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Indicator C1. How much is spent per
student on educational institutions?

Highlights

e Across OECD countries, expenditure per student averages around USD 10 700 at the primary level,
USD 11 900 at secondary and USD 18 100 at tertiary level. This reflects the fact that higher levels of
education often require teachers to have more advanced qualifications and specialised knowledge
which are usually accompanied by higher salaries.

e Vocational education and training (VET) programmes, which often require specific equipment and
infrastructure, typically cost more per student than general programmes. On average across OECD
countries, expenditure per student is about USD 11 400 in general upper secondary programmes,
compared to about USD 13 200 in vocational programmes.

e On average expenditure per student in 2020, the first year of the COVID-19 pandemic, was similar to
that of 2019 (0.4% increase). However, some countries reported a notable increase in total expenditure

on primary to tertiary educational institutions per full-time equivalent student, such as Colombia (9.0%)
and Lithuania (13.7%).

Context

The objective of policy makers to expand access to educational opportunities and to provide high-quality
education can translate into higher costs which must be balanced against other demands on public
expenditure and the overall tax burden. As a result, the question of whether the resources devoted to
education yield adequate returns is featured prominently in public debate. Although it is difficult to assess the
optimal level of resources needed to prepare students for life and work in modern societies, international
comparisons of spending on educational institutions per student can provide useful reference points.

This Indicator provides an assessment of the investment in each student. Expenditure per student on
educational institutions is influenced by teachers’ salaries (see Indicator D3), pension systems, instructional
and teaching hours (see Indicator D4), the cost of teaching materials and facilities (see Indicator C6 in (OECD,
2022}17)), and the number of students enrolled in the education system (see Indicator B1). Policies to attract
new teachers, reduce average class sizes or change staffing patterns have also affected per-student
expenditure. In some countries expenditure on ancillary services and R&D can also have great influence on
the expenditure per student.
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Figure C1.1. Total expenditure per full-time equivalent upper secondary education student, by
programme orientation (2020)
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1. Data on upper secondary includes another level of education. Refer to the source table for more details.

2. Year of reference differs from 2020. Refer to the source table for more details.

Countries are ranked in descending order of the total expenditure per full-time equivalent student in all upper secondary education.

Source: OECD/UIS/Eurostat (2023), Table C1.1. For more information see Source section and Education at a Glance 2023 Sources, Methodologies
and Technical Notes (OECD, 2023p)).

StatlLink Sazrm https://stat.link/gytcrx

Other findings

Due to their hands-on nature, vocational programmes might be expected to have fewer students for
every teaching staff member than general programmes, and consequently greater expenditure per
student. However, the relationship is not easy to establish, especially because of complexities in
reporting consistent enrolment and expenditure data for the work-based part of vocational education.

Luxembourg stands out as the country with the highest expenditure across all programme orientations
at upper secondary level (over USD 26 000 per student), with both vocational and general education
receiving substantial funding. In contrast, Bulgaria, Chile, Colombia, Mexico and the Republic of
Turkiye spend less than USD 6 000 per full-time equivalent upper secondary education student.

The cumulative spending on each student between the age of 6 and the age of 15 adds up to a total
of around USD 112 000 on average across OECD countries. This varies considerably across member
and accession countries: Austria, Denmark, Iceland, Luxembourg and Norway spend over
USD 150 000 per student over these years, while the figure is less than USD 50 000 in Colombia,
Romania and Turkiye.
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Analysis

Overall expenditure per student on educational institutions

Annual expenditure per student on primary to tertiary educational institutions provides an assessment of the
investment made in each student. In 2020, the average annual spending per student from primary to tertiary
education in OECD countries as a whole was around USD 12 500. But this average masks a broad range of
spending across OECD countries. Annual spending per student ranged from around USD 3 200 in Mexico and
USD 4 500 in Colombia to over USD 26 800 in Luxembourg (Table C1.1). The drivers of expenditure per student
vary across countries and by level of education: in Luxembourg, for example, low ratios of students to teaching
staff and high teachers’ salaries at primary and secondary levels (see Indicator D3) are reflected in high levels of
expenditure per student. In contrast, Colombia has one of the highest ratios of students to teaching staff, which
tends to drive costs down (see Indicator D7). These differences can also be attributed to the diverse levels of
Gross Domestic Product (GDP) and national wealth, with Colombia and Luxembourg representing the opposite
ends among OECD countries (see Indicator C2).

Box C1.1. The challenges in collecting comparable expenditure data on general and vocational
education programmes across OECD member and partner countries

Reporting expenditure data on education is a complex task that requires countries to collect data from multiple
sources to accurately report on the financial resources allocated to different levels of education and
programme orientation. Obtaining accurate and comprehensive expenditure data for vocational education and
training (VET) poses various challenges across OECD countries that may affect the comparability of VET
expenditure statistics.

Some countries are not able to report spending by programme orientation, while others need to employ
various criteria and methodologies to divide expenditure between vocational and general education. These
take into account factors such as levels of education, programme types and enrolment figures. This box aims
to shed light on some of the challenges as well as the criteria employed by OECD countries for dividing
expenditure data by level of education and programme orientation.

Challenges associated with the institutional setting

One of the significant challenges in accurately splitting expenditure data between general and vocational
education is that teachers might teach in both programme orientations and at multiple levels within the same
educational institution. For instance, when teachers deliver courses in both general and vocational
programmes, allocating their salaries between these two orientations becomes a complex task. Expenditure
on salaries may not have a direct and clear demarcation between the time spent teaching in general education
and vocational education. A similar problem can arise when the same teachers are involved in teaching at
different levels of education. Countries may face difficulties in accurately allocating teachers’ salaries between
different levels of education when teachers are responsible for instruction in both lower and upper secondary
education.

In the case of vocational programmes, an additional difficulty arises when considering expenditure related to
work-based settings. While institutions report on students in vocational education, gathering information on
the expenditure incurred by the companies or organisations where they undertake their internships or
apprenticeships is more challenging. This relates for example to the expenditure on staff responsible for
training the apprentices in companies. The coverage of work-based expenditure varies from country to
country; less than half of countries report that the data they provide on VET each year partly or fully cover
expenditure related to work-based training (see Box C4.1).
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Individual country challenges to reporting VET expenditure

A common approach in reporting VET expenditure data is to estimate spending by programme orientation by
using enrolment figures to distribute expenditure between general and vocational education programmes.
Australia, Belgium, Chile, Denmark, Estonia, France, Germany, Latvia, Lithuania, New Zealand, Norway,
Spain and Sweden all report doing this at least to some extent.

In Canada and the United States, only vocational programmes at post-secondary non-tertiary or short-cycle
tertiary level are typically classified as vocational. This separation of vocational education from upper
secondary education reduces the complexity associated with estimating expenditure data across different
levels of education. However, in Canada, each province/territory has its own funding mechanism for VET
programmes, making it significantly harder to collect national evidence. The Canadian Financial Information
of Community Colleges and Vocational Schools (FINCOL) surveys only cover public institutions, therefore
capturing only a limited part of the complex system of VET financing.

Accurately reporting expenditure is challenging when data sources are incomplete, specific programme-level
information is not available, or when it is difficult to break down the structure of the education system and its
associated finances into the different levels of education identified by the 2011 International Standard
Classification of Education (ISCED-2011). This may explain why countries such as Brazil, Colombia and
Japan, are unable to report expenditure data on VET separately, or why expenditure on upper secondary
vocational education might include expenditure from other levels of education, as in Switzerland.

In conclusion, it is important to acknowledge the diverse approaches and challenges associated with dividing
expenditure data between vocational and general education. Even though many countries can estimate
spending by programme orientation using enrolment figures, some may still encounter difficulties in reporting
VET expenditure, especially when data sources are incomplete or specific programme-level information is
lacking. Furthermore, even when expenditure data on VET are available, differences in coverage and
estimation methods can introduce discrepancies and potentially reduce the relevance of cross-country
comparisons. Therefore, it is important to promote standardised methodologies for reporting VET expenditure
data to produce accurate analyses and support informed decision making.

Expenditure per student on educational institutions by level of education and programme
orientation

The way resources are allocated varies widely from level to level and largely reflects the structure of the education
systems. However, education still essentially takes place in settings with generally similar organisations,
curricula, teaching styles and management. These shared features have tended to result in similar patterns of
expenditure per student from primary to post-secondary non-tertiary levels. OECD countries as a whole spend
on average around USD 10 700 per student at the primary level, USD 11 900 at secondary level and USD 18 100
at tertiary level (Table C1.1). At the secondary level, particularly at upper secondary, expenditure is strongly
influenced by the programme orientation. Vocational education and training (VET) programmes, which may
require specific equipment and infrastructure, typically cost more per student than general programmes.

On average across OECD countries, expenditure per student in general upper secondary programmes is about
USD 11 400, compared to about USD 13 200 in vocational programmes. Luxembourg stands out as the country
with the highest expenditure per student across all programme orientations at upper secondary education (over
USD 26 000), with both vocational and general education receiving substantial funding. Korea and Switzerland
also demonstrate significant investment in upper secondary education (over USD 19 000 per student), although
no breakdown by programme orientation is available. In contrast, Bulgaria, Chile, Colombia, Mexico and Turkiye
spend less than USD 6 000 per full-time equivalent upper secondary education student. Except for Colombia,
where data by programme orientation are not available, all these countries spend more per vocational upper
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secondary student, with the greatest difference in Chile where expenditure amounts to around USD 8 600 per
student in vocational programmes compared to around USD 5 100 in general programmes (Figure C1.1).

In Iceland, students in upper secondary vocational education receive significantly higher funding than those in
upper secondary general education: over USD 6 500 more per student, the largest difference among countries
with data available. Similarly, Austria, Germany, Lithuania, the Netherlands and Sweden also record a
considerable difference, investing over USD 4 000 more per student in vocational programmes. Some countries
are at the other end of the spectrum where the difference is reversed. For instance, Australia spends about
USD 4 100 more per general upper secondary student than per vocational student, while New Zealand spends
about USD 1 700 more. Slovenia and the United Kingdom also spend slightly more on each general upper
secondary student than on each vocational one (Figure C1.1).

The lower spending per vocational upper secondary student in Australia is possibly linked to the limited availability
of data for private vocational institutions, resulting in expenditure per full-time equivalent student in vocational
programmes being underestimated. Due to the use of multiple data sources, it is not possible for Australia to
perfectly match enrolments to expenditure.

As well as highlighting some of the caveats required when reporting expenditure data for general and vocational
education (Box C1.1), these data also illustrate the priorities and investments of different countries.
Understanding differences between countries in the resources they invest per student can offer insights into their
educational strategies and policies and their approach to equipping students with the skills most needed on the
labour market.

Relationship between expenditure per student and the number of students per teaching staff

The relationship between expenditure per student and the number of students per teaching staff in general and
vocational programmes can provide valuable insights into the educational resources allocated to each student.
Greater expenditure per student coupled with a lower student-to-teaching staff ratio may indicate a greater
investment in individualised attention and support for students. This can be particularly important in vocational
programmes, which generally emphasise practical and hands-on training.

Vocational programmes might be expected to have lower student-to-teaching staff ratios than general
programmes because of this hands-on nature, driving the expenditure per student upwards. However, no strong
correlation is found when plotting differences in the expenditure per student (using information from the UNESCO,
OECD and Eurostat (UOE) finance questionnaire) with the differences in the number of students per teaching
staff (using information from the Education at a Glance database (OECD, 20233))). Only 11 out of the 22 countries
with available data report that upper secondary vocational programmes have smaller number of students per
teaching staff member than general programmes, and these 11 countries are not necessarily those with the
greatest difference in expenditure per student between vocational and general education. In other words,
although the student-to-teaching staff ratio is indeed lower in vocational programmes in some instances, it does
not consistently correlate with higher expenditure per student (Figure C1.2). This is potentially explained by an
under-coverage of expenditure on staff in the work-based setting of vocational programmes.
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Figure C1.2. Differences by programme orientation in expenditure per full-time equivalent student and
number of students per teaching staff (2020)
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1. Year of reference differs from 2020. Refer to the source table for more details.

2. Data on upper secondary includes another level of education. Refer to the source table for more details.

Source: OECD/UIS/Eurostat (2023), Table C1.1 and the Education at a Glance database. For more information see Source section and Education at a
Glance 2023 Sources, Methodologies and Technical Notes (OECD, 20232).

StatLink Sa=ra hitps:/stat.link/wuzm9j

Latvia is an interesting case where upper secondary vocational programmes have twice as many students per
teacher as upper secondary general programmes, the largest difference across countries with data. This may be
due to the fact that vocational programmes are significantly work-based, so vocational students spend a
considerable amount of time outside of school while still enrolled (see Indicator D7). Despite the much higher
ratio of students per teacher in vocational programmes in Latvia, expenditure per student in upper secondary
vocational programmes is still higher than in general ones, with a ratio comparable to the OECD average. This
could be related to the fact that Latvia captures expenditure associated to the work-based component, while other
countries may not be able to report this information.

Expenditure per student on staff

Staff expenditure encompasses the salaries, pensions and other benefits earned by teaching and non-teaching
staff and represents the largest category of expense in education budgets across all OECD countries. Attracting
and retaining highly qualified professionals in the education sector requires competitive compensation packages.
The investment in staff therefore reflects the level of recognition of the critical role personnel play in delivering
quality education.

On average across OECD countries, expenditure on staff per full-time equivalent student is about USD 7 700 at
primary level, USD 8 700 at secondary level and USD 11 200 at tertiary level, reflecting the increase in salaries
with increasing levels of education (Table C1.4). This is partly because higher levels of education often require
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more advanced qualifications and specialised knowledge. For example, professors in tertiary education typically
hold doctoral degrees, which require additional years of education. The acquisition of higher qualifications is
usually accompanied by higher salaries to reflect the greater level of expertise and educational attainment.
Furthermore, unlike in lower levels of education, tertiary education staff include personnel involved in research
and development activities, increasing staff expenditure per student at tertiary level.

At upper secondary level, expenditure on staff per full-time equivalent student amounts to about USD 8 800 on
average across OECD countries: USD 8 400 per student in general programmes and USD 9 200 in vocational
programmes (Figure C1.3). Luxembourg again stands out for its high staff expenditure of around USD 20 000
per upper secondary student, which is about twice the OECD average and significantly more than any other
OECD country. It surpasses Belgium, the country with the second highest expenditure, by approximately
USD 6 000 for both general and vocational upper secondary education. In contrast, in Chile, Colombia and
Tarkiye, expenditure on staff is below USD 4 000 per full-time equivalent upper secondary student. Despite low
levels of expenditure per student, the difference between general and vocational education remains significant
in Turkiye: about USD 2 800 per upper secondary student in general programmes and about USD 5 000 in
vocational programmes.

Iceland has the largest difference in expenditure on staff per full-time equivalent student by programme
orientation in upper secondary education. In general programmes, this expenditure is approximately USD 9 200,
while in vocational programmes, it rises to around USD 14 300. Austria, the Netherlands and Sweden also have
substantial differences in staff expenditure in favour of upper secondary vocational education, with gaps of over
USD 2 500 per student (Figure C1.3). Data on the remuneration of teachers and school heads can partly explain
some of these differences (see Indicator D3). For example, in the Netherlands, for the most prevalent teacher
qualification, the starting salary of teachers in general upper secondary programmes is USD 48 662 while it is
USD 54 232 in vocational upper secondary programmes.

Vocational programmes might be expected to have lower student-to-teaching staff ratios than general
programmes because of this hands-on nature, driving the expenditure per student upwards. However, no strong
correlation is found when plotting differences in the expenditure per student (using information from the UNESCO,
OECD and Eurostat (UOE) finance questionnaire) with the differences in the number of students per teaching
staff (using information from the Education at a Glance database (OECD, 20233))). Only 10 out of the 23 countries
with available data report that upper secondary vocational programmes have smaller number of students per
teaching staff member than general programmes, and these 10 countries are not necessarily those with the
greatest difference in expenditure per student between vocational and general education. In other words,
although the student-to-teaching staff ratio is indeed lower in vocational programmes in some instances, it does
not consistently correlate with higher expenditure per student (Figure C1.2). This is potentially explained by an
under-coverage of expenditure on staff in the work-based setting of vocational programmes.
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Figure C1.3. Expenditure on staff per full-time equivalent student in upper secondary education, by
programme orientation (2020)

In equivalent USD converted using PPPs for GDP
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1. Data on upper secondary includes another level of education. Refer to the source table for more details.

2. Year of reference differs from 2020. Refer to the source table for more details.

Countries are ranked in descending order of expenditure on staff in all upper secondary education per full-time equivalent student.

Source: OECD/UIS/Eurostat (2023), Table C1.4 available on line. For more information see Source section and Education at a Glance 2023 Sources,
Methodologies and Technical Notes (OECD, 20232).

StatLink Sazm https://stat.link/y08rtz

Cumulative expenditure over the expected duration of studies

Policy makers are interested in the relationship between the resources devoted to education and the outcomes
of education systems (OECD, 2017(4)). In order to compare the cost of education across countries, it is important
to consider not just the annual expenditure per student, but also cumulative expenditure over the total period
students are expected to spend at a given educational level. High expenditure per student, for example, might
be offset by shorter programmes or fewer students accessing education at certain levels. On the other hand, a
seemingly inexpensive education system per student might prove more costly overall if enrolment is high and
students spend longer in school.

Primary and secondary education are usually compulsory across the OECD, and adding up the expenditure per
student between the ages of 6 and 15 at these levels gives the theoretical cumulative expenditure per student
for compulsory education. On average across OECD countries, the cumulative spending on each student
between these ages adds up to a total of around USD 112 100. This total varies considerably across countries:
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Austria, Denmark, Iceland, Luxembourg and Norway spend over USD 150 000 per student over these years,
while the figure is less than USD 50 000 in Colombia, Romania and Turkiye (Table C1.6, available on line).

Total and public expenditure on educational institutions per student, by type of institution

The way resources are allocated to public and private institutions varies widely across educational levels,
although both types of institutions have similar average levels of expenditure per student. On average across
OECD countries, total expenditure on public institutions from primary to tertiary level amounts to about
USD 12 600 per student, compared to under USD 13 000 in private ones. However, the differences are more
substantial in countries such as Bulgaria, Latvia, the Netherlands and Turkiye, where expenditure per student on
private institutions is at least 70% higher than expenditure on public ones. In contrast, in countries such as
the Czech Republic, Luxembourg and New Zealand, expenditure on private institutions is at least 40% lower than
on public institutions (Table C1.2).

Government funding for education is generally spent on public institutions but some countries spend a large part
of the public budget on private educational institutions. On average across OECD countries, government
expenditure per student on public educational institutions from primary to tertiary level (about USD 11 600) is
nearly twice the government expenditure per student on private institutions (about USD 6 700). However, the gap
varies at different levels of education. At non-tertiary levels, average government expenditure per student on
public institutions is about USD 10 900, about 40% more than government expenditure on private institutions
(about USD 7 600), whereas at tertiary level it averages about USD 14 800 on public institutions, more than three
times the expenditure on private institutions (about USD 4 700) (Table C1.2).

Change in expenditure per student on educational institutions between 2019 and 2020

The regular UOE data collection on education finance now covers the year 2020, providing an opportunity to
examine how education finance changed in response to the COVID-19 pandemic across OECD countries. As
schools were closed for extended periods in 2020, it was important to ensure that adequate resources were made
available for remote learning and to maintain and expand student support programmes, and once schools
reopened, it was critical to allocate additional funding to educational institutions (Al-Samarrai, Gangwar and Gala,
202051). Widespread school closures due to the COVID-19 pandemic in 2020 was associated with an education
expenditure increase in most countries (Figure C1.4). This can be attributed to several factors that influenced
expenditure patterns during this challenging period.

For example, education systems had to rapidly adapt to remote learning and implement alternative educational
strategies. Education authorities had to provide resources and support to ensure students had continued access
to education (OECD, 2021;; OECD, 202177). Teachers’ salaries and staff-related expenses, which constitute the
main expenditures in education systems, were maintained during the pandemic as education staff played a vital
role in delivering remote education and supporting students’ learning.

On average across OECD countries, the total expenditure on primary to tertiary educational institutions per full-
time equivalent student increased by 0.4% between 2019 and 2020. This reflects a 0.3% increase in the number
of full-time-equivalent students and a 0.7% increase in expenditure. This apparent stability masks important
differences among OECD countries. For example, in Colombia and Lithuania expenditure on primary to tertiary
educational institutions increased by more than 7.0% between 2019 and 2020 despite falling enrolments of full-
time equivalent students. This change resulted in an increase in expenditure per student of 9.0% in Colombia
and 13.7% in Lithuania. The increase reached 10.9% for primary to post-secondary non-tertiary students in
Colombia and 18.6% for tertiary students in Lithuania. In contrast, in Chile, Hungary, Mexico and Turkiye,
expenditure per student on primary to tertiary institutions fell by more than 6% during the same period
(Figure C1.4 and Table C1.3).
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Figure C1.4. Change in total expenditure on primary to tertiary educational institutions per full-time
equivalent student (2019 to 2020)

In per cent, 2015 constant prices and constant PPPs
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Countries are ranked in descending order of growth in total expenditure on primary to tertiary educational institutions per full-time equivalent student.
Source : OECD/UIS/Eurostat (2023), Table C1.3. For more information see Source section and Education at a Glance 2023 Sources, Methodologies
and Technical Notes (OECD, 20232).

StatLink Sz https://stat.link/xdif0z

Provisional data on education expenditure in 2021 are available for a small number of countries. These figures
are useful for a comparative look at the trends going into the second year of the COVID-19 health crisis
(Box C1.2).

Box C1.2. Provisional data on the change in expenditure per student in 2021

Between 2020 and 2021, expenditures per student in primary to tertiary education increased in Denmark,
Germany, New Zealand, Slovenia, Spain and Turkiye, decreased in Croatia and Lithuania, and was stable in
Sweden. For primary to post-secondary non-tertiary education, except for Lithuania (-0.5%), all countries with
data report an increase in expenditure per student, ranging from 0.4% in Sweden to 7.7% in Slovenia. The
opposite is observed for tertiary education where most countries with data report a decrease in expenditure
per student. Costa Rica reports the highest drop (-8.3%). Croatia, Denmark and Tirkiye are the only countries
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where expenditure per student increased for both primary to post-secondary non-tertiary education and for
tertiary education. In contrast, expenditure decreased for both groups in Lithuania.

Figure C1.5. Change in total expenditure on educational institutions per full-time equivalent student,
by level of education (2020 to 2021)

In per cent, 2015 constant prices and constant PPPs
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1. Provisional data for 2021.

Countries are ranked in descending order of growth in total expenditure on primary to tertiary educational institutions per full-time equivalent student.
Source: OECD/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical
Notes (OECD, 20232)).

StatLink Sa=m https://stat.link/tux2d7

Definitions

Ancillary services are services provided by educational institutions that are peripheral to their main educational
mission. The main component of ancillary services is student welfare. In primary, secondary and post-secondary
non-tertiary education, student welfare services include meals, school health services and transport to and from
school. At the tertiary level, they include residence halls (dormitories), dining halls and health care.
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Core educational services include all expenditure that is directly related to instruction in educational institutions,
including teachers’ salaries, construction and maintenance of school buildings, teaching materials, books, and
school administration.

Research and development includes research performed at universities and other tertiary educational
institutions, regardless of whether the research is financed from general institutional funds or through separate
grants or contracts from public or private sponsors.

Methodology

The annual average growth rate is calculated using the compound annual growth rate which shows the geometric
progression ratio that provides a constant rate of return over the time period under analysis.

Expenditure per student on educational institutions at a particular level of education is calculated by dividing total
expenditure on educational institutions at that level by the corresponding full-time equivalent enrolment. Only
educational institutions and programmes for which both enrolment and expenditure data are available are taken
into account. Expenditure in national currencies is converted into equivalent USD by dividing the national
currency figure by the purchasing power parity (PPP) index for GDP. The PPP conversion factor is used because
the market exchange rate is affected by many factors (interest rates, trade policies, expectations of economic
growth, etc.) that have little to do with current relative domestic purchasing power in different OECD countries
(see Annex 2 for further details).

Data on subnational regions on how much is spent per student are adjusted using national PPPs. Future work
on the cost of living at subnational level would be required to fully adjust the expenditure per student used in this
section.

Expenditure per student on educational institutions relative to GDP per capita is calculated by dividing
expenditure per student on educational institutions by GDP per capita. In cases where the educational
expenditure data and the GDP data pertain to different reference periods, the expenditure data are adjusted to
the same reference period as the GDP data, using inflation rates for the OECD country in question (see Annex
2).

Full-time equivalent student: The ranking of OECD countries by annual expenditure on educational services per
student is affected by differences in how countries define full-time, part-time and full-time equivalent enrolment.
Some OECD countries count every participant at the tertiary level as a full-time student, while others determine
students’ intensity of participation by the credits that they obtain for the successful completion of specific course
units during a specified reference period. OECD countries that can accurately account for part-time enrolment
have higher apparent expenditure per full-time equivalent student on educational institutions than OECD
countries that cannot differentiate between the different types of student attendance.

Vocational education and training expenditure: Expenditure on workplace training provided by private companies
is only included when it is part of combined school- and work-based programmes, provided that the school-based
component represents at least 10% of the study over the whole programme duration. Other types of employer-
provided workplace training (e.g. entirely work-based training or employee training that takes place 95% at work)
are excluded. Expenditure on VET programmes include the expenditure on training (e.g. salaries and other
compensation of instructors and other personnel, as well as the cost of instructional materials and equipment).
However, it excludes apprentices’ wages and other compensation to students or apprentices.

Please see the OECD Handbook for Internationally Comparative Education Statistics (OECD, 2018ys;) for more
information and (OECD, 2023jz), Education at a Glance 2023 Sources, Methodologies and Technical Notes,
(https://doi.org/10.1787/d7f76adc-en), for country-specific notes.
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Source

Data refer to the financial year 2020 (unless otherwise specified) and are based on the UNESCO, OECD and
Eurostat (UOE) data collection on education statistics administered by the OECD in 2022 (for details see (OECD,
2023z), Education at a Glance 2023 Sources, Methodologies and Technical Notes,
(https://doi.org/10.1787/d7f76adc-en). Data from Argentina, China, India, Indonesia, Peru, Saudi Arabia and
South Africa are from the UNESCO Institute of Statistics (UIS).

The data on expenditure for 2019 to 2021 were updated based on a survey in 2022-23 and adjusted to the
methods and definitions used in the current UOE data collection. Provisional data on educational expenditure in
2021 are based on an ad-hoc data collection administered by the OECD and Eurostat in 2022.
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Indicator C1 Tables

Tables Indicator C1. How much is spent per student on educational institutions?

Table C1.1 Total expenditure on educational institutions per full-time equivalent student (2020)

Table C1.2 Government and total expenditure on educational institutions per full-time equivalent student, by type of institution (2020)
Table C1.3 Change in total expenditure on educational institutions per full-time equivalent student (2019 to 2020)

WEB Table C1.4 Expenditure on staff per full-time equivalent student (2020)

WEB Table C1.5 Total expenditure on educational institutions per full-time equivalent student, by source of funds (2020)

WEB Table C1.6 Cumulative expenditure on educational institutions per full-time equivalent student between the age of 6 and 15 (2020)
WEB Table C1.7 Change in total and government expenditure on educational institutions per full-time equivalent student (2020 to 2021)

StatLink sasm https://stat.link/dfl7me

Cut-off date for the data: 15June 2023. Any updates on data can be found on line at:
http://dx.doi.org/10.1787/eag-data-en. More breakdowns can also be found at: http://stats.oecd.org/,
Education at a Glance Database.
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Table C1.1. Total expenditure on educational institutions per full-time equivalent student (2020)

In equivalent USD converted using PPPs for GDP, direct expenditure within educational institutions, by level of education

Secondary Tertiary
2
Upper secondary g -
s 8
s s >~z > | ve

z £ S -5 g | g2 = § | 55

3 s 3 = 5 $5 5 £3 2 = =3
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S ] 8 | 28| = = & £582| & @S = Se & £e

OECD countries 1) 2 (3) 4) (5) () @) @®) (] (10) (W] (12) ()] (14)
Australia 12673 15714 | 16068 | 12000 | 14947 | 15437 10167 | 13849 | 11980 | 24325 |22204 14817 | 15620 | 14054
Austria 14029 17307 | 15101 | 19469 | 17695 | 17478 4626 | 16004 | 18947 | 22251 21753 13711 17744 15310
Belgium 12813 16635 | 15579¢ | 17315¢ | 16 543¢ | 16 576¢ X(3,4,5,6) | 14920 | 13659 | 22917 | 22555 14791 16429 | 14894
Canada'? 11533¢ x(1) x(5) x(6) | 14520 | 14 520 m | 12460 | 16632 | 28707 | 24363 m | 15443 m
Chile 5917 6153 5147 8639 5720 5868 a | 5893 529 12252 | 10458 | 10082 7184 7077
Colombia? 4364 4335 x(5) x(5) | 4357 4341 m | 4352 x(11) x(11) 4981 m 4481 m
CostaRica’ m m m m m m a m x(11) x(11) | 13776 m m m
Czech Republic 8466 12760 11313 | 12799 | 12374 | 12579 2221 | 10858 31028 16190 16 237 10067 11 846 10713
Denmark 14273 17402 | 10959 | 11947 | 11344 | 14125 a | 14193 | 13681 | 24608 | 23432 | 10852 16 312 13427
Estonia 10309 10 563 5318 8357 6584 8522 9686 | 9426 a | 17930 | 17930 | 10982 | 11088 9730
Finland 11212 17726 9973 | 10352¢ | 10238¢ | 12849°¢ X(4,5,6) | 12181 a | 19583 | 19583 | 10832 | 13705 11903
France 9673 12139 | 15279 | 18142 | 16266 | 13874 11787 | 12119 | 17468 19315 | 18880 | 13385 | 13545 | 12386
Germany* 11587 14197 | 15681 | 20394¢ | 18098¢ | 15614 13788 | 14343 7981 | 20788 | 20760 11708 | 15767 13758
Greece*® 7467 7364 5749 8127 6458 6901 m 7175 a 4300 4300 2603 6146 5539
Hungary 7928 7155 7910 8983 8409 | 7772 10269 | 7921 2914 12477 | 12098 9164 8612 8126
Iceland 15206 17077 | 12148 | 18829 | 13822 | 15242 18191 | 15262 | 16128 16128 | 16128 m | 15444 m
Ireland 9589 11880 x(5) x(G) | 10891 | 11379 37694 | 11090 x(11) x(11) | 17 400 12231 12194 11286
Israel 10 182 x(5) x(5) x(G) | 9562¢| 9562 523 | 9823 5571 15617 12314 8731 10279 9624
Italy 12008 9760 x(5) x(6) | 110599 | 10569¢ x(5,6) | 11096 4697 12746 | 12663 8691 11439 10570
Japan 10057 11618 x(5) x(5) | 12458¢ | 12047°¢ | x(5,6,9,10,11) | 11076 13 974¢ | 21153¢ | 19676¢ m | 13006 m
Korea 13278 14 805 x(5) x(6) 19239 | 17038 a | 15148 6776 | 13601 12225 9648 14113 | 13200
Latvia 7142 7157 8572 | 10760 9460 8302 11433 | 7765 | 12543 13121 13043 9966 8907 8241
Lithuania 8173 8128 8204 | 12351 9260 8426 12535 | 8463 a | 13629 13 629 9767 9622 8756
Luxembourg 22990 27112 | 26036 | 26275 | 26182 | 26617 3607 | 24864 7420 | 60279 | 53421 34741 | 26833 | 25545
Mexico 2750 241 3033 3785 329 2770 a | 2760 x(11) x(11) 5887 5193 3239 3132
Netherlands 11188 15364 | 13260 | 17865 | 16324 | 15848 a | 13855 | 12485 | 21779 | 21642 13715 15714 | 13822
New Zealand 8438 9286 | 11819 | 10133 | 11425 | 10223 8067 | 9350 | 12053 | 20747 | 19567 15471 1119 10410
Norway 15631 15631 | 16573 |20 353 | 18527 | 17229 24488 | 16484 | 21086 | 24474 | 24374 15218 | 18207 | 16208
Poland 11872 8696 7420 8903 8251 8485 5841 9415 TA474 | 14490 | 14488 9936 | 10447 9521
Portugal 9340 1715 x(5) x(G) | 11032¢ | 11358¢ x(5,6) | 10449 5660 12414 | 12104 8099 | 10816 9929
Slovak Rep ublic 8853 7 949 8737 9781 9436 8546 10751 8674 | 10880 | 14694 | 14637 11023 9626 9049
Slovenia 10714 11398 | 10430 9434 9752 | 10450 a | 10579 7769 | 19166 | 17795 | 14553 11878 11294
Spain 9077 10658 | 10482 | 14188° | 11668¢ | 11159¢ X(4,5,6) | 10173 | 10770 | 15354 | 14361 10795 11123 10314
Sweden 13997 13857 | 12198 | 16797 | 13939 | 13902 8263 | 13865 7011 | 28443 | 26215 12391 15994 13611
Switzerland m m x(5) x(5) | 19973¢ m x(5) m m m m m m m
Tiirkiye 4108 4037 4248 6 485 5109 | 4603 a | 4446 x(11) x(11) 9288 7418 5352 5002
United Kingdom 12513 12716 | 14609 | 14370 | 14539 | 13695 a | 13141 29292 | 29552 |29534 | 23814 | 16052 | 15036
United States 14 321 15302 | 16775 a | 16775 | 16018 15774 | 15186 x(11) x(1) | 36172 | 31795 | 19973 18 974
OECD average \ 10658 \ 1941 \ 11379 \ 13216 \ 12312 \ 11942 \ m \ 11352 \ 12 266 \ 19775 \ 18 105 \ 12693 \ 12 647 \ 11576
l Partner and/or accession countries

Argentina m m m m m m m m m m m m m m
Brazil m m m m m m m m m m m m m m
Bulgaria 5211 6918 5077 6379 5729 6232 18225 | 5882 a 11048 | 11048 10571 6983 6881
China m m m m m m m m m m m m m m
Croatia 7317¢ x(1) x(5) x(G) | 8230 8230 a | 7604 x(11) x(11) 9 865 m 8150 m
India m m m m m m m m m m m m m m
Indonesia m m m m m m m m m m m m m m
Peru m m m m m m m m m m m m m m
Romania 3188 6817 7035 5899 6382 6600 2096 | 5163 a 9602 9602 9581 5956 5953
Saudi Arabia m m m m m m m m m m m m m m
South Africa m m m m m m m m m m m m m m
EU25average ‘ 10337 ‘ 1211 ‘ 10 967 ‘ 13072 ‘ 11664 ‘ 11696 ‘ 10855 ‘ 11128 ‘ 11317 ‘ 18 571 ‘ 17 578 ‘ 11840 ‘ 12275 ‘ 11273
G20 average m m m m m m m m m m m m m m

Note: See StatLink and Box C1.3 for the notes related to this Table.
Source: OECD/UIS/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical
Notes (OECD, 2023)).

StatLink Sz https://stat.link/nyekOg
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Table C1.2. Government and total expenditure on educational institutions per full-time equivalent
student, by type of institution (2020)

In equivalent USD converted using PPPs for GDP, direct expenditure within educational institutions (final source of funds),
by level of education

Primary, secondary
andpost-secondary non-tertiary Tertiary Primary to tertiary
Total expenditure Total expenditure Total expenditure
(government (government (government
Government and private sources) Government and private sources) Government and private sources)
Public Private Public Private Public Private Public Private Public Private Public Private
institutions|institutions |institutions |institutions |institutions|institutions |institutions |institutions |institutions |institutions |institutions (institutions
OECD countries (1) (2 (3) @) ()] (6 7) @®) ()] (10) (11) (]
Australia 12 416 10567 12979 15345 9807 110 25824 579 1742 9346 16299 14229
Austria 16 144 8701 16 376 12923 22671 8497 23790 14534 17939 8606 18415 13679
Belgium 16 501 12912 16 871 13562 21926 16 745 25448 20522 17 579 13 667 18574 14933
Canada’ 12.260° 2827 12689 9737¢ 12433 a 24363 a 12306¢ 2827° 15794¢ 9737¢
Chile 6774 3742 6774 5372 9892 3041 16178 9349 7233 3501 8158 6742
Colombia 4269 458 4275 4652 3078 0 8466 1337 4099 282 4874 3374
Costa Rica’ 4958 3725 m m 12 636 m 13776 m 5851 3725 m m
Czech Republic 10616 3751 11164 7114 13553 599 17543 5229 11140 299 12304 6662
Denmark 13162 15099 13207 19264 19563 2308 23431 23728 14 836 15020 15881 19292
Estonia 9265 6353 9389 10062 13 807 412 18729 6561 10 144 5015 11197 9274
Finland 12 366 10 066 12423 10 247 26126 9403 28998 10324 14 105 9708 14518 10289
France m m m m m m m m m m m m
Germany m m m m m m m m m m m m
Greece® 7021 116 7022 9903 321 a 4300 a 5609 116 6013 9903
Hungary 6586 7340 6825 12091 9453 5867 12798 8502 7083 7142 7860 11608
Iceland 15163 10701 15585 11664 15959 9433 17882 10226 15308 10163 16005 11054
Ireland 9910 a 11129 5275 12588 a 17309 20669 10371 a 12191 12399
Israel 8865 9706 9023 13054 2052 7979 2110 14 378 8559 8870 8712 13695
Italy 1178 1907 11518 5405 9233 1235 13247 10036 10 794 1622 11859 7371
Japan m m m m m m m m m m m m
Korea 14 525 13358 15116 15323 14 632 2972 21488 9928 14 537 5675 15843 11332
Latvia 7400 4270 7593 12399 11108 7269 12265 13112 7485 6898 7700 13024
Lithuania 8168 5673 8359 10725 10 474 1518 14480 6618 8 658 3948 9660 9020
Luxembourg 26370 8858 26370 16 928 48250 a 53421 a 28142 8858 28561 16928
Mexico 2702 8 2784 2565 6137 0 6479 4826 3099 5 3210 3403
Netherlands 12312 a 12707 62877 16 488 a 21373 24025 13247 a 14 647 40289
New Zealand 8808 5225 9712 6021 12 063 4076 20485 10 592 9374 5035 11587 6776
Norway 15551 23014 15 551 31541 25310 7825 26422 14 329 17 481 16 212 17701 23833
Poland 8457 6197 9217 11215 14 889 2403 17 475 6328 9562 4645 10636 9216
Portugal 10643 1148 10986 7459 9002 329 12299 11279 10293 933 11266 8465
Slovak Republic 8132 7165 8725 8251 11784 546 15351 7197 8727 6286 9804 811
Slovenia 9572 17 351 10299 23889 15442 5749 18109 15186 10 550 11162 11601 19 246
Spain 10819 4736 11228 7836 12169 909 15310 11381 11149 4026 12225 8493
Sweden 14 093 12674 14098 12767 23262 14 393 27519 17955 15734 294 16500 13491
Switzerland 17333 20172 m m 31368 10 374 m m 20075 18011 m m
Tiirkiye 3607 405 3701 14 641 7649 0 8574 12913 4299 261 4534 14 024
United Kingdom 12064 10 945 12458 13691 a 7285 a 29534 12064 9918 12458 18 136
United States 15194 1580 15389 13079 16 500 6403 32196 45927 15438 3958 18534 29275
OECD average 10949 7598 11259 13239 14 839 4748 18710 13411 11560 6707 12580 12949
. Partner and/or accession countries

Argentina 3975 1638 m m m m m m m m m m
Brazil 3583 a m m 14735 a m m 4306 a m m
Bulgaria 5820 0 5833 8106 7584 36 10 116 18645 6169 21 6680 14176
China m m m m m m m m m m m m
Croatia 7307 4264 7580 9068 7851 719 10177 6631 7431 2031 8172 7533
India m m m m m m m m m m m m
Indonesia m m m m m m m m m m m m
Peru m m m m m m m m m m m m
Romania 5129 3455 5218 3561 9693 3656 10327 4182 5884 3543 6063 3833
SaudiArabia m m m m m m m m m m m m
South Africa 3085 m m m x(9) m m m 3578 m m m
EU25average 10738 6764 11049 13084 15223 4347 18 427 12507 11419 6150 12275 12488
G20 average m m m m m m m m m m m m

Note: See StatLink and Box C1.3 for the notes related to this Table.
Source: OECD/UIS/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical
Notes (OECD, 2023)2).

StatLink Sz https://stat.link/tOxwkf
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Ta%ezg)t& Change in total expenditure on educational institutions per full-time equivalent student (2019
to
GDP deflator 2015 = 100, 2015 constant prices and constant PPPs, by level of education

Primary, secondary
and post-secondary non-tertiary Tertiary Primary to tertiary
Total expenditure Total expenditure Total expenditure
per student in per student in per student in
constant prices Change between constant prices Change between constant prices Change between
and constant PPPs 2019 and 2020 (%) and constant PPPs 2019 and 2020 (%) and constant PPPs 2019 and 2020 (%)
£% 5 |_83 g3 5 |_%E3 3 5 |_33
EG | =8 |E&2 EG | =8 |E&2 E2 | =8 |E&2
2019 | 2020 | 25 | °F |53 | 2019 | 2020 | 25 | °F |25 | 2019 | 2020 | 2° | 2F [°F2
OECD countries () 2 3 (4 (5 (6) (Ul @®) ()] (10) ()] (12) (13) (14 (15)
Australia 11313 | 11960 -0.3 54 5.7 18673 | 19176 44 -1.9 27 12926 | 13490 -1.2 31 44
Austria 13946 | 13704 0.3 -14 17 19346 | 18628 11 -2.6 3.7 15571 | 15194 0.6 1.9 24
Belgium 12162 | 12510 -0.3 26 29 18873 | 18912 20 22 0.2 13464 | 13775 0.2 25 28
Canada’ 11058¢ | 11453¢ | -0.2¢ 3.4¢ 36¢ | 20921 | 223% 26 98 70 13480¢ | 14 195° 0.5¢ 5.8¢ 5.3¢
Chile 5488 5071 -04 -8.0 76 9363 9000 -3.8 75 -3. 6611 6183 14 78 -6.5
Colombia 3238 3591 -1.2 95 10.9 3986 4110 -7 13 31 3393 3698 1.3 75 9.0
Costa Rica m m -0.5 m m m | 12918 m m m m m m m m
Czech Republic 9227 9182 14 0.9 -0.5 15608 | 13731 09 1.3 -12.0 10404 | 10017 13 25 -3.7
Denmark 12088 | 12011 -04 -1.0 -0.6 20530 | 19830 0.2 3.2 -34 14015 | 13804 -0.3 1.8 1.5
Estonia 8053 8061 19 20 0.1 15023 | 15334 0.0 24 21 9436 9482 16 20 0.5
Finland 10337 | 10402 0.0 0.7 0.6 16502 | 16723 17 3.0 13 11590 | 11703 04 13 1.0
France 10364 | 10021 041 -3.3 -3.3 16028 | 15611 3.0 03 2.6 11532 | 11200 0.7 2.2 -2.9
Germany 1917 | 12251 -0.2 26 28 17665 | 17732 0.8 12 04 13182 | 13467 0.0 22 22
Greece 6482 m m m m 3885 m m m m 5552 m m m m
Hungary 7614 7050 -0.3 17 14 11450 | 10768 =341 -8.9 -6.0 8264 7665 -0.8 -8.0 12
Iceland 13594 | 13746 12 23 11 15338 | 14526 8.3 25 5.3 13941 | 13909 2.6 23 -0.2
Ireland 9524 | 10391 0.8 10.0 9.1 16283 | 16304 27 28 0.1 10689 | 11425 1.2 8.1 6.9
Israel 9056 9236 2.0 41 20 12397 | 11578 2.8 -4.0 -6.6 9664 9665 22 2.2 0.0
Italy 9326 9217 -0.8 2.0 1.2 10752 | 10519 43 20 2.2 9626 9502 0.3 -1.0 1.3
Japan 10444 | 10756 -1.0 2.0 3.0 19470 | 19108 01 -1.8 -1.9 12452 12631 -0.8 07 14
Korea 14754 | 14026 -1.9 6.8 -4.9 10957 | 11320 14 19 33 13414 | 13068 -7 -4.3 2.6
Latvia 6762 6742 0.2 -01 -0.3 11114 | 11325 1.5 03 19 M7 7734 -0.2 0.0 0.2
Lithuania 6571 7351 -04 114 1.9 9978 | 11838 -3.3 147 18.6 7353 8357 14 124 137
Luxembourg 21991 | 22064 16 19 0.3 48608 | 47405 42 16 -2.5 23784 | 23812 17 19 0.1
Mexico 2759 2594 21 -8.0 -6.0 6908 5533 35 1741 -19.9 3365 3044 1.3 -10.7 -9.6
Netherlands 11758 | 11933 -0.7 08 15 19083 | 18639 39 15 2.3 13448 | 13534 04 1.0 0.6
New Zealand 7431 8058 -0.8 76 8.5 16395 | 16865 1.9 09 29 8997 9583 1.0 54 6.5
Norway 14560 | 14621 0.1 05 04 23033 | 21619 47 1.8 -6.1 16347 | 16149 10 -0.2 1.2
Poland 8323 8412 09 20 11 12306 | 12945 =341 19 5.2 9160 9334 0.0 19 19
Portugal 9376 9121 1.9 -4.6 27 10919 | 10565 44 1.0 3.2 9701 9441 -0.6 -3.2 2.7
Slovak Republic 7984 8511 05 72 6.6 13285 | 14361 0.0 8.1 8.1 8834 9445 0.5 74 6.9
Slovenia 8836 8985 11 2.8 17 13673 | 15114 24 13.2 10.5 9698 | 10088 14 54 40
Spain 8835 8999 0.3 21 19 12992 | 12704 31 0.8 2.2 9758 9840 09 17 0.8
Sweden 12319 12223 15 0.7 -0.8 24308 23110 59 07 -4.9 14313 14099 22 07 -15
Switzerland m m 0.7 m m m m 3.0 m m m m 11 m m
Tiirkiye 5087 4530 11 -10.0 -11.0 9848 9463 0.5 34 -39 5982 5453 10 -8.0 -8.8
United Kingdom 11542 | 11398 0.7 -0.5 1.2 21377 | 25617 54 1.3 -64 14250 | 13923 15 -0.8 2.3
United States 13675 | 13972 -0.3 19 22 32946 | 33281 -0.2 0.9 1.0 18066 | 18377 -0.3 14 17
OECD average 9939 | 10119 041 09 0.8 16273 | 16350 13 0.3 -0.9 1111 | 11322 0.3 0.7 04
OECD average
forcountries with | 10038 | 10119 | 04 09 | 08 | 16627 | 16448 | 13 | 03 | -09 | 11269 | 1132 | 03 | 07 | 04
the reference years
l Partner and/or accession countries

Argentina m m 1.0 m m m m 41 m m m m 1.8 m m
Brazil m m 11 m m m m 1.0 m m m m -0.7 m m
Bulgaria 4402 4810 -1.4 7.8 9.3 9137 | 9034 -0.4 -1.5 -1 5403 5710 -1.2 44 57
China m m m m m m m m m m m m m m m
Croatia 6285 6462 -1.0 1.8 28 8853 | 8384 4.0 -1.5 -53 6882 6926 0.1 0.8 0.6
India m m m m m m m 35 m m m m m m m
Indonesia m m m m m m m m m m m m m m m
Peru m m 2.7 m m m m m m m m m m m m
Romania 4172 | 4067 -1.2 -3.7 2.5 8127 | 7563 241 -5.0 -6.9 4859 4691 -0.6 -4.0 -3.5
Saudi Arabia m m m m m m m m m m m m m m m
South Africa m m m m m m m m m m m m m m m
EU25 average ‘ 9546 ‘ 9770 ‘ 01 ‘ 14 ‘ 13 ‘ 15373 ‘ 15712 ‘ 15 ‘ 10 ‘ 04 ‘ 10569 ‘ 10844 ‘ 04 ‘ 12 ‘ 0.9
G20 average m m m m m m m 2 m m m m m

Note: See StatLink and Box C1.3 for the notes related to this Table.
Source: OECD/UIS/Eurostat (2023). For more information see Source section and Education at a Glance 2023 Sources,
Notes (OECD, 2023)2).

Methodologies and Technical

StatLink Sa=ra https:/stat.link/efqcyn
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Box C1.3. Notes for Indicator C1 Tables

Table C1.1 Total expenditure on educational institutions per full-time equivalent student (2020)
1. Primary education includes pre-primary programmes.

2. Post-secondary non-tertiary figures are treated as negligible.3

3. Year of reference 2021.

4. Upper secondary vocational programmes include lower secondary vocational programmes.

5. Year of reference 2019.

Table C1.2 Government and total expenditure on educational institutions per full-time equivalent
student, by type of institution (2020)

Data on upper secondary general and vocational education (Columns 13 to 20) are available on line
(see StatLink).

1. Primary education includes pre-primary programmes. Post-secondary non-tertiary figures are treated
as negligible.

2. Year of reference 2021.
3. Year of reference 2019.

Table C1.3 Change in total expenditure on educational institutions per full-time equivalent
student (2019 to 2020)

1. Primary education includes pre-primary programmes.

For more information see Definitions, Methodology and Source sections and Education at a Glance
2023 Sources, Methodologies and Technical Notes (OECD, 20232).

Data and more breakdowns are available in the Education at a Glance Database
(http://stats.oecd.org/).

Please refer to the Reader's Guide for information concerning symbols for missing data and
abbreviations.
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