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Highlights 

• In most OECD countries and other participants, the salaries of teachers and school heads increase 

with the level of education they teach.  

• School heads’ actual salaries are more than 51% higher on average than those of teachers across 

primary and secondary education in OECD countries and other participants. 

• Teachers’ actual salaries at pre-primary, primary and general secondary levels of education are 81-

95% of the earnings of tertiary-educated workers on average across OECD countries and other 

participants. 

Context 

The salaries of school staff, and in particular teachers and school heads, represent the largest single cost in 

formal education. Teachers’ salaries can also have a direct impact on the attractiveness of the teaching 

profession. They may influence decisions on whether to enrol in teacher education, become a teacher after 

graduation and remain in teaching. In general, the higher teachers’ salaries are, the fewer people choose to 

leave the profession (OECD, 2005[1]). Salaries can also have an impact on the decision to become and remain 

a school head. 

Compensation and working conditions are important for attracting, developing and retaining skilled and high-

quality teachers and school heads. It is important for policy makers to carefully consider the salaries and 

career prospects of teachers as they try to ensure both high-quality teaching and sustainable education 

budgets (see Indicator C6). 

Statutory salaries are just one component of teachers’ and school heads’ total compensation. Other benefits, 

such as regional allowances for teaching in remote areas, family allowances, reduced rates on public transport 

and tax allowances on the purchase of instructional materials may also form part of teachers’ total 

remuneration. In addition, there are large differences in taxation and social benefits systems across OECD 

countries. There can also be substantial variation in teacher and school-head salary scales at subnational 

level in some countries, based on local factors such as the cost of living (see Box D3.1). This should be kept 

in mind when analysing teachers’ salaries and making cross-country comparisons, along with potential 

comparability issues related to the data collected (Box D3.1 of Education at a Glance 2019 (OECD, 2019[2]), 

Box D3.2 and Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 2023[3]), and 

the fact that the data collected only cover public educational institutions.  

Indicator D3. How much are 

teachers and school heads paid? 

https://doi.org/10.1787/d7f76adc-en
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Figure D3.1. Actual salaries of upper secondary teachers and school heads (in general programmes) 
relative to earnings of tertiary-educated workers (2022) 

Ratio of salaries to the earnings of full-time, full-year workers aged 25-64 

 

Note: Data refer to ratio of salary, using annual average salaries (including bonuses and allowances) of teachers and school heads in public 

institutions relative to the earnings of workers with similar educational attainment (weighted average) and to the earnings of full-time, full-year workers 

with tertiary education. Earnings of workers with similar educational attainment to teachers are weighted by the distribution of teachers by qualification 

level. 

1. Data for school heads is missing for Germany, Lithuania and the Slovak Republic. 

2. Year of reference for salaries of teachers/school heads differs from 2022. Refer to the source table for more information. 

3. Data on earnings for full-time, full-year workers with tertiary education refer to Belgium. 

4. Data on earnings for full-time, full-year workers with tertiary education refer to the United Kingdom. 

Countries and other participants are ranked in descending order of the ratio of teachers' salaries to earnings for tertiary-educated workers. 

Source: OECD (2023), Table D3.3. For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical 

Notes (OECD, 2023[3]). 

StatLink 2 https://stat.link/xf8wu2 

Other findings 

• On average across OECD countries and other participants, primary and secondary school heads’ 

actual salaries are at least 28% higher than the earnings of tertiary-educated workers. 

• The range of teachers’ salaries within countries can be quite wide, as different qualification levels can 

be associated with different salary scales. For upper secondary teachers, the average salary for 

teachers at the top of the scale and with the maximum qualifications is 33% higher than the average 

starting salary for those with the minimum qualifications. 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/xf8wu2
https://oecdch.art/b19df0c18c
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• Between 2015 and 2022, on average across OECD countries with data for all reference years, the 

statutory salaries of teachers with 15 years of experience and the most prevalent qualifications 

increased by 5% at primary level, 4% at lower secondary level (general programmes) and 4% at upper 

secondary level (general programmes). 

• School heads are less likely than teachers to receive additional compensation for performing 

responsibilities over and above their regular tasks. School heads and teachers working in 

disadvantaged or remote areas are rewarded with additional compensation in half of the OECD 

countries and other participants with available data. 

Analysis 

Teachers’ salaries 

Teachers’ statutory salaries can vary according to a number of factors, including the level of education taught, 

their qualification level and how much experience they have or what stage of their career they are in. 

Data on teachers’ salaries are available for three qualification levels: minimum, most prevalent and maximum. 

The salaries of teachers with the maximum qualifications can be substantially higher than those with the minimum 

qualifications. However, in some countries, very few teachers hold the minimum or maximum qualifications and 

in many countries, most teachers have the same qualification level. For these reasons, the following analysis on 

statutory salaries focuses on teachers who hold the most prevalent qualifications. At the secondary level, it 

focuses on teachers in general programmes (additional data collected on upper secondary teachers in vocational 

programmes are analysed in Box D3.3). 

Statutory salaries 

Teachers’ salaries vary widely across countries. The salaries of upper secondary school teachers (in general 

programmes) with 15 years of experience and the most prevalent qualifications (a proxy for mid-career salaries) 

range from less than USD 20 000 in the Slovak Republic to more than USD 70 000 in Canada, the Flemish and 

French Communities of Belgium, Germany and the Netherlands, and they exceed USD 100 000 in Luxembourg 

(Table D3.1). These and all subsequent figures are based on exchange rates that are adjusted for differences in 

purchasing power across countries (see Methodology section below). 

Typically, teachers’ salaries increase with the level of education they teach. On average across OECD countries 

and other participants, the salaries of teachers with 15 years of experience and the most prevalent qualifications 

range from USD 45 981 at the pre-primary level to USD 49 968 at the primary level, USD 51 613 at the lower 

secondary level and USD 53 456 at the upper secondary level. In Denmark and the Flemish and 

French Communities of Belgium, upper secondary teachers with 15 years of experience and the most prevalent 

qualifications earn between about 25% and 30% more than pre-primary teachers with the same experience, while 

they earn around 48% more in Finland and more than 80% more in Mexico. In Denmark and Finland, the 

difference is mainly driven by lower salaries for pre-primary teachers. In the Flemish and French Communities of 

Belgium and in Mexico, teachers’ salaries at upper secondary level are significantly higher than at other levels of 

education (Table D3.1). 

The difference in salaries between teachers (with 15 years of experience and the most prevalent qualifications) 

at pre-primary and upper secondary levels is less than 5% in less than one-quarter of OECD countries, while 

they earn the same salary irrespective of the level of education taught in a similar number of countries and other 

participants (Table D3.1). 

Salary structures usually define the salaries paid to teachers at different points in their careers. Deferred 

compensation, which rewards employees for staying in organisations or professions and for meeting established 

performance criteria, can also be used in teachers’ salary structures. OECD data on teachers’ salaries are limited 
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to information on statutory salaries at four points of the salary scale: starting salaries, salaries after 10 years of 

experience, salaries after 15 years of experience and salaries at the top of the scale. Countries that are looking 

to increase the supply of teachers, especially those with an ageing teacher workforce or a growing school-age 

population, might consider offering more attractive starting wages and career prospects. However, to ensure a 

well-qualified teaching workforce, efforts must be made not only to recruit and select the most competent and 

best-qualified teachers, but also to retain them. Weak financial incentives may make it more difficult to retain 

teachers as they approach the peak of their earnings. However, there may be some benefits to compressed pay 

scales. 

In OECD countries, the salaries of teachers with a given qualification level rise during the course of their careers, 

although the rate of change differs across countries. For upper secondary teachers with the most prevalent 

qualifications for teachers at that level, average statutory salaries are 29% higher than average starting salaries 

after 10 years of experience, and 36% higher after 15 years of experience. Average salaries at the top of the 

scale (reached after an average of nearly 25 years) are 65% higher than the average starting salaries. The 

difference in salaries by level of experience varies widely between countries. At the upper secondary level, 

salaries at the top of the scale exceed starting salaries by less than 20% in Croatia and the Republic of Türkiye, 

whereas salaries at the top of the scale are 2.8 times starting salaries in Korea (after at least 37 years of 

experience) (Table D3.1 and Education at a Glance Database, http://stats.oecd.org). 

Teachers’ qualification levels can also be associated with different salary scales. For upper secondary teachers, 

the average statutory salary with 15 years of experience and the most prevalent qualifications is 39% higher than 

the average starting salary with the minimum qualifications. The average statutory salary for teachers at the top 

of the salary range with the maximum qualifications is 33% higher than the average starting salary for teachers 

with the minimum qualifications (Table D3.1 and Figure D3.2). 

In terms of the maximum statutory salary range (from minimum – starting salaries with the minimum qualifications 

– to maximum – top of the scale salary with the maximum qualifications), in most countries and other participants 

where minimum salaries are below the OECD average, the maximum salaries are also below the OECD average. 

At the upper secondary level, the most notable exceptions are Colombia, England (United Kingdom) and 

Portugal, where starting salaries are at least 9% lower than the OECD average, but maximum salaries are at 

least 44% higher. These differences may reflect the different career paths available to teachers with different 

qualifications in these countries. Maximum salaries are at least double minimum salaries in about one-quarter of 

OECD countries and other participants (Figure D3.2). 

The difference between maximum salaries (which may only apply to a very small proportion of teachers) and 

salaries of teachers with the most prevalent qualifications and 15 years of experience, also varies across 

countries. At upper secondary level, the pay gap between these two groups is less than 10% in six OECD 

countries and other participants, while it exceeds 60% in six others. In France, the difference at upper secondary 

level results from different salary scales for professeurs certifiés (teachers with most prevalent qualification) and 

professeurs agrégés (teachers with the maximum qualification) (Figure D3.2 and Table D3.1). 

http://stats.oecd.org/
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Figure D3.2. Upper secondary teachers’ average actual salaries compared to the statutory minimum and 
maximum salaries (2022) 

Annual salaries of teachers in public institutions, in equivalent USD converted using PPPs 

 

Note: Actual salaries include bonuses and allowances. 

1. Actual base salaries for starting salary and salary at the top of the scale. 

2. Year of reference for actual salaries differs from 2022. Refer to the source table for more information. 

3. Starting salary and salary at the top of the scale include the average of fixed bonuses for overtime hours. 

4. Salaries at the top of the scale and the minimum qualifications, instead of the maximum qualifications. 

5. Salaries at the top of the scale and the most prevalent qualifications, instead of the maximum qualifications. 

Countries and other participants are ranked in descending order of the starting salaries for upper secondary teachers with the minimum qualifications. 

Source: OECD (2023), Table D3.4 and Education at a Glance Database, http://stats.oecd.org/. For more information see Source section and Education 

at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 2023[3]). 

StatLink 2 https://stat.link/4i3anc 

Box D3.1. Subnational variations in teachers’ and school heads’ salaries at pre-primary, primary and 

secondary levels 

Teachers’ statutory salaries can vary within countries according to the level of education and their level of 

experience. Salaries can also vary significantly across subnational entities, especially in federal countries 

where salaries may be defined at the subnational level. These differences in statutory or actual salaries can 

result, at least partly, from differences in the cost of living between subnational entities. Data provided by four 

http://stats.oecd.org/
https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/4i3anc
https://oecdch.art/c4d3a98a6c
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OECD countries (Belgium, Canada, the United Kingdom and the United States) illustrate these variations at 

the subnational level.  

The extent of subnational differences in statutory salaries varies across these four countries, depending on 

the level of education and the stage teachers have reached in their careers. In 2022 in Belgium, for example, 

annual starting salaries of primary school teachers differed by about 6% (USD 2 507), from USD 40 335 in 

the French Community to USD 42 842 in the Flemish Community. The largest differences were in Canada: 

starting salaries for primary school teachers varied by 60% (USD 23 518) across subnational entities, ranging 

from USD 39 379 in Quebec to USD 62 898 in Northwest Territories. At lower secondary and upper secondary 

levels, starting salaries varied the least in Belgium (by 6%, from USD 40 335 in the French Community to 

USD 42 842 in the Flemish Community at the lower secondary level) and the most in the United States (by 

67% at the lower secondary level, from USD 38 667 in North Carolina to USD 64 498 in New York).  

In Belgium, the variation in statutory salaries between subnational entities remains relatively consistent across 

all levels of education and stages of teachers’ careers. In contrast, in both Canada and the United Kingdom, 

variations are similar at different levels of education, but greater for starting salaries than for salaries at the 

top of the scale. For example, at the upper secondary level, starting salaries in the United Kingdom varied by 

40% (USD 12 483) between subnational entities (from USD 31 412 to USD 43 895), while the difference had 

narrowed to 4% (USD 2 246, from USD 53 480 to USD 55 726) at the top of the scale. In the United States, 

there was no clear pattern in the size of the variation of statutory salaries across subnational entities at different 

levels of education and stages of teachers’ careers. At lower secondary level, the difference was the smallest 

for starting salaries, noted above, and the widest for salaries after 15 years of experience, ranging from 

USD 50 211 to USD 96 592 (a difference of 92%, or USD 46 381). 

There are also large subnational variations in actual salaries of teachers and school heads across the three 

countries with available data in 2022 (Belgium, the United Kingdom and the United States). In Belgium, the 

subnational variation in actual salaries was greater for school heads than for teachers. For example, at the 

upper secondary level, teachers’ salaries in Belgium ranged from USD 69 410 in the French Community to 

USD 72 493 in the Flemish Community, a difference of 4% or USD 3 082. In comparison, school heads’ 

salaries ranged from USD 98 653 in the French Community to USD 111 440 in the Flemish Community, a 

difference of 13% or USD 12 787. Subnational variations in actual salaries were much bigger for school heads 

at lower and upper secondary levels in the United Kingdom and for both teachers and school heads in 

the United States. For example, in the United States the salaries of upper secondary school heads ranged 

from USD 86 614 in Arkansas to USD 148 656 in New York, a difference of 72%, or USD 62 042. 

The extent of the subnational variation in actual salaries (for teachers and school heads) also varies according 

to level of education. In the United Kingdom, the subnational variation in salaries of school heads is largest at 

the secondary level (but the variation is similar for teachers at different levels of education). In 

the United States, subnational variation in the actual salaries of school heads was greater at the primary level 

than at lower and upper secondary levels. 

Source: Education at a Glance Database, http://stats.oecd.org. 

Actual salaries 

In addition to statutory salaries, teachers’ actual salaries include work-related payments, such as annual 

bonuses, results-related bonuses, extra pay for holidays, sick-leave pay and other additional payments (see 

Definitions section). These bonuses and allowances can represent a significant addition to base salaries and 

actual average salaries are influenced by their prevalence in the compensation system. Differences between 

statutory and actual average salaries are also linked to patterns of experience and qualifications in the teaching 

workforce, as these factors have an impact on teachers’ salary levels. 

http://stats.oecd.org/
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Across OECD countries and other participants, in 2022, the average actual salaries of teachers aged 25-64 were 

USD 42 371 at pre-primary level, USD 48 023 at primary level, USD 49 911 at lower secondary level and 

USD 53 119 in general programmes at upper secondary level. There are 29 OECD and partner countries and 

other participants with data available on both the statutory salaries of teachers with 15 years of experience and 

the most prevalent qualifications, and the actual salaries of 25-64 year-old teachers for at least one level of 

education. Actual annual salaries are at least 10% higher than statutory salaries in 8 of these countries at pre-

primary level and in 13 at upper secondary level. This shows the effect of additional allowances (included in the 

data for actual but not statutory salaries) and of differing levels of experience in the teaching populations of 

countries (Table D3.4). 

Comparing teachers’ actual salaries to minimum and maximum statutory salaries also gives an indication of the 

distribution of teachers between the minimum and maximum salary levels. At the upper secondary level, the 

actual salaries of 25-64 year-old teachers are, on average, 54% higher than the statutory starting salary for 

teachers with the minimum qualification (among countries with available data on both actual and statutory 

salaries). This difference is less than 20% in Germany and Sweden, which may result from a smaller range of 

statutory salaries and/or less use of additional allowances compared to other countries. In contrast, in Costa Rica, 

Hungary, Israel, Latvia, Poland and the Slovak Republic, the difference is over 70%, suggesting that most 

teachers are paid much more than the minimum starting salary (Figure D3.2).  

Similarly, comparing actual salaries with the statutory maximum salary shows that actual salaries of 25-64 year-

old teachers are, on average, 12% lower than the statutory salary at the top of the scale for teachers with the 

maximum qualification. Actual salaries are at least 25% lower than statutory salary at the top of the scale in six 

countries and other participants, suggesting that few teachers are paid at or near the maximum salary level. In 

eight countries, teachers’ average actual salaries are higher than the maximum statutory salary, which implies 

that allowances are having a substantial effect on teachers’ take-home pay (Figure D3.2). 

Teacher salaries relative to other tertiary-educated workers 

Education systems compete with other sectors of the economy to attract high-quality graduates as teachers. 

Research shows that salaries and the alternative opportunities available to these graduates are important factors 

in the attractiveness of teaching (Johnes and Johnes, 2004[4]). Teachers’ salaries relative to other occupations 

with similar education requirements, and their likely growth in earnings, may have a huge influence on a 

graduate’s decision to become a teacher or to stay in the profession (see Box D3.2 for comparability issues 

related to measuring teachers’ relative salaries). 

In most OECD countries, a tertiary degree is required to become a teacher at all levels of education (see 

Table X3.D3.3 in Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 2023[3])), 

meaning that the likely alternative to initial teacher education is a similar tertiary programme. Thus salary levels 

and labour-market conditions in different countries can be interpreted by comparing teachers’ actual salaries with 

the earnings of other professionals. There are two comparisons that can be made. First, to tertiary-educated 

workers: full-time, full-year 25-64 year-old workers with tertiary attainment (ISCED levels 5 to 8). Second, 

teachers’ actual salaries can be compared to the earnings of similarly educated workers, weighted by the 

proportion of teachers at each level of tertiary attainment. This second method ensures that comparisons between 

countries are not biased by differences in the distribution of bachelor’s, master’s or doctoral or equivalent 

attainment among teachers compared to tertiary-educated workers more generally (see Table X2.8 in Annex 2 

for the proportion of teachers by attainment level, and Methodology section for more details). 

In very few of the 19 countries and other participants with available data for similarly educated workers for at 

least one level of education do teachers’ actual salaries reach or exceed those of similarly educated workers. 

They amount to 65% or less of the earnings of similarly educated workers in Chile (except at upper secondary 

level), Hungary and the United States. However, upper secondary teachers in Germany have actual salaries that 

are nearly the same as those of similarly educated workers (Table D3.3). 

https://doi.org/10.1787/d7f76adc-en
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Earnings for tertiary-educated workers are more widely available. Against this benchmark, teachers’ actual 

salaries relative to other tertiary-educated workers increase with higher education levels. On average, pre-

primary teachers’ salaries amount to 81% of the full-time, full-year earnings of tertiary-educated 25-64 year-olds. 

Primary teachers earn 87% of this benchmark salary, lower secondary teachers 90% and upper secondary 

teachers 95% (Table D3.3). 

In almost all countries and other participants with available information, and at almost all levels of education, 

teachers’ actual salaries are lower than those of tertiary-educated workers. The lowest relative salaries are at 

pre-primary level: pre-primary teachers’ salaries are 55% of those of tertiary-educated workers in Hungary and 

60% of those of tertiary-educated workers in the Slovak Republic. However, in some countries and other 

participants, teachers earn more than tertiary-educated adults, either at all levels of education (Australia, 

Costa Rica, Lithuania and Portugal) or only at some levels (at upper secondary level in the Flemish Community 

of Belgium and Finland and at secondary level in Germany). In Costa Rica (at lower and upper secondary level), 

Lithuania and Portugal, teachers earn at least 30% more than tertiary-educated workers (Table D3.3 and 

Figure D3.1). 

Finally, teachers’ salaries increase at different rates over the course of their careers in different countries. On 

average among OECD countries and other participants with available data, for upper secondary teachers with 

the most prevalent qualification starting salaries represent 75% of the average earnings of tertiary-educated 

workers, but reach to 123% of earnings at the top of the scale. Countries vary widely in terms of the 

competitiveness of salaries and the time taken to reach the top of the scale, however. It takes 25 years on 

average, ranging from 4 years in Scotland (United Kingdom) to 42 years in Hungary. These differing rates of 

progression mean that countries with similar relative salaries at the top and bottom of the scale might not 

necessarily be offering similarly competitive teacher compensation. For example, in France, starting salaries are 

63% of tertiary-educated workers’ earnings and salaries at the top of the scale are 103% of tertiary-educated 

workers earnings. This is similar to New Zealand where the equivalent figures are 61% and 98%. However, it 

takes teachers 35 years to reach the top of the scale in France, compared with 7 years in New Zealand 

(Figure D3.3). 
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Figure D3.3. Upper secondary teachers' relative statutory starting and top of the scale salaries and years 
taken to reach the top of the scale (2022) 

Ratio of teachers' salaries to the earnings of full-time, full-year workers with tertiary education 

 

Note: Statutory salaries of teachers refer to teachers with the most prevalent qualification level. The number of years necessary for teachers to reach 

the top-of-scale salary from the starting salary is noted into bracket for each category in the legend. Missing is noted into bracket when the number of 

years from starting to top-of-scale salaries is not known. 

1. Year of reference for teachers' salaries differs from 2022. Refer to the source table for more information. 

2. Actual base salary. 

3. Includes the average of fixed bonuses for overtime hours.  

4. Data on earnings for full-time, full-year workers with tertiary education refer to Belgium. 

5. Data on earnings for full-time, full-year workers with tertiary education refer to the United Kingdom. 

Countries and other participants are ranked in descending order of the ratio of starting statutory salaries of teachers to earnings for full-time, full-year 

tertiary-educated workers. 

Source: OECD (2023), Education at a Glance Database, http://stats.oecd.org/. For more information see Source section and Education at a Glance 

2023 Sources, Methodologies and Technical Notes (OECD, 2023[3]). 

StatLink 2 https://stat.link/ukmxbf  

 

 

http://stats.oecd.org/
https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/ukmxbf
https://oecdch.art/be6b74614f
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Box D3.2. Comparability issues with relative salary measures resulting from differences in working 

days between teachers and tertiary-educated workers 

Meaningful international comparisons rely on the provision and implementation of rigorous definitions and a 

related statistical methodology. In view of the diversity of countries’ education and teacher compensation 

systems, adhering to these guidelines and methodology is not always straightforward. Some caution is 

therefore required when interpreting these data. 

The relative salaries measure divides the salaries of teachers or school heads (numerator) by the earnings 

of comparable workers (denominator) using two different methods (see Table D3.3 and Methodology 

section). Both versions of the relative salaries measure are still subject to biases due to differences in the 

characteristics, working patterns and remuneration systems of teachers and other workers (see Box D3.1 in 

Education at a Glance 2021 (OECD, 2021[5])) or difference in data (data for the academic year or the calendar 

year). 

One potential bias in the measure of relative salaries of teachers relates to differences in working days and 

(paid) annual leave entitlements between teachers and other tertiary-educated workers. Considering that 

leave entitlements are part of workers’ compensation, comparing the salaries of teachers and tertiary-

educated workers would require adjustments to allow for the number of working days minus any entitled leave 

days. To analyse the potential bias in relative salaries relating to differences in working and leave days, and 

the possibility of adjusting relative salaries to take into account these differences, a survey was carried out in 

2022 to gather information on the working conditions of lower secondary teachers and other workers. This 

was based on the assumption that working day requirement of teachers and other workers are defined over 

a 12-month period. 

Results from the 32 countries and other participants that contributed to the survey showed several 

weaknesses in the comparability of data which would prevent the adjustment of the relative salaries measure. 

Availability of data on tertiary-educated workers 

The available information on the minimum statutory number of leave days for workers encompasses all 

workers, whatever their qualification levels, while the reference group used for the relative salaries measure 

is tertiary-educated workers. The number of leave days may depend on various factors including occupation 

and economic sector (OECD, 2021[6]), which could be different for workers with different qualification levels 

(see Indicator A3). As differences in the number of working and leave days of workers with different 

qualification levels cannot be considered precisely, this might bias any adjusted relative salary measure that 

tries to take into account differences in working days between teachers and tertiary-educated workers. 

Differences in the reference year used 

The civil year 2020 was used as the reference period for all countries, which has a total of 262 weekdays 

after excluding weekends. These 262 days can be either working days, leave days or public holidays. They 

are taken as a reference when comparing the number of days of work and leave between teachers and 

tertiary-educated workers. However, four countries reported data for a different reference year, which would 

have a different number of weekdays (as 2020 was a leap year). These limitations hinder the accuracy of the 

adjusted measure of relative salaries. 

Variation in the number of leave days for teachers  

Information on the number of leave days teachers are entitled to refers to the statutory minimum, which is 

representative as the entitlement does not vary in most countries. However, in some countries, the statutory 

minimum is an underestimate because teachers may be entitled to additional leave days after few years of 

service (e.g. two days after three years in Italy and nine days after six years in Korea). There are also 
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countries that provide additional days of leave for long-serving teachers (e.g. 3-4 days in Croatia after 

30 years and 4 days in Slovenia after 25 years), or when they reach a specific age (40 days in total in the 

Netherlands for teachers aged 57 and older).  

Source: 2022 OECD data collection on number of working days/annual leave of teachers. 

School heads’ salaries 

School heads’ responsibilities may vary between countries and also within countries, depending on the schools 

they lead. School heads may exercise educational responsibilities (which may include teaching, but also 

responsibility for the general functioning of the institution in areas such as the timetable, implementation of the 

curriculum, decisions about what is taught, and the materials and methods used). They may also have other 

administrative, staff management and financial responsibilities (see Indicator D4 in Education at a Glance 2022 

(OECD, 2022[7]) for more details, including differences in the nature of the work carried out and the hours worked 

by school heads compared to teachers). 

Statutory salaries 

Some countries have a specific salary scale for school heads, who may or may not receive a school-head 

allowance on top of their statutory salaries. In other countries, they may be paid according to teachers’ salary 

scales, with an additional school-head allowance. The use of teachers’ salary scales may reflect the fact that 

school heads are initially teachers with additional responsibilities. At upper secondary level (general 

programmes), school heads are paid according to teachers’ salary scales with a school-head allowance in 14 out 

of the 35 countries and other participants with available information, and according to a specific salary range in 

the other 21. Of these, 15 countries and other participants have no specific school-head allowance and 6 include 

a school-head allowance in the salary. The amounts payable to school heads (through statutory salaries and/or 

school-head allowances) may vary according to the characteristics of the school(s) where the school head is 

based (for example the size of the school based on the number of students enrolled, or the number of teachers 

supervised). They could also vary according to the individual characteristics of the school heads themselves, 

such as the duties they have to perform or their years of experience (Table D3.16, available on line). 

Considering the large number of criteria involved in the calculation of school heads’ statutory salaries, the 

statutory salary data for school heads focus on those related to the minimum qualification requirements to 

become a school head, and Table D3.5 (available on line) shows only the minimum and maximum values. 

Caution is necessary when interpreting these values because salaries often depend on many criteria and as a 

result, few school heads may earn these amounts. 

About half of OECD countries and other participants have similar pay ranges for primary and lower secondary 

school heads, while upper secondary school heads benefit from higher statutory salaries on average. At upper 

secondary level, the minimum salary for school heads is USD 57 240 on average across OECD countries and 

other participants, ranging from USD 22 048 in Costa Rica to USD 112 247 in Luxembourg. The maximum salary 

is USD 90 692 on average, ranging from USD 35 969 in the Czech Republic to USD 155 235 in Luxembourg 

(Figure D3.4 and Table D3.5, available on line). These values should be interpreted with caution, as minimum 

and maximum statutory salaries refer to school heads in different types of schools. 

On average across OECD countries and other participants, at primary level the maximum statutory salary of a 

school head with the minimum qualifications is 74% higher than the minimum statutory salary, while it is 67% 

higher at lower secondary level and 70% higher at upper secondary level. There are 11 countries or other 

participants where school heads at the top of the scale can expect to earn at least twice the statutory minimum 

salary in at least one of these levels of education; In Costa Rica, they can even expect to earn more than three 

times the minimum salary at all levels of education (Table D3.5, available on line). 
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The minimum statutory salaries for school heads with the minimum qualifications are higher than the starting 

salaries of teachers (with the most prevalent qualification at that level) in all OECD countries and other 

participants except Colombia (at pre-primary and primary levels) and Costa Rica. The difference increases with 

level of education: on average, minimum school heads’ salaries are 49% higher than teachers’ at primary level, 

54% higher at lower secondary level and 54% higher at upper secondary level. In a number of countries, the 

minimum statutory salary for school heads is higher than the maximum salary for teachers. At upper secondary 

level, this is the case in about one-third of OECD countries and other participants (Figure D3.4 and Table D3.5, 

available on line). 

Figure D3.4. Upper secondary school heads’ average actual salaries compared to the statutory minimum 
and maximum salaries (2022) 

Annual salaries of school heads in public institutions, in equivalent USD converted using PPPs  

 

Note: Actual salaries include bonuses and allowances. 

1. Actual base salaries for minimum and maximum statutory salaries. 

2. Year of reference for minimum and maximum statutory salaries differs from 2022. Refer to the source table for more information. 

3. Year of reference for actual salaries differs from 2022. Refer to the source table for more information. 

Countries and other participants are ranked in descending order of school heads’ minimum statutory salaries. 

Source: OECD (2023), Table D3.4 and Education at a Glance Database, http://stats.oecd.org/. For more information see Source section and Education 

at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 2023[3]). 

StatLink 2 https://stat.link/0iwj6l 

Similarly, the maximum statutory salaries for school heads are higher than the maximum salaries for teachers for 

all OECD countries and other participants with available data. At upper secondary level, the maximum statutory 

salary of a school head is 52% higher on average than the maximum for teachers (with the most prevalent 

http://stats.oecd.org/
https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/0iwj6l
https://oecdch.art/63c3a0cff7
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qualifications). In Chile, England (United Kingdom), Israel and Scotland (United Kingdom), school heads’ 

maximum salaries are more than twice statutory teachers’ salaries at the top of the scale (Figure D3.4 and Table 

D3.5, available on line).  

Actual salaries 

Across OECD countries and other participants, average actual salaries for school heads aged 25-64 ranged from 

USD 71 784 at primary level to USD 76 572 at lower secondary level and USD 81 972 at upper secondary level. 

School heads’ actual salaries are higher than those of teachers, and the premium (the difference in actual salaries 

between school heads and teachers, in favour of school heads) increases with levels of education. On average, 

school heads’ actual salaries in 2022 were 51% higher than teachers’ at primary level, 54% higher at lower 

secondary level and 55% higher at upper secondary level (Table D3.4). 

The premiums vary widely across countries and levels of education, however. The highest premium for school 

heads over teachers was in England (United Kingdom) at pre-primary level, where school heads’ actual salaries 

are 80% higher than those for teachers, and Italy at primary and secondary levels, where school heads’ actual 

salaries are more than twice those of teachers. The lowest premiums, of less than 30%, are in Estonia (at primary 

and secondary), Finland (pre-primary), France (pre-primary and primary), Iceland (pre-primary), Latvia (lower 

secondary) and Norway (pre-primary). For France, the low premiums can be explained by the fact that pre-

primary and primary school heads are teachers relieved from part of their teaching duties. They receive the 

salaries of teachers at this level of education, with the addition of a specific school-head allowance. Other 

countries show a steep rise in the salaries of school heads compared to teachers at the secondary level, but a 

smaller difference at primary level. For example, in Ireland, school heads’ actual salaries are 46% higher than 

teachers’ at primary level, but the difference is 73% at lower and upper secondary level. In Costa Rica, Estonia, 

Poland and Slovenia, the difference is much larger at pre-primary level than at primary and lower secondary 

levels (Table D3.4; see Box D3.1 for variations at subnational level). 

The career prospects of school heads and their relative salaries are also a signal of a potential career progression 

pathway available to teachers and the compensation associated with this career in the longer term. Not only do 

school heads earn more than teachers, they also, unlike teachers, typically earn more than similarly educated 

workers (Table D3.2). 

Salary trends for teachers since 2010  

Trends in statutory salaries 

Between 2010 and 2022, the statutory salaries of teachers (with 15 years of experience and the most prevalent 

qualifications) increased overall in real terms (i.e. when adjusted for increases in the cost of living) in most of the 

countries for which data are available. However, only two-fifths of OECD countries have the relevant data 

available for the whole period with no break in the time series. Among these countries, around two-thirds show 

an increase in such salaries over this period and one-third show a decrease (Table D3.7, available on line). 

The biggest real-terms decreases in statutory salaries between 2010 and 2022 were in Greece, where statutory 

salaries fell by more than 30% at pre-primary, primary and secondary levels. There were also smaller declines 

(less than 10%) in teachers’ statutory salaries (at some or all levels of education) in about one-quarter of OECD 

countries and other participants. During the same period, statutory salaries increased by 30% or more for 

teachers in Chile (pre-primary, primary and lower secondary levels, and nearly 30% at upper secondary level), 

Hungary (pre-primary level) and Israel (pre-primary and secondary levels) and by nearly 30% in 

the Slovak Republic (Figure D3.5 and Table D3.7, available on line). 

For the period 2015 to 2022, four-fifths of OECD countries and other participants have comparable data for at 

least one level of education, based on teachers with 15 years of experience and the most prevalent qualifications. 

Teachers’ statutory salaries increased in real terms in between one-half and three-fifths of these (depending on 
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the level of education) during this time. Statutory salaries increased by about 5% at primary level, 4% at lower 

secondary level (general programmes) and 4% at upper secondary level (general programmes) (Table D3.7, 

available on line). However, when considering the average across OECD countries and other participants with 

available data for all the reference years between 2010 and 2022, statutory salaries were stable over 2015-22 

(changing by less than 1 percentage point) at the different levels of education (Figure D3.5 and Table D3.7, 

available on line). 

There were large increases or decreases in salaries over the period 2015-22 in some countries. They grew by 

more than 20% in Chile, the Czech Republic, Israel (at upper secondary level), Lithuania and the Slovak Republic 

(at pre-primary level). In contrast, statutory salaries have fallen since 2015 (at all levels of education with available 

data) in 14 countries and other participants. The largest decreases were in Costa Rica where salaries fell by 19% 

at pre-primary and primary levels and nearly 40% at secondary level (Figure D3.5 and Table D3.7, available on 

line). 

Figure D3.5. Change in upper secondary general teachers’ statutory salaries between 2010 and 2022 

Index of change in teachers’ real statutory salaries (2015 = 100) 

 
Note: Index of change in teachers’ statutory salaries is based on the most prevalent qualifications after 15 years of experience, converted to constant 

prices using deflators for private consumption. 

1. Changes up to 2021 instead of 2022. 

2. Average of countries with available data for both periods. 

3. Actual base salaries. 

Countries and other participants are ranked in descending order of the change in the index between 2010 and 2022. 

Source: OECD (2023), Table D3.7 (available on line). For more information see Source section and Education at a Glance 2023 Sources, Methodologies 

and Technical Notes (OECD, 2023[3]). 

StatLink 2 https://stat.link/xlvnf2 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/xlvnf2
https://oecdch.art/23ce93b3e1
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Trends in actual salaries 

As 2022 data are not available for a significant number of countries and other participants, trends are analysed 

up to 2021. Between 2010 and 2021, teachers’ actual salaries increased overall in real terms in most countries 

for which data are available. Around two-thirds of countries with time series data show an increase over this 

period and one-third a decrease. However, only one in three OECD countries have data available on the actual 

salaries of teachers aged 25-64 for this period with no break in the time series.  

For the countries with available data and no breaks in the time series, actual salaries generally increased between 

2010 and 2021. The increase in salaries was over 20% at all levels of education in the Czech Republic, Hungary 

and Sweden, and at upper secondary level in Iceland. There were only three countries and other participants 

where actual salaries fell in at least one level of education. They fell by 11% for upper secondary teachers in 

the Flemish Community of Belgium (Table D3.8, available on line). 

Over the period 2015 to 2021, at least two-thirds of OECD countries and other participants have comparable time 

series data for at least one level of education. Around three-quarters of these countries showed an increase in 

real terms in actual salaries. On average across OECD countries and other participants with available data for 

all the reference years, actual salaries increased by about 2% at primary level, 3% at lower secondary level and 

6% at upper secondary level. The increase exceeded 20% in the Czech Republic, Estonia, Iceland (except at 

upper secondary level), Latvia, Lithuania and the Slovak Republic (Table D3.8, available on line). 

Base salaries and additional payments: Incentives and allowances 

Statutory salaries, based on pay scales, are only one component of the total compensation of teachers and 

school heads. School systems may also offer additional payments to teachers and school heads, such as 

allowances, bonuses or other rewards. These may take the form of financial remuneration and/or reductions in 

the number of teaching hours, and decisions on the criteria used for the formation of the base salary and 

additional payments are taken at different levels (Tables D3.13 and D3.15, available on line). 

Criteria for additional payments vary across countries. In the large majority of countries and other participants, 

teachers’ core tasks (teaching, planning or preparing lessons, marking students’ work, general administrative 

work, communicating with parents, supervising students and working with colleagues) are rarely compensated 

through specific bonuses or additional payments (Table D3.10, available on line). Teachers may also be required 

to take on some responsibilities or perform some tasks without additional compensation (see Indicator D4 in 

Education at a Glance 2022 (OECD, 2022[7]) for the tasks and responsibilities of teachers). Taking on other 

responsibilities, however, often entails some sort of extra compensation. 

At upper secondary level, teachers who participate in school management activities in addition to their teaching 

duties received extra compensation in nearly three-fifths of the countries and other participants with available 

information. It is also common for teachers to be awarded additional payments, either annual or occasional, for 

teaching more classes or hours than required by their full-time contract, having responsibility as a class or form 

teacher, or performing special tasks such as training student teachers (Table D3.10, available on line). 

Outstanding performance can also lead to additional compensation, either in the form of occasional additional or 

annual payments, or through increases in basic salary. These are awarded to upper secondary teachers in about 

three-fifths of the OECD countries and other participants with available data. Additional payments can also 

include bonuses for special teaching conditions, such as teaching students with special needs in regular schools 

or teaching in disadvantaged, remote or high-cost areas (Table D3.10 available on line). 

There are also criteria for additional payments for school heads, but fewer tasks or responsibilities lead to 

additional payments compared to teachers (see Tables D3.12 and D3.15, available on line). 
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Box D3.3. Salaries of upper secondary teachers in vocational programmes 

A recent survey investigated whether upper secondary teachers in vocational programmes (see definition in 

Indicator B1) of public institutions have different working conditions (including salaries) compared to those in 

general programmes. The survey distinguished five categories of teachers in vocational programmes, 

depending on the type of subjects they teach (Table X3.D3.8. in Education at a Glance 2023 Sources, 

Methodologies and Technical Notes (OECD, 2023[3]). A total of 35 countries and other participants took part 

in the survey, but Australia, Ireland and the United States are not included in the analysis as there are no 

distinct vocational programmes at upper secondary level. In 7 of the 31 countries and other participants with 

available information, there are no differences in qualification requirements and working conditions between 

upper secondary teachers in general and vocational programmes and salary scales are the same in both 

programmes. For the rest, there are three approaches to distinguishing teachers in vocational programmes 

in terms of minimum qualification requirements and/or statutory salary scales: 

• no distinction between teachers in vocational programmes regardless of the subject taught: Denmark, 

England (United Kingdom), France, Germany, Japan, the Netherlands, New Zealand and Norway.  

• Countries that distinguish between those teaching general subjects and those teaching vocational 

theory and practice (Chile, Estonia, Finland, Latvia, Lithuania, Spain and Sweden) or have a salary 

scale only for those teaching vocational subjects (Türkiye). 

• Countries that distinguish among those teaching general subjects, vocational theory and vocational 

practice (Austria, the Czech Republic, the Flemish and French Communities of Belgium, Hungary, 

Poland, Slovenia and Switzerland) or distinguish those teaching vocational practice from the rest 

(the Slovak Republic). 

Statutory salaries of teachers in vocational programmes 

Countries with different categories of teachers in vocational programmes do not necessarily have different 

statutory salary scales for each of these categories. In some countries the minimum academic qualifications 

required from teachers may vary according to categories of teachers, which in turn can have an impact on the 

statutory salaries that they receive (Indicator D6 of Education at a Glance 2022 (OECD, 2022[7])). However, 

the statutory salaries could be the same for similar levels of qualifications. In Finland, the minimum academic 

qualification requirement for teachers of vocational subjects is lower than for general subjects, and this may 

explain why they have lower salary levels. In France, at upper secondary level fully qualified teachers in 

general and vocational programmes are paid according to the same salary scale and have the same teaching 

and career conditions; however, they have to pass different competitive entrance examinations. 

In almost all countries where teachers in vocational programmes are distinguished from those in general 

programmes, teachers teaching general subjects have the same salary scales and qualification requirements 

as teachers in the general programmes. In countries where teachers teaching vocational practice are 

differentiated from those teaching vocational theory, the distinction between these two groups of teachers is 

based on differences either in the compensations or qualification requirements. 

Sixteen of the 24 countries and other participants which distinguish between teachers in vocational and 

general programmes provided information on the statutory salaries of teachers in vocational programmes. 

The statutory salaries of teachers (with the most prevalent qualification) after 15 years of experience vary 

widely across these countries and all categories of teachers in vocational programmes: from USD 27 078 in 

the Czech Republic (for teachers teaching vocational practice subjects) to USD 92 928 in Germany (for all 

teachers in vocational programmes) (Table D3.2).  

 Where countries distinguish between categories of teachers in vocational programmes, their statutory 

salaries can also vary within each country. Among teachers with 15 years of experience and the most 

prevalent qualification, statutory salaries are the same for all categories of teachers in vocational programmes 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
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in Chile, the Flemish Community of Belgium, Finland, Lithuania, Poland and Slovenia, but they vary by 6-8% 

in Austria, the Czech Republic and Spain, and by 28% in the French Community of Belgium (Table D3.2).  

Among the 17 countries and other participants with available data, statutory salaries of teachers in vocational 

programmes are generally similar or slightly lower than those in general programmes. The difference in 

statutory salaries of teachers (with 15 years of experience and the most prevalent qualification) between 

general and vocational programmes is 5% or less (at least for some categories) in two-thirds of these 

countries. However, compared to salaries in general programmes, statutory salaries are at least 20% lower 

in vocational programmes in the Flemish Community of Belgium, and for teachers teaching vocational 

practice in the French Community of Belgium. Nevertheless, in a few countries statutory salaries are higher 

in vocational programmes than in general programmes. Compared to teachers in general programmes, 

salaries of teachers of vocational theory are 7% higher in Austria, salaries of teachers teaching general 

subjects in vocational programmes are 10% higher in Finland, and salaries of teachers teaching vocational 

theory and practice are 15% higher in Türkiye (Figure D3.6).  

Figure D3.6. Statutory salaries of upper secondary teachers in vocational programmes relative to 
those in general programmes (2022) 

Based on teachers with 15 years of experience and the most prevalent qualification 

 

Note: The figure only includes countries for which upper secondary teachers in vocational programmes have different qualifications or salaries to 

those teaching in general programmes (see Table D3.2 for more information). The definition of teachers’ most prevalent qualifications is based on 

a broad concept, including the typical ISCED level of attainment and other criteria. The most prevalent qualification is defined for each of the four 

career stages included in this table. Please see Annex 2 and Definitions and Methodology sections for more information. 

1. Includes the average of fixed bonuses for overtime hours for lower and upper secondary teachers.  

2. Year of reference for salaries of teachers/school heads differs from 2022. Refer to the source table for more information. 

3. Excludes the social security contributions and pension-scheme contributions paid by the employees. 

4. Actual base salaries. 

https://oecdch.art/0206456a1d
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Definitions 

Teachers refer to professional personnel directly involved in teaching students. The classification includes 

classroom teachers, special education teachers and other teachers who work with a whole class of students in a 

classroom, in small groups in a resource room, or in one-to-one teaching situations inside or outside a regular 

class. 

School head refers to any person whose primary or major function is heading a school or a group of schools, 

alone or within an administrative body such as a board or council. The school head is the primary leader 

responsible for the leadership, management and administration of a school. 

Actual salaries for teachers/school heads aged 25-64 refer to the annual average earnings received by full-

time teachers/school heads aged 25-64, before taxes. It is the gross salary from the employee’s point of view, 

since it includes the part of social security contributions and pension-scheme contributions that are paid by the 

employees (even if deducted automatically from the employees’ gross salary by the employer). However, the 

employers’ premium for social security and pension is excluded. Actual salaries also include work-related 

payments, such as school-head allowance, annual bonuses, results-related bonuses, extra pay for holidays and 

sick-leave pay. Income from other sources, such as government social transfers, investment income and any 

other income that is not directly related to their profession is not included. 

Earnings for workers with tertiary education are average earnings for full-time, full-year workers aged 25-64 

with an education at ISCED level 5, 6, 7 or 8. 

Salary at the top of the scale refers to the maximum scheduled annual salary (top of the salary range) for a full-

time classroom teacher (for a given level of qualification of teachers recognised by the compensation system). 

Countries and other participants are ranked in descending order of the ratio (relative to the salaries of teachers in general programmes) of the 

salaries of teachers in vocational programmes (with no distinction between categories), then the ratio of the salaries of teachers of general subjects 

and then the ratio of the salaries of teachers of vocational theory and practice. 

Source: OECD (2023), Tables D3.1. and D3.2. For more information see Source section and Education at a Glance 2023 Sources, Methodologies 

and Technical Notes (OECD, 2023[3]). 

StatLink 2 https://stat.link/2uvdic 

Actual salaries 

Statutory salaries do not include additional payments such as allowances, bonuses or other rewards, and so 

may not entirely reflect the level of compensation teachers receive. In almost all of the countries with available 

information, the criteria for additional payments for teachers in vocational programmes are the same as those 

applied to teachers in general programmes (Tables D3.10 and D3.11 available on line). 

However, in seven countries and other participants, the criteria used for base salaries and additional payments 

and the way salaries are adjusted based on these criteria can vary between teachers in general and vocational 

programmes. In Latvia, the criteria used vary widely between teachers in general and vocational programmes 

and they do not lead to similar adjustment of the salaries (Tables D3.10 and D3.11 available on line). 

In most countries with available data, actual salaries of upper secondary teachers are lower in vocational 

programmes than in general programmes. The difference is 10% or less in most countries but exceeds 10% 

for all teachers in vocational programmes in Denmark and for teachers of vocational practice in the Flemish 

and French Communities of Belgium, the Czech Republic, and Slovenia. Actual salaries of teachers in 

vocational programmes are over 10% higher than those in general programmes only for teachers of general 

subjects in Hungary and Latvia (Table D3.4 and Table D3.9, available on line). 

Source: 2022 OECD data collection on salaries of upper secondary teachers in vocational programmes. 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://stat.link/2uvdic
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Salary after 15 years of experience refers to the scheduled annual salary of a full-time classroom teacher. 

Statutory salaries may refer to the salaries of teachers with a given level of qualification recognised by the 

compensation system (the minimum training necessary to be fully qualified, the most prevalent qualifications or 

the maximum qualification), plus 15 years of experience. 

Starting salary refers to the average scheduled gross salary per year for a full-time classroom teacher with a 

given level of qualification recognised by the compensation system (the minimum training necessary to be fully 

qualified or the most prevalent qualifications) at the beginning of the teaching career. 

Statutory salaries refer to scheduled salaries according to official pay scales. The salaries reported are gross 

(total sum paid by the employer) less the employer’s contribution to social security and pension, according to 

existing salary scales. Salaries are “before tax” (i.e. before deductions for income tax). 

Methodology 

Data on teachers’ salaries at lower and upper secondary level refer only to general programmes. 

Salaries were converted using purchasing power parities (PPPs) for private consumption from the OECD National 

Accounts Statistics database. The period of reference for teachers’ salaries is from 1 July 2021 to 30 June 2022. 

The reference date for PPPs is 2021/22, except for some southern hemisphere countries (e.g. Australia and 

New Zealand), where the academic year runs from January to December. In these countries, the reference year 

is the calendar year (i.e. 2022). Tables with salaries in national currency are included in Annex 2. To calculate 

changes in teachers’ salaries (Tables D3.7 and D3.8, available on line), the deflator for private consumption is 

used to convert salaries to 2015 prices. 

In most countries, the criteria to determine the most prevalent qualifications of teachers are based on a principle 

of relative majority (i.e. the level of qualifications of the largest proportion of teachers). 

In Table D3.3, the ratios of salaries to earnings for full-time, full-year workers with tertiary education aged 25‐64 

are calculated based on weighted averages of earnings of tertiary-educated workers (Columns 2 to 5 for teachers 

and Columns 10 to 13 for school heads). The weights, collected for every country individually, are based on the 

percentage of teachers or school heads at each ISCED level of tertiary attainment (see Tables X2.8 and X2.9 in 

Annex 2). The ratios have been calculated for countries for which these data are available. When data on 

earnings of workers referred to a different reference year than the 2022 reference year used for salaries of 

teachers or school heads, a deflator has been used to adjust earnings data to 2022. For all other ratios in 

Table D3.3 and those in Table D3.6 (available on line), information on all tertiary-educated workers was used 

instead of weighted averages. Data on the earnings of workers take account of earnings from work for all 

individuals during the reference period, including the salaries of teachers. In most countries, the population of 

teachers is large and may impact on the average earnings of workers.  

For more information, please see the OECD Handbook for Internationally Comparative Education Statistics 

(OECD, 2018[8]) and Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 2023[3]) 

for country-specific notes. 

Source 

Data on salaries and bonuses for teachers and school heads are derived from the 2022 joint OECD/Eurydice 

data collection on salaries of teachers and school heads. Data refer to the 2021/22 school year and are reported 

in accordance with formal policies for public institutions. Data on earnings of workers are based on the regular 

data collection by the OECD Labour Market and Social Outcomes of Learning Network. Data on salaries and 

bonuses for upper secondary teachers in vocational programmes are derived from the 2022 OECD data collection 

on salaries of upper secondary teachers in vocational programmes. 

https://doi.org/10.1787/9789264304444-en
https://doi.org/10.1787/d7f76adc-en
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Indicator D3 Tables 

Tables Indicator D3. How much are teachers and school heads paid? 

Table D3.1 Teachers' statutory salaries, based on the most prevalent qualifications at different points in teachers' careers (2022) 

Table D3.2 Statutory salaries of upper secondary teachers in vocational programmes, by qualification levels (2022) 

Table D3.3 Teachers' and school heads' actual salaries relative to earnings of tertiary-educated workers (2022) 

Table D3.4 Teachers' and school heads' average actual salaries (2022) 

WEB Table D3.5 School heads' minimum and maximum statutory salaries, based on minimum qualifications (2022) 

WEB Table D3.6 Teachers' actual salaries relative to earnings of tertiary-educated workers, by age group and gender (2022) 

WEB Table D3.7 Trends in teachers’ statutory salaries, based on the most prevalent qualifications after 15 years of experience (2000 and 2005 to 

2022) 

WEB Table D3.8 Trends in teachers' average actual salaries (2000, 2005 and 2010 to 2022) 

WEB Table D3.9 Actual salaries of upper secondary teachers in vocational programmes, by age group and gender (2022) 

WEB Table D3.10 Criteria used for base salaries and additional payments awarded to teachers in public institutions, by level of education (2022) 

WEB Table D3.11 Criteria used for base salaries and additional payments awarded to upper secondary teachers in vocational programmes (2022) 

WEB Table D3.12 Criteria used for base salaries and additional payments awarded to school heads in public institutions, by level of education (2022) 

WEB Table D3.13 Decision-making level for criteria used for determining teachers' base salaries and additional payments, by level of education 

(2022) 

WEB Table D3.14 Decision-making level for criteria used for determining base salaries and additional payments of upper secondary teachers in 

vocational programmes (2022) 

WEB Table D3.15 Decision-making level for criteria used for determining school heads' base salaries and additional payments, by level of education 

(2022) 

WEB Table D3.16 Structure of compensation system for school heads (2022) 

StatLink 2 https://stat.link/p6h5bq 

Cut-off date for the data: 15 June 2023. Any updates on data can be found on line at : 

http://dx.doi.org/10.1787/eag-data-en. More breakdowns can also be found at http://stats.oecd.org/, 

Education at a Glance Database. 

  

https://stat.link/p6h5bq
http://dx.doi.org/10.1787/eag-data-en
http://stats.oecd.org/
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Table D3.1. Teachers' statutory salaries, based on the most prevalent qualifications at different points in 
teachers' careers (2022) 

Annual teachers' salaries, in public institutions, in equivalent USD converted using PPPs for private consumption 

 

Note: See StatLink and Box D3.4 for the notes related to this Table..  

Source: OECD (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 

2023[3]) 

StatLink 2 https://stat.link/ikp70x 
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OECD countr ies (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) (14) (15) (16)

Austral ia 47 981 68 710 68 889 77 028 47 991 67 949 69 513 75 486 47 990 67 818 69 369 75 603 47 990 67 818 69 369 75 603

Austria m m m m 49 646 52 625 58 910 86 526 49 646 55 135 59 944 92 041 49 646 59 852 61 854 102 120

Canada m m m m 42 157 69 819 72 734 72 734 42 157 69 819 72 734 72 734 42 157 69 819 72 734 72 734
Chile 25 575 31 562 38 394 47 335 25 575 31 562 38 394 47 335 25 575 31 562 38 394 47 335 26 446 32 723 39 729 49 077

Colombia1 23 401 42 677 42 677 49 078 23 401 42 677 42 677 49 078 23 401 42 677 42 677 49 078 23 401 42 677 42 677 49 078

Costa Rica 24 363 28 618 30 745 37 128 24 604 28 902 31 051 37 498 25 355 29 788 32 004 38 653 25 355 29 788 32 004 38 653
Czech Republic 24 572 25 462 26 108 29 099 26 189 27 886 29 099 34 353 26 270 27 967 29 180 34 595 26 270 27 967 29 180 34 515

Denmark 46 552 52 261 52 261 52 261 53 364 59 294 61 473 61 473 53 598 59 930 61 968 61 968 50 444 65 555 65 555 65 555
Estonia a a a a 26 031 a a a 26 031 a a a 26 031 a a a

Finlan d2 32 664 35 616 35 955 35 955 37 407 42 883 45 888 48 642 40 182 46 065 49 294 52 251 42 191 50 661 53 189 56 380

France3 34 611 38 651 40 683 58 751 34 611 38 651 40 683 58 751 37 720 41 760 43 792 62 169 37 720 41 760 43 792 62 169
Germany m m m m 70 419 80 750 85 699 91 713 77 905 88 442 93 085 101 510 81 141 91 729 96 742 110 694

Greece 20 387 24 793 26 996 40 213 20 387 24 793 26 996 40 213 20 387 24 793 26 996 40 213 20 387 24 793 26 996 40 213
Hungary 16 137 18 173 19 520 27 597 16 137 18 173 19 520 27 597 16 137 18 173 19 520 27 597 16 137 20 193 21 689 30 663

Iceland m m m m m m m m m m m m m m m m
I reland a a a a 36 281 50 286 60 902 70 244 36 281 50 286 61 498 70 840 36 281 50 286 61 498 70 840

I srael 26 613 34 865 37 814 65 314 23 561 29 864 33 606 54 695 23 673 30 807 36 179 57 208 27 876 32 531 39 321 56 501

I taly 32 981 36 160 39 584 48 015 32 981 36 160 39 584 48 015 35 447 39 151 43 038 52 725 35 447 40 084 44 235 55 106
Japan m m m m 28 611 40 532 47 349 58 562 28 611 40 532 47 349 58 562 28 611 40 532 47 349 60 106

Korea 33 615 50 780 59 346 94 489 33 615 50 780 59 346 94 489 33 675 50 840 59 406 94 549 33 675 50 840 59 406 94 549
Latv ia 17 902 a a a 17 039 a a a 17 039 a a a 17 039 a a a

Lithuania 33 027 34 102 37 946 43 195 33 027 34 102 37 946 43 195 33 027 34 102 37 946 43 195 33 027 34 102 37 946 43 195
Luxembourg 71 647 92 663 104 604 126 576 71 647 92 663 104 604 126 576 81 200 101 500 112 008 141 144 81 200 101 500 112 008 141 144

Mexico 21 802 27 294 34 047 42 694 21 802 27 294 34 047 42 694 27 655 34 685 43 456 53 919 51 010 58 746 62 681 62 681

Nether lands 48 805 69 624 79 300 99 715 48 805 69 624 79 300 99 715 48 662 73 959 84 862 99 717 48 662 73 959 84 862 99 717
New Zealand a a a a 34 890 56 125 56 125 56 125 34 890 56 125 56 125 56 125 34 890 56 125 56 125 56 125

Norway 39 337 47 854 47 854 48 588 43 108 51 727 51 727 55 489 43 108 51 727 51 727 55 489 51 096 56 557 56 557 62 688
Poland 19 235 25 766 31 447 32 778 19 235 25 766 31 447 32 778 19 235 25 766 31 447 32 778 19 235 25 766 31 447 32 778

Por tugal 34 311 41 736 44 277 73 978 34 311 41 736 44 277 73 978 34 311 41 736 44 277 73 978 34 311 41 736 44 277 73 978
Slovak Rep ubl ic4 13 559 15 468 15 836 17 718 16 798 18 882 19 342 21 636 16 798 18 882 19 342 21 636 16 798 18 882 19 342 21 636

Slovenia 4 31 187 36 876 46 343 53 504 31 187 38 213 48 062 57 595 31 187 38 213 48 062 57 595 31 187 38 213 48 062 57 595

Spain 44 650 48 516 51 715 63 910 44 650 48 516 51 715 63 910 49 905 54 243 57 758 71 235 49 905 54 243 57 758 71 235
Sw eden1, 4 , 5 , 6 42 374 44 430 45 132 49 457 43 001 47 451 49 583 57 042 43 941 48 893 50 398 58 421 45 132 49 232 51 275 59 048

Sw itzerland1 56 429 70 367 m 86 338 60 874 75 791 m 92 592 67 504 86 263 m 103 516 76 318 98 468 m 117 001

Türkiye 46 333 47 691 47 063 50 489 46 333 47 691 47 063 50 489 46 822 48 180 47 551 50 978 46 822 48 180 47 551 50 978

United States6 45 931 50 953 68 905 76 985 44 992 61 054 66 251 78 190 46 018 64 196 69 439 79 031 48 187 63 026 69 641 75 988

Other partic ipants

Flemish Comm. (Belgium) 42 842 53 727 60 488 76 266 42 842 53 727 60 488 76 266 42 842 53 727 60 488 76 266 53 452 68 130 77 696 96 827

French Comm. (Belgium) 40 335 50 399 56 724 69 375 40 335 50 399 56 724 69 375 40 335 50 399 56 724 69 375 50 142 63 873 72 821 87 735
England (UK) 34 732 a 55 726 55 726 34 732 a 55 726 55 726 34 732 a 55 726 55 726 34 732 a 55 726 55 726

Scotland (UK) 43 895 55 096 55 096 55 096 43 895 55 096 55 096 55 096 43 895 55 096 55 096 55 096 43 895 55 096 55 096 55 096

OE CD aver age 34 563 43 063 45 981 57 118 36 367 46 782 49 968 61 075 37 628 48 605 51 613 63 332 39 274 50 841 53 456 65 658

Partner an d/or accessio n countries

Argentina m m m m m m m m m m m m m m m m

Brazil 20 261 m m m 20 261 m m m 20 261 m m m 20 261 m m m

Bulgar ia 21 328 22 006 22 851 m 21 328 22 006 22 851 m 21 328 22 006 22 851 m 21 328 22 006 22 851 m

China m m m m m m m m m m m m m m m m

Croatia a a a a 30 017 31 361 32 108 35 841 30 017 31 361 32 108 35 841 30 017 31 361 32 108 35 841

India m m m m m m m m m m m m m m m m

Indonesia m m m m m m m m m m m m m m m m

Peru m m m m m m m m m m m m m m m m

Romania 23 300 27 792 29 969 39 721 23 300 27 792 29 969 39 721 23 300 27 792 29 969 39 721 23 300 27 792 29 969 39 721

S audi Arabia m m m m m m m m m m m m m m m m

S outh Afr ica m m m m m m m m m m m m m m m m

E U25 average 32 541 39 061 42 586 53 626 35 175 42 682 46 894 58 742 36 446 44 444 48 606 61 090 36 985 45 986 50 082 63 474
G 20 average m m m m m m m m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://stat.link/ikp70x
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Table D3.2. Statutory salaries of upper secondary teachers in vocational programmes, by qualification 
levels (2022) 

Annual teachers' salaries, in public institutions, in equivalent USD converted using PPPs for private consumption 

 

Note: See StatLink and Box D3.4 for the notes related to this Table. 

Source: OECD (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 

2023[3]) 

StatLink 2 https://stat.link/dtlyxq 
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OECD countries (1) (3) (4) (5) (7) (8) (9) (11) (12) (13) (15) (16) (17) (19) (20)

Austr alia a a a a a a a a a a a a a a a

Austria a a a 49 646 61 590 100 606 a a a 49 646 65 965 97 623 49 646 63 434 84 872

Canada m m m m m m m m m m m m m m m

Chi le a a a 26 446 39 729 49 077 26 446 39 729 49 077 a a a a a a

Colombia1, 2 23 401 42 677 49 078 a a a a a a a a a a a a

Costa Rica 1 25 355 32 004 38 653 a a a a a a a a a a a a

Czech Republic a a a 26 270 29 180 34 515 a a a 26 270 29 180 34 515 25 623 27 078 30 311

Denmar k a a a a a a a a a a a a a a a

Estonia m m m m m m m m m a a a a a a

Finland m m m 47 011 58 458 61 741 47 011 58 458 61 741 a a a a a a

Fr ance 3 37 720 43 792 62 169 a a a a a a a a a a a a

Ger many 76 580 92 928 103 537 a a a a a a a a a a a a

Greece1 20 387 26 996 40 213 a a a a a a a a a a a a

Hungary a a a m m m a a a m m m m m m

Iceland m m m m m m m m m m m m m m m

Ire land a a a a a a a a a a a a a a a

Is rae l1 27 876 39 321 56 501 a a a a a a a a a a a a

Italy1 35 447 44 235 55 106 a a a a a a a a a a a a

Japan m m m a a a a a a a a a a a a

Korea1 33 675 59 406 94 549 a a a a a a a a a a a a

Latvia a a a 17 039 a a 17 039 a a a a a a a a

Lithuania a a a 30 033 34 481 39 250 30 033 34 481 39 250 a a a a a a

Luxembourg m m m m m m m m m m m m m m m

Mexico m m m m m m m m m m m m m m m

Netherlands 54 232 80 628 96 619 a a a a a a a a a a a a

New Zealand m m m a a a a a a a a a a a a

Nor way 46 879 51 727 55 489 a a a a a a a a a a a a

Poland m m m 19 235 31 447 32 778 m m m 19 235 31 447 32 778 19 235 31 447 32 778

Portugal1 34 311 44 277 73 978 a a a a a a a a a a a a

Slovak Republic1 16 798 19 342 21 636 a a a a a a a a a m m m

Slovenia a a a 31 187 48 062 57 595 a a a 31 187 48 062 57 595 31 187 48 062 57 595

Spain a a a 49 905 57 758 71 235 47 269 54 305 66 479 a a a a a a

Sweden2 , 4 , 5 45 759 50 836 57 418 m m m m m m a a a a a a

Swi tzerland2 71 458 m 109 777 m m m a a a m m m m m m

Tür kiye a a a a a a 53 741 54 470 57 896 a a a a a a

Uni ted States a a a a a a a a a a a a a a a

Other participants

Flemish Comm. (Belgium) a a a 42 842 60 488 76 266 a a a 42 842 60 488 76 266 42 842 60 488 76 266

Fr ench Comm. (Belgium) a a a 50 142 72 821 87 735 a a a 50 142 72 821 87 735 40 335 56 724 69 375

England (UK) m m m a a a a a a a a a a a a

Scotland (UK) m m m m m m m m m m m m m m m

OECD aver age m m m m m m m m m m m m m m m

Par tner and/or accession countries

Argentina m m m m m m m m m m m m m m m

Brazi l m m m m m m m m m m m m m m m

Bulgaria m m m m m m m m m m m m m m m

China m m m m m m m m m m m m m m m

Cr oatia m m m m m m m m m m m m m m m

India m m m m m m m m m m m m m m m

Indonesia m m m m m m m m m m m m m m m

Peru m m m m m m m m m m m m m m m

Romania m m m m m m m m m m m m m m m

Saudi Arabia m m m m m m m m m m m m m m m

South Africa m m m m m m m m m m m m m m m

EU25 aver age m m m m m m m m m m m m m m m

G20 aver age m m m m m m m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://stat.link/dtlyxq
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Table D3.3. Teachers' and school heads' actual salaries relative to earnings of tertiary-educated workers 
(2022) 

Ratio of salary, using annual average salaries (including bonuses and allowances) of full-time teachers and school heads in 

public institutions relative to the earnings of workers with similar educational attainment (weighted average) and to the 

earnings of full-time, full-year workers with tertiary education 

 

Note: See StatLink and Box D3.4 for the notes related to this Table. 

Source: OECD (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 

2023[3]) 

StatLink 2 https://stat.link/jfcsyv 
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OECD countries (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) (14) (15) (16) (17)

Austr alia 2021 m m m m 1.06 1.01 1.01 1.01 m m m m 1.49 1.66 1.92 1.92

Austr ia 2021 m m m m m 0.78 0.86 0.92 m m m m m 1.12 1.19 1.40

Canada m m m m m m m m m m m m m m m m m
Chile1 2017 0.62 0.62 0.63 0.66 0.77 0.77 0.79 0.82 0.97 0.97 0.99 1.08 1.21 1.20 1.22 1.34
Colombia m m m m m m m m m m m m m m m m m
Costa Rica 2021 m m m m 1.19 1.22 1.36 1.36 m m m m 1.94 1.78 2.07 2.07
Czech Republic 1 2020 0.80 0.78 0.77 0.80 0.63 0.79 0.79 0 .83 1.10 1.18 1.18 1.26 0.91 1.23 1.23 1.31
Denmark 2021 m m m 0.81 0.66 0.80 0.80 0 .94 0.94 1.27 1.27 1.29 0.86 1.16 1.16 1.50
Estonia 2021 0.71 0.84 0.82 0.81 0.66 0.86 0.86 0 .86 0.88 0.99 0.99 0.99 0.94 1.08 1.08 1.08
Finland 2020 0.72 0.74 0.82 0.92 0.65 0.86 0.95 1.07 0.88 1.04 1.21 1.24 0.82 1.21 1.41 1.46
Fr ance 2 2019 0.75 0.72 0.79 0.88 0.76 0.74 0.83 0.92 0.91 0.91 m m 0.93 0.93 1.25 1.25
Ger many 2021 m 0.83 0.91 0.96 m 0.97 1.07 1.12 m m m m m m m m
Greece 3 2018 0.76 0.76 0.81 0.81 0.76 0.76 0.81 0.81 1.01 1.01 1.05 1.05 1.05 1.05 1.17 1.17
Hungar y 2021 0.63 0.60 0.60 0.53 0.55 0.57 0.57 0.62 0.89 0.87 0 .87 0.85 0.79 0.84 0.84 0.89
Iceland m m m m m m m m m m m m m m m m m
Ire land 2020 m m m m m 0.97 1.00 1.00 m m m m m 1.41 1.73 1.73
Is rae l 2020 0.82 0.81 0.82 0.91 0.87 0.88 0.93 1.00 a 1.25 1.19 1.45 a 1.54 1.49 1.71
Italy 2020 m m m m 0.65 0.65 0.69 0 .74 a m m m a 1.72 1.72 1.72
Japan m m m m m m m m m m m m m m m m m

Korea m m m m m m m m m m m m m m m m m
Latvia m m m m m m m m m m m m m m m m m
Lithuania4 2018 m m m m 1.44 1.44 1.44 1.44 m m m m m m m m
Luxembourg m m m m m m m m m m m m m m m m m
Mexico m m m m m m m m m m m m m m m m m
Netherlands 2021 0.84 0.84 0.89 0.89 0.79 0.79 0.89 0.89 1.10 1.10 1.20 1.20 1.10 1.10 1.25 1.25
New Zealand1 2021 m 0.93 0.94 0.99 m 0.91 0.92 0 .99 m m m m m 1.34 1.42 1.56
Nor way 2021 0.77 0.82 0.82 0.83 0.70 0.77 0.77 0 .84 0.97 1.11 1.11 1.22 0.88 1.03 1.03 1.25
Poland 2020 m m m m 0.66 0.80 0.81 0.82 m m m m 1.02 1.10 1.10 1.18
Portugal 2021 m m m m 1.47 1.35 1.32 1.42 m m m m 1.92 1.92 1.92 1.92
Slovak Republic1 2021 m m m m 0.60 0.76 0.76 0 .80 m m m m m m m m

Slovenia1 2021 0.80 0.86 0.87 0.84 0.73 0.91 0.92 0 .94 1.33 1.12 1.12 1.16 1.33 1.26 1.26 1.30
Spain m m m m m m m m m m m m m m m m m
Sweden1 2021 0.76 0.79 0.75 0.74 0.69 0.79 0.82 0 .83 1.13 1.12 1.12 1.09 1.03 1.14 1.14 1.16
Swi tzerlan d m m m m m m m m m m m m m m m m m

Türk iye m m m m m m m m m m m m m m m m m
Uni ted States 2021 0.54 0.55 0.57 0.58 0.62 0.64 0.66 0.68 0.86 0.86 0.89 0.92 1.09 1.10 1.13 1.16

Other par ticipants

Flemish Comm. (Belgium)5 2020 0.98 0.96 0.94 0.99 0.88 0.87 0.87 1.04 1.41 1.41 1.43 1.45 1.29 1.29 1.40 1.60
French Comm. (Belgium)5 2020 0.93 0.89 0.85 0.91 0.84 0.81 0.79 1.00 1.28 1.30 1.28 1.33 1.16 1.18 1.24 1.42
England (UK)6 2021 0.81 0.81 0.86 0.86 0 .85 0.85 0.94 0.94 1.48 1.48 1.98 1.98 1.55 1.55 2.17 2.17
Scotland (UK)6 2021 m m m m 0.93 0.93 0.93 0.93 m m m m 1.51 1.51 1.51 1.51

OECD aver age  m  m  m  m 0.81 0.87 0.90 0.95  m  m  m  m  m 1.28 1.37 1.45

Par tner and/or accession countries

Ar gentina m m m m m m m m m m m m m m m m m
Br azi l m m m m m m m m m m m m m m m m m
Bulgaria m m m m m m m m m m m m m m m m m
China m m m m m m m m m m m m m m m m m
Croatia m m m m m m m m m m m m m m m m m
India m m m m m m m m m m m m m m m m m
Indonesia m m m m m m m m m m m m m m m m m
Peru m m m m m m m m m m m m m m m m m
Romania 2021 m m m m 0.84 0.86 0.87 0 .89 m m m m m m m m
Saudi Arabia m m m m m m m m m m m m m m m m m
S outh Afr ica m m m m m m m m m m m m m m m m m

E U25 average m m m m 0.79 0.86 0.89 0 .94 m m m m m 1.22 1.30 1.36

G20 aver age m m m m m m m m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://stat.link/jfcsyv
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Table D3.4. Teachers’ and school heads’ average actual salaries (2022) 

Annual average salaries (including bonuses and allowances) of teachers and school heads in public institutions, in 

equivalent USD converted using PPPs for private consumption 

 

Note: See StatLink and Box D3.4 for the notes related to this Table.  

Source: OECD (2023). For more information see Source section and Education at a Glance 2023 Sources, Methodologies and Technical Notes (OECD, 

2023[3]) 

StatLink 2 https://stat.link/ihgns9 

25-64 year-old teacher s

Pre-pr imar y Primar y

Lower
secondary Upper secondary

G ener al
programmes

Gener a l
programmes

Vocational programmes

Al l teacher s
combined

Teacher s
of genera l
subjects

Teachers
of vocational
theory and

practice

Teacher s
of vocational
theor y only

Teachers
of vocationa l
practice only

OECD countries (1) (2) (3) (4) (5) (6) (7) (8) (9)

Austra lia 66 419 62 832 63 188 63 215 a a a a a

Austria 1 m 67 703 74 796 79 846 a 88 141 a 88 141 88 141
Canada m m m m m m m m m

Chile 2 30 521 30 620 31 253 32 659 a 31 758 31 758 a a
Colombia m m m m m a a a a

Costa Rica 35 884 36 911 40 999 40 999 a a a a a

Czech Republ ic2 30 379 38 287 38 057 40 051 a m a 39 508 33 953
Denmark 52 051 63 312 63 679 74 654 57 127 a a a a

E stonia 25 083 32 374 32 374 32 374 34 867 m m a a
Finlan d3 38 309 50 697 56 135 63 188 59 278 m m a a

France4 46 653 45 320 50 609 56 037 52 936 a a a a

Germany m 82 145 90 235 95 077 91 116 a a a a
Gr eece1 , 5 27 371 27 371 29 194 29 194 m a a a a

Hungary 24 599 25 526 25 526 27 926 a 32 808 a 30 692 30 692
I ce land 51 220 51 466 51 466 66 063 m m m m m

I reland m 58 149 60 112 60 112 a a a a a
I srael 41 893 42 553 44 754 48 206 m a a a a

I taly 39 569 39 569 42 055 44 843 m a a a a

Japan m m m m m a a a a
Korea m m m m a a a a a

Latv ia 24 038 30 233 30 177 32 226 a 36 124 32 582 a a
Lithuania 6 45 085 45 085 45 085 45 085 a m m a a

Luxembourg m m m m m m m m m
Mexico m m m m m m m m m

Nether lands 71 018 71 018 79 580 79 580 76 268 a a a a

New Zealand2 m 52 924 53 435 57 452 m a a a a
Norway 50 469 55 623 55 623 60 668 58 644 a a a a

Poland 31 777 38 630 39 082 39 378 40 116 40 323 39 718 x(7) x(7)
Por tugal 51 788 47 499 46 430 49 929 49 929 a a a a

Slovak Rep ubl ic1 , 2 22 021 28 168 28 168 29 488 28 292 a a a 28 292
Slovenia 2 38 872 48 198 48 893 49 611 a 49 611 a 50 775 42 086

S pain m m m m a m m a a

S weden1 , 2 43 029 48 881 50 799 51 660 50 855 m m a a
S witzer land m m m m m m a m m

Türkiye m m m m a a m a a

United States 60 424 62 089 64 298 66 438 a a a a a

Other partic ipants

Flemish Comm. (Belgium) 61 479 60 609 60 516 72 493 a 67 100 a 67 876 64 351
French Comm. (Belgium) 58 173 56 398 55 220 69 410 a 62 313 a 63 358 60 727

E ngland (UK) 48 800 48 800 53 942 53 942 m a a a a
S cotland (UK) 53 136 53 136 53 136 53 136 m m m m m

OE CD average 42 371 48 023 49 911 53 119 m m m m m

Partner an d/or accessio n countries

Argentina m m m m m m m m m

Brazil m m m m m m m m m

Bulgar ia m m m m m m m m m

China m m m m m m m m m

Croatia m m m m m m m m m

India m m m m m m m m m

Indonesia m m m m m m m m m

Peru m m m m m m m m m

Romania 31 063 31 949 32 357 33 085 m m m m m

Saudi Arabia m m m m m m m m m

South Africa m m m m m m m m m

EU25 aver age 39 030 46 601 48 629 51 633 m m m m m

G20 average m m m m m m m m m

https://doi.org/10.1787/d7f76adc-en
https://stat.link/ihgns9
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Box D3.4 Notes for Indicator D3 tables 

Table D3.1. Teachers' statutory salaries, based on the most prevalent qualifications at different points 

in teachers' careers (2022) 

The definition of teachers' most prevalent qualifications is based on a broad concept, including the typical 

ISCED level of attainment and other criteria. The most prevalent qualification is defined for each of the four 

career stages included in this table. In many cases, the minimum qualification is the same as the most 

prevalent qualification, see Table X3.D3.2 in Education at a Glance 2023 Sources, Methodologies and 

Technical Notes (OECD, 2023[3]). 

1. Year of reference differs from 2022: 2021 for Colombia, Sweden and Switzerland. 

2. Data on pre-primary teachers include the salaries of kindergarten teachers, who are the majority. 

3. Includes the average of fixed bonuses for overtime hours for lower and upper secondary teachers.  

4. At the upper secondary level includes teachers working in vocational programmes (in Slovenia and Sweden, 

includes only those teachers teaching general subjects within vocational programmes). 

5. Excludes the social security contributions and pension-scheme contributions paid by the employees. 

6. Actual base salaries.  

Table D3.2.. Statutory salaries of upper secondary teachers in vocational programmes, by 

qualification levels (2022) 

Data on salary after 10 years of experience (Columns 2, 6, 10, 14 and 18) are available for consultation on 

line (see StatLink below). The definition of teachers' most prevalent qualifications is based on a broad concept, 

including the typical ISCED level of attainment and other criteria. The most prevalent qualification is defined 

for each of the four career stages included in this table. Additional rows with data on minimum and maximum 

qualifications are available for consultation online (see StatLink below). Minimum qualification and maximum 

qualifications refer respectively to the minimum and maximum qualifications required to enter the teaching 

profession as a fully qualified teacher. In many cases, the minimum qualification is the same as the most 

prevalent qualification, see Table X3.D3.2 in Education at a Glance 2023 Sources, Methodologies and 

Technical Notes (OECD, 2023[3]). 

1. No specific category of teachers in vocational programmes. Salaries are similar for teachers in vocational 

and general programmes. 

2. Year of reference 2021. 

3. Includes the average of fixed bonuses for overtime hours for lower and upper secondary teachers. 

4. Excludes the social security contributions and pension-scheme contributions paid by the employees. 

5. Actual base salaries. 

Table D3.3. Teachers’ and school heads’ actual salaries relative to earnings of tertiary-educated 

workers (2022) 

Where the year of reference for the earnings of tertiary-educated workers and the salaries of teachers differ, 

the earnings of tertiary-educated workers have been adjusted to the reference year used for salaries of 

teachers using deflators for private final consumption expenditure. 

1. Year of reference 2021 for salaries of teachers and school heads. 

2. Year of reference 2020 for salaries of teachers and school heads. 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
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3. At pre-primary and primary levels actual salaries refer to all teachers/school heads in those levels of 

education combined, including special needs education. At lower and upper secondary levels, actual salaries 

refer to all teachers/school heads in those levels of education combined, including vocational education, adult 

education and special needs education. 

4. Teachers' data include unqualified teachers. 

5. Data on earnings for full-time, full-year workers with tertiary education refer to Belgium. 

6. Data on earnings for full-time, full-year workers with tertiary education refer to the United Kingdom. 

Table D3.4.Teachers’ and school heads’ average actual salaries (2022) 

Data on school heads (Columns 10 to 13) are available for consultation on line (see StatLink below) 

1. Includes teachers working in vocational programmes at the upper secondary level (in Sweden, includes 

only those teachers teaching general subjects within vocational programmes). 

2. Year of reference 2021. 

3. Includes data on the majority, i.e. kindergarten teachers only for pre-primary education. 

4. Year of reference 2020. 

5. At pre-primary and primary levels actual salaries refer to all teachers/school heads in those levels of 

education combined, including special needs education. At lower and upper secondary levels, actual salaries 

refer to all teachers/school heads in those levels of education combined, including vocational education, adult 

education and special needs education. 

6. Includes unqualified teachers. 

 

See Definitions and Methodology sections, and Annex 2. For more information see Education at a Glance 

2023 Sources, Methodologies and Technical Notes (OECD, 2023[3]). 

Data and more breakdowns are available at http://stats.oecd.org/, Education at a Glance Database.  

Please refer to the Reader's Guide for information concerning symbols for missing data and abbreviations. 

 

https://doi.org/10.1787/d7f76adc-en
https://doi.org/10.1787/d7f76adc-en
http://stats.oecd.org/
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