etc.) 

    

b. Other physically impaired students 

(Adjustable desks, accessible bathrooms, wide doorways, ramps, etc.) 

    

c. Other students 

(Quiet space, spaces for tutoring, mentoring, spaces for projects, etc.) 

    

7.2 FACNEE. To what extent does the [school]’s equipment (hardware and software) provide the following 

groups of students access to all learning materials and full access to the curriculum:  

[definitions of these terms are included at the end of the survey] 

 

Fully Partially Not at all 

Don’t 

know/not 
relevant 

a. Blind and visually impaired students 

(Software for screen magnification/braille reading, etc.) 

    

b. Deaf and hard of hearing students 

(Subtitles in multimedia materials, voice amplification for teaching staff, 

etc.) 
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c. Other physically impaired students 

(Equipment to aid mobility for writing, etc.) 

    

d. Students with learning disabilities 

(Software to help with reading or writing, etc.) 

    

e. Students with mental disorders 

(Equipment to help focus or reduce anxiety, etc.) 

    

f. Other students with special education needs, such as 

those with long-term illnesses  
(Ensuring a virtual presence in the classroom, etc.) 

    

8. Inclusive [school] environment 

8.1 WBSUPP. To what extent do you think the well-being needs of the following groups of students are 

met at your [school]? [definitions of these terms are included at the end of the survey] 

 

Fully Partially Not at all 

Don’t 

know/not 

relevant 

a. Students with special educational needs 

Students with special education needs are affected by learning disabilities, 

physical impairments and/or mental disorders  

    

b. Students whose primary language is not the language of 

instruction or a dialect of this/these language(s) 
    

c. Students from minority ethnic groups 

A student that comes or is considered to come from a different ethnic 

background than the majority population in the country. An ethnic group is a 
group of people who have similar traditions, ancestors, languages, history, 

culture, religion, etc. 

    

d. Gifted students 

Gifted students are students who have been classified as having significantly 

higher than expected abilities given their age (e.g. intellectual, musical, 
athletically) 

    

e. Socio-economically disadvantaged students 

Students who grow up in low-income families, and tend to have lower health and 
education outcomes than other groups. 

    

f. LGBTQI+  

LGBTQI+ stands for Lesbian, Gay, Bisexual, Transgender, Queer and Intersex 
people 

    

g. Female students     

h. Male students     

i. Students of minority religions 

Students whose religion is not very common in this country. 

    

j. Students from a migrant background 

Students who themselves or of whom at least one of their parents was born in a 

country that is different from the country in which they go to [school]. 

    

k. Other (specify) 

 

8.2 WBTYPE. Which of the following areas of well-being require more attention at your [school]? (Please 

select all that apply) [definitions of these terms are included at the end of the survey] 
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a. Academic well-being          

b. Physical well-being          

c. Material well-being          

d. Psychological well-being          

e. Social well-being          

 

9. General information 

[Self-reflection: This section mainly matters to identify for possible statistical use of the responses and to 

provide external quantitative benchmarks to respondents. Two aspects remain key: identify this is the 

“leaders” responses and identifying the population possibly targeted by equity. 

Statistics: In case of statistical treatment, this information will allow to provide background information 

about the respondent and establishment – and allow for correlational analysis.] 

9.1a PRROL. (if NOT tertiary education) Which of the following best describes your current professional 

role?  

a. Teaching staff           

b. Teaching assistant          

c. Administrative employee          

d. Other: [please describe]          

 

9.1b PRROL. (IF tertiary education) Which of the following best describes your current professional role?  

 

a. Professor           

b. Associate professor          

c. Assistant professor/lecturer/reader        

d. Teaching assistant          

e. Administrative employee         

f. Other: [please describe]          

9.2 PROEXP How long have you worked in education? 

Number of years: _______ 
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Definitions 

 
Terminology 

 

 
Definition 

 
Diversity in Education Diversity in education is about the effort to include or involve people from 

a range of different social and ethnic backgrounds and of different 
genders, sexual orientations, etc. Diversity has a lot of different aspects 
and might be related to physical aspects and/or immaterial ones such as 
cultural practices, and makes sense according to the boundaries defined 

by groups of individuals. 

• Gifted students Gifted students are students who have been classified as having 
significantly higher than expected intellectual abilities given their age, 

with intellectual abilities assessed through psychometric tests of cognitive 
functioning and/or performance in classroom evaluations. Students can 

also be gifted in specific domains that are not strictly academic in nature, 
such as music. Some countries include giftedness among the conditions 

included in special education needs. 

• LGBTQI+ students The LGBTQI+ acronym refers to lesbian, gay, bisexual, transsexual, 
queer and intersexual people. The “+” is often added to include people 

who do not self-identify as heterosexual and/or cisgender but who would 
not apply the LGBTQI label to themselves either. Gender is a word that is 

used to talk about how people express masculine (traits most people 
think of as male) or feminine (traits most people think of as female) traits. 

It is commonly used for a person's sex (male or female) but this word 
only means someone's biology (body parts). Sexual orientation means 

who someone loves/is attracted to (of any gender) 

• Socio-economic status 
(socio-economically disadvantaged 
students) 

Socio-economic status is an economic and sociological combined total 
measure of a person's work experience and of an individual's or family's 

economic and social position in relation to others. Socio-economic 
disadvantage, in this context, consists of students who grow up in low-

income families, and tend to have lower health and education outcomes 
than other groups. 

• Students from a migrant background Individuals are considered to have a migrant background if they or at 
least one of their parents was born in a country that is different from the 

country in which they access educational services. The terminology 
“students from a migrant background” will be deployed to include all 

students with an experience of migration, i.e. immigrants, asylum 
seekers, refugees, internally displaced peoples, etc. 

• Students from minority ethnic groups A student that comes or is considered to come from a different ethnic 
group than the majority population in the country. An ethnic group is a 
group of people who share characteristics that distinguish them from 
other groups such as a common set of traditions, ancestry, language, 
history, society, culture, nation, religion or social treatment within their 

residing area. 

• Students with special education needs 
(SEN) 

“Special education needs” is a term used in many education systems to 
characterise the broad array of needs of students affected by learning 

disabilities, physical impairments and/or who suffer from mental 
disorders. SEN are categorised into three, broad groups in this survey. 

o Learning Disabilities Learning disabilities are disorders that affect the ability to understand or 
use spoken or written language, do mathematical calculations, co-

ordinate movements, or direct attention. The most common Learning 
Disabilities are: Dyslexia, Dyscalculia, Dysgraphia, and Auditory 

Processing Disorder (APD). 

o Mental disorders Poor mental health can be both a consequence of lack of support for 
students experiencing disabilities and impairments, as well as a distinct 
medical condition hampering students’ academic progress and broader 

well-being. The most common mental health conditions affecting children 
in school include: developmental disorders, such as Attention Deficit 

Hyperactivity Disorder (ADHD), Autism Spectrum Disorder and Tourette’s 
Syndrome; Depressive Disorders; Anxiety Disorders; Disruptive, Impulse-

Control and Conduct Disorder (Oppositional defiant disorder - ODD, 
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Conduct Disorder). 

o Physical impairments Physical impairments affect the ability of individuals to access physical 
spaces due to reduced mobility or to access information that is delivered 
in specific ways: visual delivery for visual impairments and voice/sounds 
for hearing impairments. The most common physical impairments are: 
Mobility impairments, Visual impairments, and Hearing impairments. 

Student well-being The project focuses on different dimensions of individual student well-
being: academic, psychological, social, physical and material well-being. 

• Academic well-being The academic dimension of students’ well-being refers to the skills and 
foundations students have to participate effectively in today's society, as 

lifelong learners, effective workers and engaged citizens. It comprises 
students’ proficiency in academic subjects, their ability to collaborate with 
others to solve problems and their sense of mastery in-school subjects. It 
incorporates actions and behaviours that may promote the acquisition of 
knowledge, skills or information that may aid them when they are faced 

with new, complex ideas and problems. 

• Material well-being Material resources make it possible for families to better provide for their 
children’s needs and for schools to support students’ learning and 

healthy development. Households who live in poverty find it difficult to 
ensure that their children have access to the educational and cultural 
resources they need to thrive in school and to realise their potential. 

• Physical well-being The physical dimension of students’ well-being refers to students’ health 
status, safety and security, having the opportunity to engage with others 
and not to be limited by physical barriers in access and mobility. It also 
encompasses the ability to exercise and adopt healthy eating habits. 

• Psychological well-being The psychological dimension of student well-being includes students’ 
evaluations and views about life, their engagement with school, the 

extent to which they have a sense of agency, identity and empowerment, 
and having the possibility of developing goals and ambitions for their 

future. 

• Social well-being The social dimension of students’ well-being refers to the quality of their 
social lives including their relationship with their family, their peers and 
their teachers (positive or negative), and how they perceive their social 

life in school and beyond. 

Disadvantaged students The notion of “disadvantage” is used to qualify students in a situation of 
vulnerability and with diverse needs. Factors affecting vulnerability might 

include special education needs, socio-economic status, migrant or 
minority ethnic backgrounds, LGBTQI+ status, gender or giftedness. 
Similar terms used for such students include “vulnerable”, “at-risk” or 

“marginalised”. 

Creativity Creativity means coming up with new ideas and solutions. It entails: 
• Making connections to other concepts and knowledge from the 

same or other disciplines; 
• Generating and playing with unusual or radical ideas; 

• Producing, performing, or envisioning a meaningful output that 
is personally novel; 

• Reflecting on the novelty of the solution and its possible 
consequences; 

Critical thinking skills Critical thinking means questioning and evaluating ideas and solutions. It 
entails: 

• Identifying and question assumptions and generally accepted 
ideas or practices; 

• Considering several perspectives on a problem based on 
different assumptions; 

• Being able to consider other theories and perspectives; 

Staff Staff is defined as any employee of the [school]. 

Bullying Bullying is the repeated use of one’s strength or popularity to injure, 
threaten, or embarrass another person on purpose. Bullying can be 

physical, verbal, or social. 
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Annex 5.C. Self-reflection survey on equity and 
innovation: Higher education students 

This Annex presents the survey questionnaire to be answered by higher 

education students (if the survey is carried out in higher education). The 

next Annex presents the questionnaire for secondary students. The 

questionnaire can (and should) be adapted to the local context (in line with 

the adaptation of the other questionnaires targeting other stakeholders in 

the institution). The scope of the inequity issues can be adapted to the local 

context, although it is better to keep it as broad as possible. 
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Description  

This is an innovation survey specifically targeted at [schools]. Its purpose is to collect information that helps 

promote self-reflection around how new solutions affect equity at this [school], and how this [school] uses 

new solutions to improve equity. This version is specific to “[STUDENTS]”. The data collected in this survey 

is treated confidentially. Data from the school leader and teaching staff survey will be matched, but 

collected data will be treated anonymously. 

 

All terms in [brackets] should be adapted to terms appropriate for the level of schooling, and country 

context. Definitions or concepts may need to be altered to fit country contexts. 

 

 
Terminology 

 

 
Definition 

Equity in education Equity in education means that the achievement of educational potential 
in a [school] is not the result of personal and social circumstances, 

including factors such as gender, ethnic origin, immigrant status, special 
education needs and giftedness. Equity can be achieved both at the 
[school] level and system level, but given this is a [school] survey, 

ensuring equitable achievement of educational potential in the institution 
is the key focus of this concept. 
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PART I - Diagnosis 

1. Innovation need and diagnosis 

1.1 TARGETIMP. Which three groups of students do you think need more support to improve your 

[school]’s educational equity in the next two years? (Please select three of the options below) 

[definitions of these terms are included at the end of the survey] 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

a. Students with special educational needs        

Students with special education needs are affected by learning disabilities, physical impairments and/or mental disorders 

b. Students whose primary language is not the language of instruction or a dialect of this/these 

language(s)            

c. Students from minority ethnic groups        

A student that comes or is considered to come from a different ethnic background than the majority population in the country. An 

ethnic group is a group of people who have similar traditions, ancestors, languages, history, culture, religion, etc.  

d. Gifted students            

Gifted students are students who have been classified as having significantly higher than expected abilities given their age (e.g. 

intellectual, musical, athletically) 

e. Low socio-economic status students        

Students who grow up in low-income families, and tend to have lower health and education outcomes than other groups. 

f. LGBTQI+ students          

g. Students of a particular gender (female- or male-specific gender-related inequalities)  

h. Students of minority religions         

i. Students from a migrant background        

Students who themselves or of whom at least one of their parents was born in a country that is different from the country in which 

they go to [school] 

1.2 INNOVDIAG. How important do you think changes in the following practices could be to improve equity 

in your [school]?  

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not 

important 

Somewhat 

important 

Very 

important 

Don’t 

know/not 

relevant 

a. Teaching and learning practices     

b. Assessment practices     

c. Admission policy/practices     

d. Level of tuition fees     
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e. Expulsion policy     

f. Communication with students (and parents/guardians if relevant)     

g. Student support programmes     

h. Work responsibilities or communication among teaching staff     

i. Increased financial support for students     

j. [School] facilities or infrastructure     

k. Other [please specify] 

1.3 PSTINN. In the last two years, did your [school] introduce new practices in the following areas that 

could improve educational equity: 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Yes No 

Don’t 

know/not 
relevant 

a. Teaching and learning practices    

b. Assessment practices    

c. Admission policy    

d. Level of tuition fees    

e. Exclusion policy    

f. Communication with students    

g. Student support programmes    

h. Work responsibilities or communication among teaching staff    

i. Increased financial support for students     

j. [School] facilities or infrastructure    

k. Other [please specify] 

 

1.4 FLALRC. In the past two years, did teaching staff introduce (new) teaching and learning practices in 

the following areas in order to improve educational equity: 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Yes No 

Don’t 

know 

a. New approaches to assignments or problems     

b. Encouraging students to explore different kinds of learning methods    
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c. Using different teaching methods across my course (e.g. by explaining things in 

different ways or using different mediums to do so) 
   

d. A focus on developing creativity 

Creativity means coming up with new ideas and solutions 

   

e. A focus on developing critical thinking  

Critical thinking means questioning and evaluating ideas and solutions 

   

f. Collaborative projects in class (preferably putting together different types of 

students in one group) 
   

1.5 IMPINN. How much have the following outcomes improved due to new practices that your [school] or 

yourself have introduced (see questions 1.3 and 1.4) to improve the equity of students at your [school]? (If 

you answered “not at all to all options in Q1.3 and Q1.4 please go to question 1.6).  

[definitions of these terms are included at the end of the survey] 

Disadvantaged students may be in a situation of vulnerability or have diverse needs, such as a minority background or identity, 

or are from low socio-economic status backgrounds.  

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Not at all Somewhat A lot 

Don’t 

know/not 
relevant 

a. Student well-being      

b. Educational equality across socio-economic groups     

c. Equality across socio-economic groups in areas other than 

educational achievement at your [school] 
    

d. Gender equality     

e. Educational attainment of disadvantaged students     

f. Academic outcomes of disadvantaged students     

g. Dropout rates of disadvantaged students     

h. Inclusive learning environment     

i. A safe [school] environment     

1.6 INOINP Are you consulted for feedback before the introduction of new solutions using the following 

methods? Please select all that apply 

a Surveys           

b Focus groups           

c Pilot testing           

d Invitation to provide written feedback         

e I’m never asked to provide feedback to new solutions      

 

1.7 INEVAL Are you consulted for feedback after the introduction of new solutions using the following 

methods? Please select all that apply 

a Surveys           

b Focus groups           

c Pilot testing           
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d Invitation to provide written feedback         

e I’m never asked to provide feedback to new solutions      

PART II - Practices 

2. Support for teaching and learning 

2.1 EFFINC How effective do you think the following practices are to improve educational equity for 

different groups of students within your [school] (e.g. students with special educational needs, socio-

economically disadvantaged students, students from minority ethnic groups, minority language students, 

students from a migrant background, LGBTQI+ students, female/male students, etc.)? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

Very 

effective 

Somewhat 

effective 

Not 

effective Not in use 
Don’t 

know 

a. Personalised learning materials/technology      

b. Diagnosis assessments to better tailor support      

c. Individualised learning plans/coaching      

d. More diversity-conscious learning materials      

e. Remedial education      

f. Individual tutoring (in and out of school)      

g. Group tutoring (in and out of school)      

h. Emphasis on experiential or “active” learning      

i. Emphasis on memorisation and repeated practice      

j. Interdisciplinary/community projects       

k. New assessment methods      

l. Small group instruction      

m. Other [please specify] 

3. School administrative practices 

3.1 ADMPRA To what extent do you think changing the following administrative practices would improve 

educational equity? 

 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 
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Not at all Somewhat A lot 

Don’t 

know/not 

relevant 

a. Admission (enrolment) practices (e.g. proportion of 

disadvantaged students at [school]) 

    

b. Expulsion policy (both formal and informal)     

c. Tracking of student performance/development within the 

[school] 

    

d. Promotion of teaching staff diversity (gender, ethnic, religious, 

etc.) 
    

e. Other [please specify] 

4. Student support and well-being 

4.1 SERINC To what extent do you think changing the following services/practices would improve 

educational equity for different groups of students in your institution (e.g. students with special educational 

needs, socio-economically disadvantaged students, students from minority ethnic groups, minority 

language students, students from a migrant background, LGBTQI+ students, female/male students, etc.)? 

Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

 

A lot Somewhat Not at all 

Don’t 

know/not 
relevant 

a. Guidance services (career guidance, study guidance, etc.) 
    

b. Counselling services 
    

c. Equipment loans to support students who need it to study at 

home and access online learning materials     

d. Needs-based or merit-based scholarships to cover tuition fees 

and/or living costs 
    

e. [School] projects related to minority cultures or identities 
    

f. Programmes to prevent and raise awareness of bullying  
    

g. Sensitisation to and prevention of discriminatory behaviours     

h. More engagement and communication with the most 

disadvantaged students     

i. Projects with communities and actors outside [school] 
    

j. Other [please specify] 

5. Teaching and learning  

5.1 STABEH. To what extent do you agree with the following statements about your [teachers]. 
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Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. Teaching staff care about my learning 
     

b. Teaching staff encourage me to work hard 
     

c. Teaching staff encourage me to ask questions and participate in 

discussions 
     

d. Teaching staff really listen to what I have to say 
     

e. Teaching staff treat all students the same  
     

f. Teaching staff pay attention to students according to their 

learning needs 
     

g. Teaching staff provide more support to students who need more 

attention 
     

 

5.2 CLAENV. To what extent do you agree with the following statements about your [studies]. 

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. There are opportunities in [class] to talk about poverty and 

inequity 

Inequity means that your chance to succeed in [school] or in the community or 

country is related to your background, such as how much money your family has 
or the colour of your skin. 

     

b. There are opportunities in [class] to talk about different forms of 

diversity (gender, ethnicity, sexual orientation, disability, etc.) 

Gender is a word that is used to talk about how people express masculine traits 
(traits most people think of as male) or feminine traits (traits most people think of 

as female) Gender is often mistakenly used for a person's sex (male or female) 
but this word only means someone's biology (body parts. 

Sexual orientation means who someone loves/is attracted to (of any gender) 

Ethnicity refers to the group someone is a part of that shares a common language, 

traditions, ancestry, history, and so forth. 

     

c. Teaching staff use positive examples of ethnicities, cultures, and 

backgrounds that are like mine 

Ethnicity is defined under item b. 

     

d. I see myself as a valuable member of the [classroom] 
     

e. I have chances to help decide what is best for the [class], 

[programme], or [school] 
     

f. I feel unable to share my views in [class] related to my 

background 
     

g. I feel like I belong in my [school] 
     

 

5.3 POVINC. To what extent do you agree with the following statements about access to teaching and 

learning at your [school]. 

 

Socio-economic background refers to someone’s work experience and their or their family's economic and social position as 

compared to others. 
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Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. Students can participate in all [school] activities regardless of 

their socio-economic background 
     

b. The financial support offered at this institution allows all students 

to access programmes regardless of how their socio-economic 
background 

     

c. This [school] accommodates students who need to work 

alongside their studies 
     

d. Admissions are not affected by your socio-economic background 
     

6. School environment  

6.1 BULFRE. Please indicate to what extent you agree with the following statements about bullying and 

harassment. During this year at the institution, how often have 

 

Never 
Almost 

never Sometimes Very often 
Don’t 

know 

a. you heard negative comments from other students on poverty, 

ethnicity, gender, sexual orientation or religion? 

Gender is a word that is used to talk about how people express masculine traits 

(traits most people think of as male) or feminine traits (traits most people think of 

as female) Gender is often mistakenly used for a person's sex (male or female) 

but this word only means someone's biology (body parts. 

Sexual orientation means who someone loves/is attracted to (of any gender) 

Ethnicity refers to the group someone is a part of that shares a common 

language, traditions, ancestry, history, and so forth. 

     

b. you heard negative comments from teaching staff on poverty, 

ethnicity, gender, sexual orientation or religion? 

For the definition of the terms see a.  

     

 

6.2 BULPOL. Please indicate to what extent you agree with the following statements about bullying and 

harassment.  

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. The [school] takes appropriate action if an incident is reported to 

them 
     

b. Students at this [school] will intervene when they see bullying or 

harassment 
     

c. Teaching staff or other faculty at this [school] will intervene when 

they see bullying or harassment 
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PART III – Inclusive education 

7. Inclusive institutional environment 

7.1 WBSUPP. To what extent do you think the well-being needs of the following groups of students are 

met at your institution?  

 

Fully Partially Not at all 

Don’t 

know/not 
relevant 

a. Students with special educational needs  

Students with special education needs might need extra help at school because 

they have a disability or other face other challenges (such as depression) that 
makes it more difficult for them to learn. 

    

b. Students whose first language is different from the language of 

instruction or a dialect of this/these languages 

    

c. Students from minority ethnic groups 

A student that comes or is considered to come from a different ethnic group than 

biggest group in the country. An ethnic group is a group of people who have 
similar traditions, ancestors, languages, history, culture, religion, etc. 

    

d. Gifted students 

Gifted students are students who have special abilities for their age (e.g. 
intellectual, musical, or athletic) 

    

e. Socio-economically disadvantaged students 

Students who grow up in low-income families, and tend to have lower health and 
education outcomes than other groups. 

    

f. LGBTQI+ 

LGBTQI+ stands for Lesbian, Gay, Bisexual, Transgender, Queer and Intersex 
people. 

    

g. Female students     

h. Male students     

i. Students of minority religions 

Students whose religion is not very common in this country. 

    

j. Students from a migrant background 

Students who were born in a country that is different from the country in which 

they go to [school] or students with at least one parent who was born in another 
country 

    

k. Other [please specify] 

 

7.2 WBTYPE. To what extent do you agree with the following statements about your institution? 

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. The institution supports my academic well-being 
     

b. The institution supports my physical well-being 
     

c. The institution supports my material well-being 
     

d. The institution supports my psychological well-being 
     

e. The institution supports my social well-being 
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8. General information 

[Self-reflection: This section mainly matters to identify for possible statistical use of the responses and to 

provide external quantitative benchmarks to respondents. Statistics: In case of statistical treatment, this 

information will allow to provide background information about the respondent and establishment – and 

allow for correlational analysis.] 

8.1 EDULVL Which of the following best describes your educational programme? 

a. Post-secondary non-tertiary education        

b. Short-cycle tertiary education         

c. Bachelor’s or equivalent level         

d. Master’s or equivalent level         

e. Doctoral or equivalent level         

f. Other: _______ 

 

8.2 AGE How old are you?  

Age: _______ 

 

8.3 SEX What is your sex? 

a. Male             

b. Female            

c. Prefer not to answer          

d. Other: _______ 

 

8.4 EDULEV What is the highest level of schooling of your parents or guardians? 

a. Less than secondary school         

b. Secondary school graduate         

c. Vocational degree          

d. University degree          

e. Don’t know           

f. Other: _______ 
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Definitions 

 
Terminology 

 

 
Definition 

Diversity in Education Diversity in education is about the effort to include or involve people from 
a range of different social and ethnic backgrounds and of different 

genders, sexual orientations, etc. Diversity has a lot of different aspects 
and might be related to physical aspects and/or immaterial ones such as 
cultural practices, and makes sense according to the boundaries defined 

by groups of individuals. 

• Gifted students Gifted students are students who have been classified as having 
significantly higher than expected intellectual abilities given their age, with 

intellectual abilities assessed through psychometric tests of cognitive 
functioning and/or performance in classroom evaluations. Students can 

also be gifted in specific domains that are not strictly academic in nature, 
such as music. Some countries include giftedness among the conditions 

included in special education needs. 

• LGBTQI+ students The LGBTQI+ acronym refers to lesbian, gay, bisexual, transsexual, 
queer and intersexual people. The “+” is often added to include people 

who do not self-identify as heterosexual and/or cisgender but who would 
not apply the LGBTQI label to themselves either. Gender is a word that is 

used to talk about how people express masculine (traits most people 
think of as male) or feminine (traits most people think of as female) traits. 
It is commonly used for a person's sex (male or female) but this word only 

means someone's biology (body parts). Sexual orientation means who 
someone loves/is attracted to (of any gender) 

• Socio-economic status 
(socioeconomically disadvantaged 
students) 

Socio-economic status is to describe a person’s work experience and of 
an individual's or family's economic and social position as compared to 

others. Socio-economic disadvantage, in this context, consists of 
students who grow up in low-income families, and tend to have lower 

health and education outcomes than other groups. 

• Students from a migrant background People are considered to have a migrant background if they or at least 
one of their parents was born in a country that is different from the 

country in which they go to [school]. The term “students from a migrant 
background” will be used to include all students with an experience of 

migration, i.e. immigrants, asylum seekers, refugees, internally displaced 
peoples, etc. 

• Students from minority ethnic groups A student that comes or is considered to come from a different ethnic 
group than the majority population in the country. An ethnic group is a 
group of people who share characteristics that distinguish them from 
other groups such as a common set of traditions, ancestry, language, 
history, society, culture, nation, religion or social treatment within their 

residing area. 

• Students with special education needs 
(SEN) 

“Special education needs” is a term used in many education systems to 
characterise the range of needs of students affected by learning 
disabilities, physical impairments and/or who suffer from mental 

disorders. SEN are categorised into three, broad groups in this survey. 

o Learning Disabilities Learning disabilities are disorders that affect the ability to understand or 
use spoken or written language, do mathematical calculations, co-
ordinate movements, or direct attention. The most common Learning 
Disabilities are: Dyslexia, Dyscalculia, Dysgraphia, and Auditory 
Processing Disorder (APD). 

o Mental disorders Poor mental health can be both a consequence of lack of support for 
students experiencing disabilities and impairments, as well as a distinct 
medical condition hampering students’ academic progress and broader 

well-being. The most common mental health conditions affecting children 
in school include: developmental disorders, such as Attention Deficit 

Hyperactivity Disorder (ADHD), Autism Spectrum Disorder and Tourette’s 
Syndrome; Depressive Disorders; Anxiety Disorders; Disruptive, Impulse-

Control and Conduct Disorder (Oppositional defiant disorder - ODD, 
Conduct Disorder). 
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o Physical impairments Physical impairments affect the ability of individuals to access physical 
spaces due to reduced mobility or to access information that is delivered 
in specific ways: visual delivery for visual impairments and voice/sounds 
for hearing impairments. The most common physical impairments are: 
Mobility impairments, Visual impairments, and Hearing impairments. 

Student well-being The project focuses on different dimensions of individual student well-
being: academic, psychological, social, physical and material well-being. 
Well-being means how you feel about yourself and your life. Have good 

well-being usually means being comfortable, healthy, or happy. 

• Academic well-being The academic dimension of students’ well-being refers to the skills and 
foundations students have to participate effectively in today's society, as 
lifelong learners, effective workers and engaged citizens. It comprises 

students’ proficiency in academic subjects, their ability to collaborate with 
others to solve problems and their sense of mastery in-school subjects. It 
incorporates actions and behaviours that may promote the acquisition of 
knowledge, skills or information that may aid them when they are faced 

with new, complex ideas and problems. 

• Material well-being Material resources make it possible for families to better provide for their 
children’s needs and for schools to support students’ learning and healthy 
development. Households who live in poverty find it difficult to ensure that 
their children have access to the educational and cultural resources they 

need to thrive in school and to realise their potential. 

• Physical well-being The physical dimension of students’ well-being refers to students’ health 
status, safety and security, having the opportunity to engage with others 
and not to be limited by physical barriers in access and mobility. It also 
encompasses the ability to exercise and adopt healthy eating habits. 

• Psychological well-being The psychological dimension of student well-being includes students’ 
evaluations and views about life, their engagement with school, the 

extent to which they have a sense of agency, identity and empowerment, 
and having the possibility of developing goals and ambitions for their 

future. 

• Social well-being The social dimension of students’ well-being refers to the quality of their 
social lives including their relationship with their family, their peers and 
their teachers (positive or negative), and how they perceive their social 

life in school and beyond. 

Disadvantaged students Disadvantaged students tend to need extra support to overcome 
challenges they face for a variety of reasons, such as a minority 
background or identity, or being from poorer family backgrounds. 

Creativity Creativity means coming up with new ideas and solutions. It entails: 
• Making connections to other concepts and knowledge from the 

same or other disciplines; 
• Generating and playing with unusual or radical ideas; 

• Producing, performing, or envisioning a meaningful output that 
is personally novel; 

• Reflecting on the novelty of the solution and its possible 
consequences. 

Critical thinking skills Critical thinking means questioning and evaluating ideas and solutions. It 
entails: 

• Identifying and question  assumptions and generally 
accepted ideas or practices; 

• Considering several perspectives on a problem 
based on different assumptions; 

• Being able to consider other theories and 
perspectives. 

Staff Staff is defined as any employee of the [school]. 

Bullying Bullying is the repeated use of one’s strength or popularity to injure, 
threaten, or embarrass another person on purpose. Bullying can be 

physical, verbal, or social. 
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Annex 5.D. Self-reflection survey on equity and 
innovation: Secondary students 

This Annex presents the survey questionnaire to be answered by 

secondary education students (if the survey is carried out in secondary 

education). The previous Annex presents the questionnaire for higher 

education students. The questionnaire can (and should) be adapted to the 

local context (in line with the adaptation of the other questionnaires 

targeting other stakeholders in the institution). The scope of the inequity 

issues can be adapted to the local context and the age of the targeted 

students, although it is better to keep it as broad as possible. 
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Description 

This is a module with questions around innovation and equity at [schools]. Its purpose is to help promote 

self-reflection within a [school] to think about how new ideas influence equity, and how they could help 

equity. The main goal is to learn more about the strengths and weaknesses of how your [school] 

approaches equity, and to become a first step to conversations at [school] to think more about improving 

equity through new ideas. This version is specific to “STUDENTS”. The data collected in this survey is 

treated confidentially. Data from the school leader, student, and teaching staff survey will be matched, but 

collected data will be treated anonymously. 

 

All terms in [brackets] should be adapted to terms appropriate for the level of schooling, and country 

context. 

 

Note for administrators of the survey: 

- The terms in this survey are explained and defined to help students filling out the survey understand 

them as best as possible. However, it is possible that students may need to discuss the meaning 

of these concepts in the context of this survey  or have further questions. As such, it might be 

helpful to have teachers (or other administrators) present to answer any questions students may 

have.  

- There are some resources that might help this process, such as: 

• Some images and explanation to help understand the concept of equity, and the difference 

between equity and equality: 

https://www.mentalfloss.com/article/625404/equity-vs-equality-what-is-the-

difference  

 

 
Terminology 

 

 
Definition 

Equity in education Equity in education means that everyone can achieve their potential in 
school, no matter who they are or where they come from (no matter, for 

example, their gender, ethnic background, or whether they or their parents 
come from this country or another country). Equity means making sure 

that the school considers what people’s needs are when deciding how to 
treat them. This is not the same as everyone getting the “same” - because 

people have different needs. Equity means that everyone has a similar 
chance to succeed. This website has some more information and images 

that can help explain what equity means: 
https://www.mentalfloss.com/article/625404/equity-vs-equality-what-is-the-difference 

PART I - Diagnosis 

1. Innovation need and diagnosis 

1.1 TARGETIMP. In your [school], which three groups of students do you think need more support to 

improve educational equity among students in the next two years? (Please select three of the options 

below) 

https://www.mentalfloss.com/article/625404/equity-vs-equality-what-is-the-difference
https://www.mentalfloss.com/article/625404/equity-vs-equality-what-is-the-difference
https://www.mentalfloss.com/article/625404/equity-vs-equality-what-is-the-difference
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Equity means treating everyone according to their needs – this means not everyone gets the “same” but rather means making 

sure everyone has a similar chance to succeed in [school] – for example, academically or socially. 

Further definitions of these terms are included at the end of the survey. 

 

a. Students with special education needs        

Students with special education needs might need extra help at school because they have a disability or other face other 

challenges (such as depression) that makes it more difficult for them to learn.  

b. Students whose first language is different from the language (mostly) spoken in the [school] or a 

dialect of this/these languages         

c. Students from minority ethnic groups        

A student that comes or is considered to come from a different ethnic group than biggest group in the country. An ethnic group is 

a group of people who have similar traditions, ancestors, languages, history, culture, religion, etc. 

d. Gifted students           

Gifted students are students who have special abilities for their age (e.g. intellectual, musical, or athletic)  

e. Students from poorer families         

f. LGBTQI+ students          

LGBTQI+ stands for Lesbian, Gay, Bisexual, Transgender, Queer and Intersex people. 

g. Female students          

h. Male students           

i. Students of minority religions         

Students whose religion is not very common in this country 

j. Students from a migrant background        

Students who were born in a country that is different from the country in which they go to [school] or students with at least one 

parent who was born in another country 

k. Other groups of students: [please describe]  

 

1.2 INNOVDIAG. Do you think changing any of the following things could help students with learning 

difficulties or with more disadvantages at your [school]?  

Disadvantaged students might face extra challenges because they come from, for example, a minority background or identity, or 

from poorer family backgrounds.  

 

Yes No 

Don’t 

know/not 
relevant 

a. The way [teachers] teach    

b. The way we are assessed    

c. [School] rules (discipline, etc.)    

d. The way [school] communicates with students or parents    
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e. The type of support [school] gives students    

f. After-school tutoring    

g. Mandatory peer-learning groups within the school    

h. Access to the internet for all    

i. Other (please specify)    

 

1.3 PSTINN. Did your [school] change any of the following in the last two years to better help or include 

disadvantaged students 

Disadvantaged students might face extra challenges because they come from, for example, a minority background or identity, or 

from poorer family backgrounds. 

 

Yes No 

Don’t 

know/not 

relevant 

a. The way [teachers] teach    

b. The type of assignments    

c. [School] rules (e.g. discipline)    

d. The way the [school] communicates with students or parents/custodians    

e. The type of support the [school] gives students    

f. After-school tutoring    

g. Mandatory peer-learning groups within the school    

h. Access to the internet for all     

i. Other (please specify)    

 

 

1.4 FLALRC. In the last year, have [teachers] introduced (new) teaching and learning practices in the 

following areas: 

 

Yes No 

Don’t 

know 

a. New ways to do assignments and assessments    

b. Encouraging students to try different kinds of learning methods    

c. Using different teaching methods (for example, explaining things in different 

ways) 

   

d. A focus on developing creativity 

Creativity means coming up with new ideas and solutions 

   

e. A focus on developing critical thinking  

Critical thinking means questioning and evaluating ideas and solutions 
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f. Collaborative projects in [class]     

1.5 INOINP Does your [school] ask you to give feedback in the following ways before introducing new 

activities, rules, processes or materials?  

Please select all that apply. 

a. Surveys or filling out a form         

b. Focus groups           

A focus group is a group interview with a small number of people. This group interview helps understand how people feel or what 

they think about certain topics.  

c. Pilot testing           

A pilot test is a test of new activities, rules, processes or materials with a (small) group of people. The pilot test helps to understand 

if and how these changes would work (for example, how much they would cost, how long they would take etc.) The main purpose 

is to improve on the new activities, rules, processes or materials before introducing them to the whole [school]. 

d. Give written feedback           

e. Discussing it in [class]          

f. I am never asked to provide feedback on new activities, rules, processes or materials  

1.6 INEVAL Does your [school] ask you to give feedback in the following ways after introducing new 

activities, rules, processes or materials? Please select all that apply 

g. Surveys or filling out a form         

h. Focus groups           

A focus group is a group interview with a small number of people. This group interview helps understand how people feel or what 

they think about certain topics. 

i. Pilot testing           

A pilot test is a test of new activities, rules, processes or materials with a (small) group of people. The pilot test helps to understand 

if and how these changes would work (for example, how much they would cost, how long they would take etc.) The main purpose 

is to improve on the new activities, rules, processes or materials before introducing them to the whole [school].  

j. Give written feedback           

k. Discussing it in [class]          

l. I am never asked to provide feedback on new activities, rules, processes or materials  

PART II - Practices 

2. Teaching and learning  

2.1 STABEH. To what extent do you agree with the following statements about your [teachers] 

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. [Teachers] care about my learning 
     

b. [Teachers] encourage me to work hard 
     

c. [Teachers] encourage me to ask questions and participate in 

discussions 
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d. [Teachers] really listen to what I have to say 
     

e. [Teachers] treat all students the same 
     

f. [Teachers] pay attention to students according to their learning 

needs 
     

g. [Teachers] provide more support to students who need more 

attention 
     

 

 

2.2 CLAENV. To what extent do you agree with the following statements about your [studies]. 

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. There are opportunities in [class] to talk about poverty and 

inequity 

Inequity means that your chance to succeed in [school] or in the community or 
country is related to your background, such as how much money your family has 
or the colour of your skin.  

     

b. There are opportunities in [class] to talk about different forms of 

diversity (gender, ethnicity, sexual orientation, disability, etc.) 

Gender is a word that is used to talk about how people express masculine traits 

(traits most people think of as male) or feminine traits (traits most people think of 
as female) Gender is often mistakenly used for a person's sex (male or female) 
but this word only means someone's biology (body parts. 

Sexual orientation means who someone loves/is attracted to (of any gender) 

Ethnicity refers to the group someone is a part of that shares a common language, 
traditions, ancestry, history, and so forth. 

     

c. [Teachers] use positive examples of ethnicities, cultures, and 

backgrounds that are like mine 

Ethnicity is defined under item b. 

     

d. I see myself as a valuable member of the [classroom] 
     

e. I have chances to help decide what is best for the [class] or 

[school] 
     

f. I feel unable to share my views in [class] related to my 

background 
     

g. I feel that few teachers and students understand people with my 

background 
     

 

2.3 POVINC. To what extent do you agree with the following statements about access to teaching and 

learning at your [school]. 

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. Students can participate in all [school] activities regardless of 

how rich their parents/guardians are 
     

b. All students in my [school] have the same opportunities in their 

life 
     

c. Students whose parents/guardians have less money still get all 

the [school] supplies they need 
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3. School environment  

3.1 DISPOL. To what extent do you agree with the following statements about [school] rules and 

disciplinary actions? 

 

Strongly 

agree Agree Disagree 
Strongly 

Disagree 

Don’t 

know 

a. Students are treated the same when they break the rules at this 

[school] 
     

b. I know I would receive the same punishment as others for 

breaking [school] rules 
     

c. Teachers try to prevent discipline problems in class 
     

d. When students break rules, the school prefers to find ways to 

repair harm done and improve/repair relationships (for example 

with referrals to school counsellors, meetings with students and 
parents, compensation for injury or loss, and community service) 

     

 

3.2 BULPOL. Please indicate to what extent you agree with the following statements about bullying and 

harassment.  

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. The [school] takes appropriate action if an incident is reported to 

them 
     

b. Students at this [school] will do something when they see 

bullying or harassment 
     

c. [Teachers] or other [faculty] at this [school] will do something 

when they see bullying or harassment 
     

d. Teachers or other faculty at this school will intervene if they hear 

negative comments on poverty, ethnicity, gender, sexual 
orientation or religion. 

Gender is a word that is used to talk about how people express masculine traits 
(traits most people think of as male) or feminine traits (traits most people think of 
as female) Gender is often mistakenly used for a person's sex (male or female) 

but this word only means someone's biology (body parts. 

Sexual orientation means who someone loves/is attracted to (of any gender) 

Ethnicity refers to the group someone is a part of that shares a common language, 
traditions, ancestry, history, and so forth. 

     

e. Staff in this school would never make or approve negative 

comments on poverty, ethnicity, gender, sexual orientation or 
religion. 

See definitions of these terms under d.  

     

PART III – Inclusive education 

4. Inclusive institutional environment 

4.1 WBSUPP. Do you agree that the following groups of students are supported well at your [school]?  

[definitions of these terms are included at the end of the survey] 
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Strongly 

Agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know/not 

relevant 

a. Students with special educational needs 

Students with special education needs might need extra help at 

school because they have a disability or other face other challenges 
(such as depression) that makes it more difficult for them to learn. 

     

b. Students whose first language is different from the 

language of instruction or a dialect of this/these 

languages 

     

c. Students from ethnic minority groups 

A student that comes or is considered to come from a different ethnic 

group than biggest group in the country. An ethnic group is a group 

of people who have similar traditions, ancestors, languages, history, 
culture, religion, etc. 

     

d. Gifted students 

Gifted students are students who have special abilities for their age 
(e.g. intellectual, musical, or athletic) 

     

e. Students from poorer families      

f. LGBTQI+ students 

LGBTQI+ stands for Lesbian, Gay, Bisexual, Transgender, Queer 

and Intersex people. 

     

g. Female students      

h. Male students      

i. Students of minority religions 

Students whose religion is not very common in this country. 

     

j. Students from a migrant background 

Students who were born in a country that is different from the country 
in which they go to [school] or students with at least one parent who 

was born in another country 

     

k. Other (specify) 

 

4.2 WBTYPE. To what extent do you agree with the following statements about your [school]? 

 

Strongly 

agree Agree Disagree 

Strongly 

Disagree 

Don’t 

know 

a. The [school] supports me academically      

b. The [school] supports my physical health      

c. The [school] supports me emotionally      

d. The [school] supports me socially      

5. General information 

5.1 YEAR What year of study are you in? 

Year: _______ 

5.2 AGE How old are you? 

Age: _______ 
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5.3 SEX What is your sex? 

a. Male             

b. Female             

c. Prefer not to answer          

d. Other (please specify): _______ 

 

5.4 EDULEV What is the highest level of schooling of your parents or guardian(s)? 

a. Less than secondary school         

b. High school graduate          

c. University degree          

d. Don’t know           
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Definitions 

 
Terminology 

 

 
Definition 

Diversity in Education Diversity in education is about the effort to include or involve people from 
a range of different social and ethnic backgrounds and of different 

genders, sexual orientations, etc. Diversity has a lot of different aspects 
and might be related to physical aspects and/or immaterial ones such as 
cultural practices, and makes sense according to the boundaries defined 

by groups of individuals. 

• Gifted students Gifted students are students who have special abilities for their age (e.g. 
intellectual, musical, or athletic). 

• LGBTQI+ students The LGBTQI+ acronym refers to lesbian, gay, bisexual, transsexual, 
queer and intersexual people. The “+” is often added to include people 

who do not self-identify as heterosexual and/or cisgender but who would 
not apply the LGBTQI+ label to themselves either. Gender is a word that 
is used to talk about how people express masculine (traits most people 

think of as male) or feminine (traits most people think of as female) traits. 
It is commonly used for a person's sex (male or female) but this word only 

means someone's biology (body parts). Sexual orientation means who 
someone loves/is attracted to (of any gender) 

• Students from a migrant background People are considered to have an immigrant background or to have an 
immigrant-heritage if they or at least one of their parents was born in a 

country that is different from the country in which they go to [school]. The 
terminology “students from a migrant background” will be used for all 

students with an experience of migration, i.e. immigrants, asylum 
seekers, refugees, internally displaced peoples, etc. 

• Students from minority ethnic groups A student that comes or is considered to come from a different ethnic 
group than the majority population in the country. An ethnic group is a 
group of people who share characteristics that distinguish them from 
other groups such as a common set of traditions, ancestry, language, 
history, society, culture, nation, religion or social treatment within their 

residing area. 

• Students with special education needs 
(SEN) 

“Special education needs” is a term used to describe the broad range of 
needs of students affected by learning disabilities, physical impairments 
and/or who suffer from mental disorders. SEN are categorised into three 

broad groups in this survey. 

• Learning Disabilities Learning disabilities are disorders that affect the ability to understand or 
use spoken or written language, do mathematical calculations, co-

ordinate movements, or direct attention. The most common Learning 
Disabilities are: Dyslexia, Dyscalculia, Dysgraphia, and Auditory 

Processing Disorder (APD). 

• Mental disorders Poor mental health can be both a consequence of lack of support for 
students experiencing disabilities and impairments, as well as a distinct 
medical condition hampering students’ academic progress and broader 

well-being. The most common mental health conditions affecting children 
in school include: developmental disorders, such as Attention Deficit 

Hyperactivity Disorder (ADHD), Autism Spectrum Disorder and Tourette’s 
Syndrome; Depressive Disorders; Anxiety Disorders; Disruptive, Impulse-

Control and Conduct Disorder (Oppositional defiant disorder - ODD, 
Conduct Disorder). 

• Physical impairments Physical impairments affect the ability of individuals to access physical 
spaces due to reduced mobility or to access information that is delivered 
in specific ways: visual delivery for visual impairments and voice/sounds 
for hearing impairments. The most common physical impairments are: 
Mobility impairments, Visual impairments, and Hearing impairments. 

Student well-being The project focuses on different dimensions of individual student well-
being: academic, psychological, social, physical and material well-being. 
Well-being means how you feel about yourself and your life. Have good 

well-being usually means being comfortable, healthy, or happy. 

Disadvantaged students Disadvantaged students tend to need extra support to overcome 
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challenges they face for a variety of reasons, such as a minority 
background or identity, or being from poorer family backgrounds. 

Creativity Creativity means coming up with new ideas and solutions. It involves: 
• Making connections to other concepts and knowledge from 

the same or other disciplines; 
• Generating and playing with unusual or radical ideas; 

• Producing, performing, or envisioning a meaningful output 
that is personally novel; 

• Reflecting on the novelty of the solution and its possible 
consequences. 

Critical thinking skills Critical thinking means questioning and evaluating ideas and solutions. It 
means: 

• Identifying and question assumptions and generally 
accepted ideas or practices; 

• Considering several perspectives on a problem based 
on different assumptions; 

• Being able to consider other theories and 
perspectives. 

Bullying Bullying is the repeated use of one’s strength or popularity to injure, 
threaten, or embarrass another person on purpose. Bullying can be 

physical, verbal, or social. 
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Annex 5.E. Post-survey workshop on innovation 
and equity: From self-reflection to action 

This Annex proposes some ideas for the organisation of a workshop that 

will allow everyone to compare and confront their views with others, have a 

collective reflection at the institutional level. This input could then be 

followed up by an action plan designed by institution leaders and other 

stakeholders to change or improve their current practices geared to 

improve equity within the educational institution – or introduce new ones.  

 

Post-survey workshop 

This workshop is created as part of the self-reflective surveys on innovation for equity in education. A self-

reflection exercise comprising of students, teaching staff and school leaders likely brings up expected and 

unexpected challenges and opportunities, hence, the workshop is a proposed second phase to engage 

with such views. Primarily this workshop provides an opportunity to have a structured discussion about 

these insights and potential avenues to delve deeper into root causes, brainstorm on areas and pathways 

for improvement, and formulate plans to exact change. Additionally, the workshop also serves as an 

opportunity to have an open discussion with stakeholders at the school to be heard and engage in one of 

the major challenges in education: equity.  

The workshop is intended to take about half a day to run, and would need a couple facilitators who take 

the lead in organising and guiding participants through the process. There are a number of open questions 

provided below that could serve as a guidance to exploring the challenges and opportunities around 

educational equity at your [school]. The results of these brainstorming questions below should then 

become departure point of innovations or policies implemented at your [school]. Given the exploratory 

state of this proposed workshop, further workshops could be held to continue discussions or delve deeper 

into actionable plans to improve equity at the [school]. 

This document comprises of two sections. The first section outlines several relevant areas to consider for 

the organisation of a half-day introductory workshop and gives some examples of activities that [schools] 

could use, further elaborate or modify. The second section discusses pathways to continue the work from 
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the first workshop in further meetings. Moreover, this document will also outline guidance for the workshop 

organisers in terms of the planning and set-up of the workshop activities. 

It is key to keep in mind that the outlined proposal should be matched the context and needs at your 

[school] and may need to be tweaked. The terms used in this document may need to be explained or fit to 

the cultural, country or school context as well. The examples of activities below are organised by topic as 

covered in the self-reflection survey. These suggestions might serve as building blocks or points of 

departure. You might want to ask further questions, adapt them, or only focus your workshop on areas that 

require more attention at your [school]. Please note that timings are indicative as they depend on the size 

of the group of participants. 

The introductory workshop 

1.1. Pre-workshop considerations 

There are a couple factors to keep in mind when setting up the workshop. Importantly, the workshop should 

be run with ample, undisturbed time – preferably as an afternoon. Participation should be voluntary but 

encouraged, for example, by ensuring that it does not clash with class preparation, review of student work, 

or exam preparation time. During the workshop, it will be helpful to have a space where it is both possible 

to address all participants, and have smaller breakout groups for discussion. These breakout groups could 

sit anywhere, but particular consideration should be given to not sit them too close to each other. These 

discussions should be independent and open. 

To help ensure the ideas are as free-flowing as possible, it is key to mention to participants that normal 

hierarchy need not apply. Student and staff contributions should not be adapted or withheld due to 

concerns over how their managers (or teachers) might perceive them. To ensure this, we encourage the 

first round of breakout groups to be in-group (e.g. only students, (teaching) staff, or [school] leadership) to 

get a strong set of brainstormed suggestions. The second round of breakout groups, however, should take 

place in mixed groups, and for this exercise the open environment is key to stress and establish. 

In trying to invite participants, it is also advisable to go beyond “usual suspects” for participation. Not only 

(teaching) staff and students who usually participate, e.g. through student council or school councils should 

be encouraged. The discussions about equity will benefit from a diverse set of participants. Hence, inviting 

a wide variety of students and (teaching) staff is key. Participation might be encouraged in manners 

appropriate to the context of the [school] – for example by finding a way for students to put participation 

on their CV or college applications, by offering refreshments, or by counting (teaching) staff participation 

as working hours or overtime. On top of this, finding the right time of day and the right time in the semester 

is important. It might also help to personally invite some students and (teaching) staff who might have 

interesting ideas but are not often represented in official settings. 

1.2. The workshop proceedings 

During the workshop, it might be necessary to talk about the concepts that are included in the workshop. 

There are definitions of these concepts included in the self-reflection surveys, but some of these might be 

quite conceptual and benefit from further discussion of explanation.  

Given the varied discussion topics in this workshop, it might be advisable to let participants choose their 

topics for both activities. Keeping in mind a relatively equitable division between groups, you could invite 

people who you know have an interest in specific topics as well. If it looks like interest-based grouping will 

create groups too skewed in size, you can also see if some participants are willing to redistribute 

themselves. You can of course also decide to divide people into groups yourself if you feel this would 

contribute to a smoother running of the workshop, and/or save time.  
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Participants may be divided into groups of about five to seven participants. Smaller than that may reduce 

the input in the discussions, but groups larger than seven is likely to result in some participants taking a 

back seat. Given the importance of an inclusive approach to this topic, it is key to ensure each participant 

gets the opportunity to voice their opinions.  

The groups for the second, in-depth activity should come from the brainstorm groups covering those topics. 

Groups can divide their own team members across these topics, but moderators or administrators can also 

take on this role of they prefer. The benefit of allocating people in this way is that they can bring their group 

discussion to the in-depth conversation. 

As preparation for the workshop activities, it is important to ensure a couple things are available to 

participants in the breakout groups, namely:  

- large whiteboards to write on and/or large sheets of paper. It is preferable that each topic is 

documented separately so that it can be used as input for the second round of activities 

- Sticky notes might be helpful in ordering some of the processes in activity 2 

- Markers, preferably in different colours, to help participants write and colour code if they like 

Workshop content 

Throughout the workshop a couple key things should be kept in mind. First, there might need to be multiple 

administrators to answer any questions or help groups as they are stuck. Groups are supposed to run their 

brainstorm or activities themselves: including the division of labour (e.g. by asking someone to write, 

perhaps ask somebody to keep an eye on moderating). However, given the difficulty of some of the 

concepts at the heart of these discussions, it is good to have some help available if participants need it.  

Secondly, it is key to emphasise that there is no bad idea as part of this discussion. People can provide 

whatever suggestions they want, as the purpose is to think collectively about these topics and good ideas 

can come from anybody.
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2.1. Workshop introduction 

Opening activities aim at participants getting to know each other, and feeling comfortable to share views 

among each other, getting a sense of the motivations to participate, and outlining the context of the 

discussion in the [school] based on the results of the self-evaluation survey. These activities can be of 

various types (a web search using the keywords “icebreaker” or “warm up activities” allows finding a wide 

range of such activities). Some examples of opening activities are presented below. 

 

Opening activities can be followed by a general presentation of the project and the results of the first stage 

of the self-reflection on equity: the survey.   

 

 

Time Session Description 

15 to 45 
minutes 

Getting to know 
each other 
(particularly 
relevant when 
participants do 
not know each 
other well and for 
large groups) 

Icebreaker example: ask participants to present themselves to the 
group by answering a number of questions, such as your 
motivation to join the workshop, your position and focus in the 
school e.g. courses taught or followed.). Original questions could 
be used to create a friendly and informal climate, these can be 
related to the topic of the workshop, but not necessarily: 
- Can you introduce yourself and state one thing the others do not 
know about you? 
- What were the 3 cities that you most liked to visit and why? 
- What are your main expectations with regard to this exercise to 
work on equity at your [school]? 
- What is one key takeaway you have from filling out the self-
reflective survey? 
- Which single word would best describe your vision of equity? 

 

 

Time Session Description 

20 
minutes 

Context of the 
workshop 

• Explanation of the purpose of the survey and workshop, why the 
[school] participates, and what the goals are from the [school]’s 
perspective.  
• Presentation of the results from the self-reflection survey. These 
results should mainly focus on the general results, but it might be 
important to also highlight some surprising outliers.  
 

 

 

Time Session Description 

10 
minutes 

Explanation of the 
workshop 
proceedings 

• Outline the content of the workshop, namely: a first brainstorm 
on the different areas surrounding equity as covered in the survey, 
and then in-depth discussion about proposed changes or 
solutions. 
• As a reminder, the topics covered in the survey are the following:  

(1) Main achievements of school around improving equity 

(2) Teaching staff support for disadvantaged students 
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(3) The role of administrative practices in equity 

(4) Student support practices to improve equity 

(5) Knowledge sharing and learning practices for equity  

(6) Overcoming obstacles to improving equity 

(7) Possible improvements to facilities, space usage or 

software 

(8) The process of introducing changes to improve equity 

(9) Well-being of disadvantaged students 

• Question and answer with participants 

 

2.2. Workshop activities 

The workshop activities are intended to serve as moments to brainstorm about the questions and topics 

contained in the survey. These activities are meant to be open and inclusive – good ideas can come from 

any source. The first round of these activities are to brainstorm ideas in groups, and the second will be to 

deep-dive into the suggestions that came up in the brainstorm, specifically around the process that could 

be followed, the necessary elements to make it successful, and so forth. A couple of these questions will 

be geared specifically to teaching staff, school leaders and administrative staff, and as such, students do 

not need to be represented in those groups. However, including them is not a problem and may provide 

the benefit of outside perspective.  

 

The topics, and associated questions are listed below. Questions that are not key for students to participate 

in are colour coded in yellow.  

(1) What do you see as the main achievements of your [school] to improve equity in the past 2 years?  

 

Time Session Description 

1 hour 
Brainstorm 
on the key 
survey topics 

• For this activity, it is helpful to divide participants into groups: 
these groups should be uniform, namely, student-groups, teaching 
staff groups, and groups of school leaders and administrative staff. 
These groups do not need to be very large. 
• The size of the participant group should determine how the topics 
are divided. You could choose to allocate three topics per group or 
two topics per group. Three might be a more efficient use of time, 
but if you feel the topics may benefit from longer discussion (e.g. 
due to very rich survey results), two topics might be the better 
choice. If there are enough participants, you could try to double up 
on topics (i.e. each topic gets covered by two groups). In the last 
case, it would be wise to stratify topics by ensuring two groups do 
not cover the same set of topics (e.g. not two groups covering topic 
1, 2, and 3). 
• The best use of this hour is to use 20 minutes per topic. 
• It might be preferable to let participants choose the topic groups 
they’d like to join, but if it looks like groups might be too skewed in 
size, you might need to redistribute some participants. Of course, 
you can also allocate groups if you feel that will make the process 
more smooth.  
• It is recommended to give participants a board to write on or have 
large sheets of paper with sticky notes or markers.  
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(2) Do you have ideas for how to support teaching staff to further personalise their teaching and 

learning to the needs of disadvantaged students?  

 

(3) Which administrative practices could be changed to contribute to educational equity within your 

[school] (admission, school discipline, student guidance and counselling, etc.)?  

 

(4) Which of your student support practices could you change to further equity in your [school] by 

creating a learning environment wherein all kinds of students with diverse personal backgrounds, 

abilities, characteristics and identities safely interact? 

 

(5) Which knowledge and learning practices could you change or introduce to make information about 

effective practices continuously shared within your [school] and make other staff reflect on how 

their practices could improve educational equity? These effective practices should mainly centre 

on how to improve the academic learning and well-being of students with special education needs, 

low socio-economic status or minority backgrounds. 

 

(6) How could you overcome some of the current obstacles that limit your ability to introduce new 

practices to improve educational equity?  

 

(7) Are there additional improvements to the [school]’s facilities, new uses of the space or new types 

of equipment or software that could better meet the needs of some disadvantaged students or 

allow for more activities to support equity and inclusion?  

 

(8) What actions do you think are needed to improve processes through which new practices, new 

forms of support or new materials are proposed in your [school]?  

 

(9) Are there additional improvements to the [school]’s programmes and other support towards the 

well-being of specific groups, or of specific types of well-being that could improve equity and 

inclusion? 

 

Time Session Description 

1 hour 

In-depth 
discussion of 
improvement 
strategies 

• After the brainstorm from activity one, collect the suggestions per 
topic. These will form the basis of in-depth discussion in this 
activity  
• Create mixed groups of students, teaching staff, administrative 
staff and school leaders around topics. Each group should focus on 
one topic if possible. In large groups, you may make bigger groups 
or make two groups per topic. In case of very small participant 
numbers, you may choose to focus only on topics with particularly 
rich discussions in activity 1 and/or with particularly striking insights 
from the survey.  
• For these discussions it is key to have material to write on. Try to 
nominate a note-taker per group or give them recording devices. 
Moreover, each group should have a whiteboard or a large sheet of 
paper to write on, e.g. using sticky notes or markers.  
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It is possible that you do not manage to discuss all suggestions from the brainstorm – that is ok. However, it is important not to 

dismiss ideas before thinking through them using this process. Perhaps not all ideas are feasible, but talking through where issues 

might lie might bring about alternative solutions, help adapt ideas, provide context as to why things are not possible or even just 

spark an interesting conversation on the topic.   

The questions at the heart of this exercise are listed below. Questions that are not key for students to 

participate in are colour coded in yellow. 

(1) This activity builds on the ideas for how to support teaching staff to further personalise their 

teaching and learning to the needs of disadvantaged students from the brainstorm, but you can 

also use new ideas you may have while working on this. Looking at these ideas, consider the 

resources at [school] (staff, learning materials, budget, time) – what would these ideas require? 

How could these resources be used realistically to put these ideas into practice? Would these 

ideas be implementable in the next year, or would they require a longer-term plan?  

 

(2) This activity builds on the ideas for changes in administrative to contribute to educational equity 

within your [school] (admission, school discipline, student guidance and counselling, etc.) from the 

brainstorm, but you can also use new ideas you may have while working on this. Looking at these 

ideas, try to consider how these practices can be changed in practice, what is necessary to change 

them, and what the implications of those changes may be. Try to think of how to make (some of) 

these changes happen in the next year. How could these processes be further improved over 

time? What sequence of actions would need to be taken? Which changes would take longer?  

 

(3) This activity builds on the ideas for changes in student support practices to further equity in your 

[school] by creating a learning environment wherein all kinds of students with diverse personal 

backgrounds, abilities, characteristics and identities safely interact. These ideas will stem from the 

brainstorm, but you may also use new ideas you have while working on this. While thinking through 

these topics, think of the resources that would be required for these changes – what is available 

at the school and how could this be used to exact these changes? Are there any new resources 

needed? What is necessary at the school to implement these support practices – try to think of 

these as a list of things that need to happen (put into order). Try to think of how to make (some of) 

these changes happen in the next year. How could these processes be further improved over 

time? What sequence of actions would need to be taken? Which changes would take longer? 

 

(4) This activity builds on the ideas for changes in or the introduction of knowledge and learning 

practices to make information about effective practices continuously shared within your [school] 

and make other staff reflect on how their practices could improve educational equity. These ideas 

will stem from the brainstorm, but you may also use new ideas you have while working on this.  

While thinking through these topics, think of the resources that would be required for these 

changes – what is necessary to improve the knowledge flows and learning opportunities at this 

[school]? Are there any new resources needed? How can the resources at [school] be used more 

effectively? Are there changes in rules or processes that may help with this? What is necessary at 

the school to implement these changes – try to think of these as a list of things that need to happen 

(put into order). Try to think of how to make (some of) these changes happen in the next year. 

How could these processes be further improved over time? What sequence of actions would need 

to be taken? Which changes would take longer? 
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(5) This activity builds on the ideas on how to overcome some of the current obstacles that limit your 

ability to introduce new practices to improve educational equity. These ideas will stem from the 

brainstorm, but you may also use new ideas you have while working on this. While thinking through 

these topics, think of the resources that would be required for these changes – what is necessary 

to reduce obstacles to introduce new practices around equity at this [school]? Are there any new 

resources needed? How can the resources at [school] be used more effectively? Are there 

changes in rules or processes that may help with this? What is necessary at the school to 

implement these changes – try to think of these as a list of things that need to happen (put into 

order). Which changes could already be implemented right now? How could these processes be 

further improved over time? What sequence of actions would need to be taken? Which changes 

would take longer? 

 

(6) This activity builds on the ideas for additional improvements to the [school]’s facilities, new uses 

of the space or new types of equipment or software that could better meet the needs of some 

disadvantaged students or allow for more activities to support equity. These ideas will stem from 

the brainstorm, but you may also use new ideas you have while working on this. While thinking 

through these topics, think of the resources that would be required for these changes – what is 

necessary to improve facilities, find alternative uses for the space or introduce new types of 

equipment or software for better equity at this [school]? Are there any new resources needed? 

How can the resources at [school] be used more effectively? What is necessary at the school to 

implement these changes – try to think of these as a list of things that need to happen (put into 

order). Which changes could already be implemented right now? How could these processes be 

further improved over time? What sequence of actions would need to be taken? Which changes 

would take longer? 

 

(7) This activity builds on the ideas for improvements to processes through which new practices, new 

forms of support or new materials are proposed in your [school]. These ideas will stem from the 

brainstorm, but you may also use new ideas you have while working on this. Group your ideas by 

type of action and by ease of implementation. While thinking through these topics, think of the 

resources that would be required for these changes – what is necessary to improve the process 

through which to propose new solutions at this [school]? Are there any new resources needed? 

How can the resources at [school] be used more effectively? What is necessary at the school to 

implement these changes – try to think of these as a list of things that need to happen (put into 

order). Which changes could already be implemented right now? How could these processes be 

further improved over time? What sequence of actions would need to be taken? Which changes 

would take longer? 

 

(8) This activity builds on the ideas for additional improvements to the [school]’s programmes and 

other support towards the well-being of specific groups, or of specific types of well-being that could 

improve equity. These ideas will stem from the brainstorm, but you may also use new ideas you 

have while working on this. While thinking through these topics, think of the resources that would 

be required for these changes – what is necessary improve [school] programmes and other 

support to improve the well-being of disadvantaged students? Are there any new resources 

needed? How can the resources at [school] be used more effectively? What is necessary at the 

school to implement these changes – try to think of these as a list of things that need to happen 

(put into order). Which changes could already be implemented right now? How could these 

processes be further improved over time? What sequence of actions would need to be taken? 

Which changes would take longer? 
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2.3. Conclusion of the workshop 

The last activities should aim at concluding the workshop, reflecting on what has been learnt, answering 

remaining questions and discussing next steps. A room discussion can be a relevant format for this 

exercise.  

 

 

Time Session Description 

45 
minutes 

Plenary 
discussion 
of the 
activities   

• Each group will be asked to give a brief overview of their discussion 

in the second activity 

• Briefly detail two ideas you have run through the questions 

• What are the main takeaways from this discussion? 

• A general discussion about the workshop results 

• What have you learnt during this workshop? 

• Are there things you would personally like to continue to work on 

from this workshop? 

• What are direct “needs” to work on improving equity in your 

opinion? 

• This is also a moment to ask any additional questions participants 

may have  

 

Time Session Description 

15 
minutes 

Conclusion 
and next 
steps 

• A description by the administrators of what the [school] would like to 

do with the results: how will this work be taken forward? 

• A discussion of the process:  

• E.g. Did you like the format? Should any changes be 

implemented in possible future workshops? 

• Thanking the participants for their time and input, concluding the 

session, and collecting notes (or recording devices) to create a base 

of resources from this workshop. 

 

 

Guidance for recurring activities following this workshop (optional) 

In addition to the workshop, schools may want to continue these discussions in various ways. Different 

approaches can be considered to continue the work on improving equity based on the survey and 

workshop:  

 

o Follow-up meetings and workshops: additional workshops can be organised at regular intervals 

with participants to further consider avenues to improve on equity within the [school]. These 

workshops may centre around particular topics specifically, or may target particular stages of the 

process of changing practices, processes or materials at the [school]. Follow-up meetings and 
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workshops can also be a useful way to have varying participation (i.e. keep “registration” open) 

and ensure an inclusive approach to thinking through these issues. These workshops can also be 

an opportunity for feedback on the progress made by, for example, [school] leadership in carrying 

out some of the work that has come up during the survey and workshop. 

 

o Encouraging the emergence of a working group on improving equity: Another way to move forward 

with this work with continual input from a broader set of stakeholders is to encourage the creation 

of a working group. This could be an open call to ensure people can join who could not go to the 

workshop, but encouraging the participants in the workshop to join this working group is also key. 

Very important to keep in mind is to ensure a diverse set of people in the group, representation 

from all stakeholders, and a flat hierarchy. If [school] hierarchy is maintained in such a process, 

the risk is that the ideas will come from leadership only, which might limit buy-in and the 

effectiveness of the solutions for the target groups. Throughout this process, it might also help to 

seek consultation on intermediate outputs or plans from the larger community (including 

parents/guardians) to seek feedback and room for improvement. 
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